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ABSTRACT 

GOOD NEWS OFFERED ANEW 

Van Elderen, Peter, D.Min. Western Theological Seminary, 

Holland Michigan, 1997. 

This project is designed to articulate a theory of communication for preaching and 

teaching which will take into account the formidable changes in communication which 

have occurred in the last thirty years. This is an exploration of the preaching and teaching 

event especially as it applies to passing on the doctrines of the church using the Heidelberg 

Catechism. Particular study is directed toward contemporary thought in business, 

homiletics, and education as they impact content and style of communication in preaching 

and teaching in the church. 

Chapter One offers a rationale for this study. It points to the increasing role of 

technology and its impact on style in communication. It also notes the increasing concern 

and apathy and discussion surrounding the events of preaching and teaching in the church 

setting. The need for sermonic and pedagogical reshaping presents itself This reshaping 

seeks purpose and form in Scripture. 

Chapter Two explores the Biblical foundation for this study. Arising out of the 

context of John 1:4 :  "The Word became flesh," the only true representation of reality, the 

Word in Jesus Christ, becomes reality for the entire world. Since the Book of Acts 

provides an account of how the gospel was disseminated through and beyond the religious 

community, the Biblically highlighted components of this communication event provide 
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the basis for a theory of communication applicable for preaching and teaching. 

Chapter Three summarizes the research and literature which served as background, 

perspective, and source material for the construction of the theory of communication. 

These readings draw not only from the homiletic and educational fields, but also from 

business and contemporary discussions of the changing style of communication. From 

these readings, ten components of a contemporary theory of communication are 

extrapolated to form the structure of the emerging theory of communication. 

Chapter Four is simply a statement summarizing the theory of communication 

applicable for preaching and teaching in a contemporary society. This statement is 

supplemented by clarifying comments. It draws from the conclusions of Chapter Three: 

it seeks to integrate all of these components into a Biblical, pastoral, and practical 

approach to preaching and teaching that can be applied to contemporary society. 

Chapter Five might usually be found in an appendix to a project. It provides a 

sample sermon and a Church School lesson applying the proffered theory of 

communication. Evaluative comments lead this chapter to reflect on whether, when such 

a theory finds particular application, it retains its biblical, pastoral, and practical approach 

to preaching and teaching. 

The Bibliography is a grouping of selected works which served well in both 

informing and challenging me in my initial as well as my ongoing studies of 

communication theory applicable to preaching and teaching. The excitement of these 

authors influenced my pursuit so that the process of study and reflection was a pleasure 

and is still a beginning point for future thought and research. 
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This project demonstrates that technological changes in a post industrial society do 

not deter the Gospel from being preached and taught in reasoned passionate testimony 

apprehendable to all who will listen. This project also reveals that the Bible is not without 

resource for changes in style of communication, but rather continues to offer a message 

applicable and critical for both life and death in contemporary society. 





THE INTRODUCTION 

This project grew out of a life-long interest in the function of communication. 

That interest began with speech and forensic activity in my secondary school experience. 

This led to a major in speech in college, the pursuit of a masters' degree in communication 

some time later, and entrance into a theological seminary and the ministry. The curiosity 

and interest in this topic deepened over time through readings in communication studies 

and discussions with fellow pastors as well as business leaders as to their understanding of 

communication. The plethora of contemporary discussion and publication which offers 

suggestions for preaching and teaching suggest an uncertainty and even a dissatisfaction 

with traditional methodology. At the very least, styles of preaching in the church setting 

may require re-examination. When this is coupled with the diminished role of Church 

School or Catechism teaching, there is an impetus for evaluation of the premises and 

processes of communication, especially as they apply to preaching and teaching. The 

increasing role of computers and other contemporary communication media that combine 

visual and aural perception with the trajectory of story in both contemporary learning 

experience and in Scripture, suggest that the media revolution may call for sermonic and 

pedagogical reshaping. This reshaping seeks purpose and form in Scripture. 

Using the foundation of the Scriptural revelation that "The Word became flesh," I 

will attempt to articulate a theory of communication which will take into account the 

formidable changes in communication which have occurred in the last thirty years. 

5 
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Whereas communication can be simply defined as the transmission of a message from 

sender to receiver, a "theory of communication" takes that simplistic definition and 

nuances not only the sender, message and receiver, but takes into account the environment 

of the communication event. In focusing a theory of communication on preaching and 

teaching in contemporary society, the unique role of preaching and teaching in the church 

suggests that this theorizing include the transcendent work of God in his relationships with 

human beings. This project will explore the preaching and teaching event- especially as it 

involves passing on the doctrines of the church, particularly as they are outlined in 

Heidelberg Catechism. Research will seek out some of the theories of communication 

which have been developed recently and applied in business, education, and other facets of 

society. Significant study is directed toward contemporary thought in styles of preaching 

and teaching as they apply to the setting of the church and particularly to preaching and 

teaching. 

In pursuing the radical statement of John 1:4, "The Word became flesh," this 

project raises the message of salvation above every other message. It assigns this 

communication a character and a power beyond all other words or thoughts. This is the 

only representation of reality ( Word) that becomes reality for the entire world. This 

fundamental relationship of the Word and Jesus Christ demands an understanding and 

approach to preaching and teaching which is markedly different from all other 

understandings and approaches to communication. This is the core of all communication. 

This project looks to the Book of Acts where the Gospel is disseminated through 

and beyond the religious community. Its character is unveiled as Spirit-led, flexible in 
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style, always applicable, often unpredictable, and always grace-filled. It is always 

channeled through human beings-talcing into account their needs, their created gifts, as 

well as their fallen limitations. 

This theory has been fashioned, experimented with, and applied in the context of a 

large suburban church in the midwest United States. The preaching event is focused on 

the Heidelberg Catechism. The teaching event is also focused on the Catechism presented 

in a high school church school setting to small groups of young people engaged in an 

inductive style of learning the Catechism. 
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communication. Since the passages listed were foundational to this study, it is helpful to 

explore how each contributed to a deeper understanding of a theory of communication 

applicable to preaching and teaching. 

John 1:1-14 as a passage studied emerged as a sermon with the title, "Touching 

An Idea. " The logical impossibility of the "Word becoming flesh," the blessing of the 

message "becoming" the messenger, and the phenomenon of having a personal relationship 

with "The Word" is, of course, the Good News of salvation in Jesus Christ. This passage, 

in highlighting the intrusion of Jesus as the Word, emphasizes the life and passion of the 

Gospel which permeates preaching and teaching. The implications of the passage for 

preaching and teaching leave little room for a purely academic pursuit apart from an 

excitement arising out of the earth-changing, life-revolutionizing and theory-influencing 

presence of Jesus. This translates into a passion for sharing the Good News. Preachers 

and teachers do not simply deal with "the facts of the case," but they are holding the 

greatest treasure of the cosmos in their hearts and mouths as they meet their 

congregations or students. 

At the heart of the revelation of John 1 : 1-14 is the "logos," Jesus Christ. The 

implications of this revelation take on greater meaning when usage of the word "logos" in 

the culture and society of the early church is explored. Kittel describes the power of the 

word as "causing something to be seen for what it is and the possibility of being oriented 

thereby. "1 

1Kleinknecht, H., Theological Dictionary of the New Testament, ed. Gerhard Kittel, 
Vol.4. (Grand Rapids: Eerdmans, 1967), 80. 
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knowing all" comes to mind as this passage unfolds. The Gospel is known; but the 

restrictions, limitations, and definitions humanly imposed are confronted by the angel and 

by Jesus with the divine interrogation, "Why are you standing here?" and the simple 

announcement, "It is not for you to know." This passage is a vision-stretching word that 

assaults preconceptions, traditional understandings, and conventional expectations of the 

effect of the Gospel. Specifically applied, preaching is an adventure, a humanly out-of

control event which will change, revive, and reroute lives in unforeseen directions. This 

provides perspective for a theory of communication that in its very articulation and 

structure, is in danger of walling in the adventurous, powerful, and unpredictable grace of 

God. 

The commissioning of the messengers is an infusion of the power of the kingdom 

of God as the death, resurrection, and exaltation of Jesus becomes the center of the 

gospel. This is translated into a standard for messengers. They are witnesses of the 

resurrection.(Acts 1 :22) The mission and message is guided by the reality of Jesus' 

resurrection and his imminent return. The perception of the Pharisees and even Jesus' 

disciples that the kingdom of God is time-bound, culture-bound, or territory-bound is set 

aside for an expansive direction of ministry that includes "the ends of the earth."(Acts 1:9) 

This resonates with the Old Testament call of God to be a light to the nations and to keep 

a place in the community of faith for the "aliens and strangers." 

The commissioning also states that the power of the message is not self-derived, 

but finds its source in the baptism of the Holy Spirit (Acts I : 5) This baptism is an enabling 

and empowering of effective witness. Though the testimony of the messenger draws from 
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It is by the name of Jesus ... . (Acts 3: 1 6) 

The important thing is that in every way, whether from false motives or true, 

Christ is preached. (Philippians 1: 18) 

"Pray also for me that whenever I open my mouth, words may be given me so that 

I will fearlessly make known the mystery of the gospel." (Ephesians 6: 19) 

Boldness in the power of faith has been a theme of Scripture from Genesis to 

Revelation. In the Old Testament, it is a call for an appropriate response to promise. 

Noah, Abraham, Moses, and others act and are vulnerable out of a confidence in a power 

unseen by most people observing them. The Psalmist's statement, "When I called you, you 

answered me� You made me bold and stouthearted," is mirrored in the believers' prayer in 

Acts 4:23-30. This prayer reaches back with Pentecost eyes into the confident words of 

David in Psalm 2. "Enable your servants to speak with great boldness." This prayer 

seems to receive an immediate answer when "they were all filled with the Holy Spirit and 

spoke the word of God boldly. " This response, when carried out in action is labeled as 

faith in Hebrews 11. Peter's act of kindness is both offense(as opposed to defense) and 

offensive to the priests, the captain of the temple guard and the Sadducees. 

This boldness of speech relies on the efficacious quality of the word which 

translates into a reaction to the word whenever preaching and teaching occur. This 

efficacy of the word "is dependent on its author, but is also assured by his will "4 Peter's 

testimony, "We cannot help speaking about what we have seen and heard," (Acts 4:20) is 

a testimony of how the gospel forces the hearers to confront the love of Jesus. This 

4lbid. , 117. 
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passage in anecdotal style presents the reality that the centrality of Jesus Christ and the 

efficacious quality of the word empowered by the Holy Spirit may lead the preacher and 

teacher into situations where the response may be a strong rejection of reprisal, anger, and 

include the risk of personal retribution. Such a powerful word requires a prayer for 

boldness before the preaching or teaching begins. 

Acts 10 The sermon prepared was entitled, "Who Wants to Know?" This passage 

draws from the theme of Acts 4 and brings it to a practical level. The principles of 

communication come to bear on an unwilling messenger, a receiver whose knowledge was 

limited, and a message that finds its way into the hearts of all involved. These three effect 

change within a household and the larger Christian community. The passage gives 

opportunity to create a parallel contemporary illustration of witness which "humanizes" 

the thrust of the passage. Communication in its various forms and its initiating power 

finds its way into hearts that are not perceptibly open to the message. The message 

overpowers both messenger (Peter) and receiver (Cornelius), as well as many other 

people who surround this event. 

An example parallel to Acts 10 is found in Luke 4:24-27, where Jesus points to 

Elijah and Elisha reaching beyond the social expectations of the religious community to 

bring grace to person who are Gentiles. This becomes a theme in the Gospel of Luke: 

Jesus faces strong opposition for breaking the perceived cultural, social, and religious 

barriers to reach people beyond these barriers with the good news of his coming. The 

"holy-unholy" dynamic in living what is godly and avoiding the ungodly is a separation 

that is extended beyond righteous living. The early church had to rise above an extension 
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messenger too seriously. The adulation of the human channel of the gospel was and still is 

divisive. It also turns the attention of the hearers away from the word. Contemporary 

religious press gets much attention to "personalities" who preach and teach. Earlier times 

bestowed greater respect and included the trapping of office which were another avenue 

to the same foolishness. 

As Paul moves attention away from himself and Barnabas and focuses on the 

word, the resistance begins again. Communication theory must recognize how easily the 

message can be diverted from the gospel to the messenger, a deity more easily worshiped 

and more humanly palatable. 

Though each of these passages provides some insights into a potential theory of 

communication, it should be clearly stated that the central message of each of the passages 

is the redemptive grace of God. The Bible was not given to inform the reader of a theory 

of communication. Having said this, a world and life view of God's grace in Jesus Christ 

allows that grace to inform all aspects of life. Each of these passages can be gleaned to 

inform the reader of how the redemptive work of God intersects with a theory of 

communication applicable to preaching and teaching in a contemporary society. 



CHAPTER 2 

A SUMMARY OF CONTEMPORARY RESEARCH AND LITERATURE 

INTRODUCTION 

A theory of communication derives its integrity from the areas selected as key 

components as much as from its treatment of those components. The seeming staggering 

and "off-balance" character of the organized church in the face of a society marked by 

change, technological advances, and the contemporary communication revolution can 

cause the church to be dismissed as unnecessary or relegated to being just another social 

force. This, by necessity, points the body of Christ back to the Gospel of forgiveness, 

wholly and only found in Jesus Christ. This is the heart of communication theory. The 

heart of
.
reality and all that is communicated finds its source and life in Jesus, the "Word 

that became flesh. " The introductions of new technologies has changed the style of 

teaching and learning as well as preaching and listening to sermons. New methodologies 

which are, in some instances, ancient approaches used in oral traditions offer themselves 

with new significance in our contemporary society. The effects of the media on the 

presuppositions and learning style of people in American society in the 1990's requires 

examination and deliberate address in a theory of communication applicable to preaching 

and teaching. We live in a world of information systems, data overload, and sensory 

learning. We live with people who are bored with words and whose attention and 

participation in a communication event can only be engaged when contemporary dynamics 

of media communication and their effect on message reception are recognized and 

19 
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analyzed. 

Reflection on a spectrum of contemporary literature relating to communication as 

it related to preaching and teaching leads me to posit ten key components of a theory of 

communication. They are: 

1. Grace, the Distinguishing Mark. 

2. The Role of the Holy Spirit. 

3 .  The Efficacious Quality of the Word. 

4. Metaphor as Method. 

5. The Importance of Story. 

6. The Inductive Style. 

7. A Definition of Preaching and Teaching. 

8. Collegial Learning, Teaching, and Preaching. 

9. Technology's Distortion oflmage. 

10. The Faith Life of The Preacher/Teacher. 

GRACE, THE DISTINGUISHING MARK 

"For it is by grace you have been saved, through faith, and this not from 

yourselves, it is the gift of God, not by works, so that no one can boast. " (Ephesians 2: 8-9 

NIV) It is called "The Gospel," "Good News," "Amazing Grace," "The Ultimate Act of a 

Loving God. " The personal presence of a transcendent God in the person of Jesus Christ 

experiencing humanity in its fullness of life and in its deadliness is the distinguishing mark 

of the Christian faith. Though many points of emphasis may be examined in reflecting on 
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the grace of God in Jesus Christ, the truth that it is a gift has particular import for a theory 

of communication. The act of unreserved and undeserved love is, of course, the emphasis 

of the Reformation. The corollary to this truth is that forgiveness, peace, and eternal life 

are God-planned, God-initiated events. 

Admitting to this transcendent source of power and source of life brings to 

preaching and teaching what might be called, "an articulate not-knowing." This admission 

brings a recognition that the profound truth of life and grace found in the person of Jesus 

Christ is immeasurable, is beyond understanding, and carries an air of mystery for all who 

wish to communicate this Gospel. It is important to realize that attempts to map or 

theorize the center of the message of preaching and teaching is an attempt that cannot 

fully define or even somehow encapsulate this Good News. 

The Episcopal Priest, Robert Capon, in his trilogy, The Romance of the Word 

emphasizes the freedom of believers in being unchained from the laws of sin and death. 

Capon blazes through a variety of traditional quandaries and presuppositions with what he 

calls, "an uncompromising insistence on grace alone through faith as God's way of dealing 

with the world. "5 Capon's thoughts on grace also are relevant to imagery in faith 

communication, an imagery which, if accepted without examination of the reality it is 

attempting to image, leaves faith incapable of consorting with a God of mystery and grace. 

Images are what Capon labels as "bent discourse,"6 the use of words as metaphor. 

"Straight discourse," which says, "Pass the salt," contrasts with "bent discourse" which 

5Capon, Robert, The Romance of the Word (Grand Rapids: Eerdmans, 1995), 19. 

61bid., 265. 
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Philip Yancey's recent book, The Jesus I Never Knew, 8 in seeing Jesus with fresh 

and creative eyes of wonder is, in itself a study of how the radical nature of Jesus, his 

ministry, and his kingdom is confusing in its gracious qualities. This survey of the Gospel 

accounts leaves the reader asking the question, "How does anyone, hear, understand, or 

believe?" This question can only be answered with the gracious words of Jesus, " All 

things are possible with God. " (Mark 10:27) William H. Willimon in his collection of 

sermons, The Intrusive Word points to God's style of communication as it pertains to 

evangelism as a "gracious, unmanageable, messy by-product of the intrusions of God. "9 

The Gospel of John presents the non-negotiable truth that "The Word became flesh and 

made his dwelling among us and we beheld his glory, the glory of the One and Only, who 

came from the Father, full of grace and truth." (John 1:14) A theory. of communication is 

so structured by grace that dissemination of its participants, processes, and dynamics as 

living transcendent components must never be limited or overly defined. A theory of 

communication remains then, only a theory which though helpful for reflection and 

discerning an approach to preaching and teaching, rises above the structure, form, and 

humanity involved to bring blessing and salvation. This theory must be loosely woven 

and submissive to transcendent forces which are unmapped but are always of a gracious 

character. 

8PhilipYancey, The Jesus I Neyer Knew (Grand Rapids: Zondervan, 1995). 

9william H. Willimon, Ifilt.Jntrusiye Word (Grand Rapids: Eerdmans, 1994), 15. 
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THE ROLE OF THE HOLY SPIRIT 

The function of the Holy Spirit in communication theory that accepts by faith the 

doctrine of the Trinity would seem to only reiterate the unpredictable grace of God as 

previously outlined. The person of the Holy Spirit deserves specific attention in a theory 

of communication applicable to preaching and teaching. The Holy Spirit is certainly the 

avenue for change, growth, and unpredictability in any communication event. It is the 

Spirit of God that takes a disturbance of sound waves, a collection of ink markings on a 

piece of paper, or a particular arrangement of light and color on a matrix screen and then 

translates that message into the heart of a person so that a life is changed, grace is given, 

and profound peace enters the soul of that individual. It is the Holy Spirit that transcends 

the "given" of the world, particularly our personalities and the circul!lstances of our lives, 

and enables a Gospel truth to be sent or received. The effectiveness of fallible channels of 

communication points to the ongoing role of the Holy Spirit as an agent of divine 

communication. 

In contemporary American society, strategy and management of people, 

businesses, events and relationships are for many a pseudo religion. When applied in a 

principled methodical approach, these can be articulated as principles of life which promise 

the nirvana of self-blessing. Communication then becomes a manipulative style of 

management with the goal as self-aggrandizement. The writings of Max De Pree10, 

1°Max De Pree, Leadership is an Art (New York: Dell Publishing, 1989) 

Leadership Jazz (New York: Doubleday, 1992) 
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Stephen R. Covey11, Peter Drucker12 and others provide guidelines and practical advice as 

to how such communication can be effective. 

This direction of society is significant for a theory of communication applicable to 

preaching and teaching in a contemporary society where proponents of such an approach 

have been invited to advise ministry, particularly the preaching and teaching ministry of the 

Church. Such an approach to preaching and teaching has been led by popular ministers 

who preside over a vast, self-founded organization. Robert Schuller of the Crystal 

Cathedral and Willliam Hybels of Willow Creek Ministries are the more high profile 

ministers who espouse such a direction. Embracing this approach may reflect a reaction 

to ministry that has been traditionally non-focused, rigid, and ambivalent to change, and 

especially in the area of communication, this movement toward managing faith leaves little 

room for a Holy Spirit that would use relatively uninformed and untrained men as channels 

of faith for three-thousand people who speak a variety of languages and come from a 

variety of cultures. Calvin Miller in his book, Spirit, Word, and Story 13, though framing 

many sound theological approaches to preaching and teaching with a psychological spin, 

does emphasize the authority of the Holy Spirit. He notes the mystery of God's grace with 

which the preacher works and he describes the Spirit as teacher, counselor, and power in 

ustephen Covey, The Seven Habits of Highly Effective People (New York: Simon and 
Schuster, 1989). 
Principle Centered Leadership (New York, Simon and Schuster, 
1990). 

12peter Drucker, Managing the Nonprofit Organization (New York: Harper Collins, 
1990). 

13Calvin Miller, Spirit, Word, and Story (Dallas: Word, 1989). 
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the preaching event. This "authority" is crucial to the formation of a communication 

theory applicable for preaching and teaching, both of which assume inherent authority. 

The Holy Spirit's work is always a work of grace. Hence, all that was noted in the 

previous section intersects with the role of the Holy Spirit. Added to this is the effective 

use of fallible channels of communication and the authority which this Spirit brings to 

preaching and teaching. The command to be filled with the Holy Spirit in our 

communication with each other and with God as found in Ephesians 5: 18; the 

admonishment in I Thessalonians 5: 19 not to" quench the Spirit;" and the call of Romans 

8: 14 to be " led by the Spirit" are foundational to any communication theory applicable to 

preaching and teaching. 

THE EFFICACIOUS QUALITY OF THE WORD 

Take the helmet of salvation and the sword of the Spirit, which is the word of 

God. (Ephesians 6: 17) 

My word that goes out from my mouth: It will not return to me empty, but will 

accomplish what I desire and achieve the purpose for which I sent it. (Isaiah 55: 11) 

He who listens to you listens to me; he who rejects you rejects me; but he who 

rejects me rejects who sent me. (Luke 10: 16) 

James Daane, in his little book, Preaching With Confidence, establishes another 

dimension of the power of communication in preaching and teaching. He notes that the 

Hebrew, "dabar" or "word" carries with it the dynamic connotation of event. Daane 

resurrects a truth often mistakenly ignored by preachers and teachers, namely that the 
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Word of God, when read, invoked, and rightly preached and taught always has an effect. 

The Word of God always brings about a change in the recipient of the message. From the 

Genesis "Word" spoken that brought about creation to the Gospel of John's "Word that 

became flesh," to Paul's assertion in Romans 10 :  1 7, that "Faith comes from hearing the 

message, and the message is heard through the Word of Christ," the Bible is replete in its 

self-application as a powerful change-agent in the recipients of the message. "Only in the 

Church is the Proclaimed also the Proclaimer. " 14 

This efficacious quality of the Word brings balance to a contemporary religious 

scene which appears to emphasize methodology within the medium of communication as 

the single greatest origin of effectiveness. This dimension in a theory of communication is 

akin to the authority with which the Holy Spirit infuses preaching and t�ching. 

Noam Chomsky15 bequeathed to a theory of communication the notion that 

language is a uniquely human instinct. This component of a theory of communication 

applicable for preaching and teaching is presented in the more popular book by Steven 

Pinker, The Language Instinct. 16 Pinker also claims that language is an instinctive and 

distinctive activity built into humanity. The assertion in language theory is, albeit, without 

these authors' intention or connection, Biblical in its content and appropriate to 

communication theory. If the Word (defined now as a communicative genre) is fitted into 

14James Daane, Preaching With Confidence (Grand Rapids: Eerdmans, 1 980), 80. 

15Noam Chomsky, Language and Problems of Knowledge (Cambridge: MIT Press, 
1 988). 

Reflections on Language (New York: Pantheon Books, 1975). 

16Steven Pinker, The Language Instinct (New York: William Morrow and Co. , 1 994). 
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the faith process to connect with the mind and heart of the recipient of the message, it is 

significant that through creation, the recipient is fitted into the faith process to connect 

with the Word. 

Though any theory of communication must take into account sin and brokenness 

as a distortion of the communication process between people and the distortion of 

communication process between people and their God, the theory should also note the 

efficacious quality of the Word which finds its way through such distortions into the hearts 

of people. 

METAPHOR AS METHOD 

The faith culture of the Hebrews declined to speak the name of Go.d because of the 

power of that name and because the transcendent nature of God makes the vocabulary 

describing the realities of the world inadequate. The contemporary Christian community 

and the society in which it lives has taken on a habitual, often thoughtless use of God's 

name. The preacher and teacher are challenged to reverence that name as well as 

creatively communicate the reality of God in Jesus Christ. The additional challenge for 

preachers and teachers in contemporary society is the information systems technology 

which presents a massive amount of data/words to each person so that they may become 

bored. Persons in contemporary society are often subjected to deception and imagery 

without any examination of the presuppositions of such symbols, images, or metaphors. 

A theory of communication applicable to preaching and teaching suggests a 

methodology of speaking about that which transcends human thought and vocabulary. 
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The necessity of metaphor carefully chosen is exacerbated by the peculiar vocabulary of 

the Christian community. William H Willimon in his book, Peculiar Speech, labels this "a 

domain of distinctive discourse. " 17 In his characteristic whimsical style, Willimon later 

refers to this phenomenon with this label, "We talk funny. " 18 

The use of metaphor in Scripture is instructive for the preacher or teacher 

communicating doctrine and referencing the transcendent nature of God. The overt and 

culturally significant metaphors of "King," "the cloud," "the Holy of Holies," and "the Ark 

of the Covenant," in Pentateuch referencing is exponentially expanded in the Psalms. 

There, God is referred to as "a shade," a shield," "a light," " the judge," "the helper of the 

fatherless and the defender of the oppressed." These are obvious in only a cursory 

examination of Psalms 1 - 10. The prophetic writings emerge as graphic, �etaphorical 

presentations of an angry, yet gracious God whose anger can be devastating and whose 

grace is transfonning. 

Jesus' use of parables or metaphorical narrative in referencing himself or the other 

persons of the Trinity offers a rich variety of images which confront, instruct, and comfort. 

Pauline epistles, though seemingly more propositional in form, are also a source of 

metaphor. Romans 1 1  and its image of " ingrafted branches;" I Corinthians' "bread of 

sincerity and truth;" and the "body of Christ" as identified in I Corinthians 12 :  12-30 are 

examples of this use of metaphor. The Book of Revelation is a virtual storehouse of 

metaphor describing a reality which no language or vocabulary can fully communicate. 

17William H. Willimon, Peculiar Speech(Grand Rapids: Eerdmans) , 6. 

18Ibid. 
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Jack Solomon in his book, The Signs of Our Time19 traces the signs, symbols, and 

metaphors of contemporary American culture. He notes that they communicate so 

powerfully that they birth philosophies and behaviors which proceed largely unexamined. 

A theory of communication must offer a caution, a "check and balance" that dares to 

analyze all symbols of faith, especially those which are popular, so that they are grounded 

in Scripture and faith. 

Pierre Babin in his book, The New Era of Religious Communication20 pleads for an 

integration of what he calls the "Modulation Church" (the use of ear, of feelings, and an 

emphasis on atmosphere) with the "Alphabet Church" (the use of the eye, the mind, and an 

emphasis on understanding). Since metaphor is the consistent methodology used to 
. 

describe the un-nameable, subjective feelings, and atmosphere perceptions, '.'the 

Modulation Church must be aware of and accommodate the eye, the mind, and the 

structured thinking of the Alphabet Church. " With partiality to Scriptural metaphors, the 

preacher and teacher are also creators and/or collectors of metaphor, grasping for new 

ways to portray the Good News to the listeners in their society. 

THE IMPORTANCE OF STORY 

The biblical history of communicating the faith is largely a tradition of oral 

communication. In this oral framework, life stories and parables intimately connected with 

19Jack Solomon, The Signs of Our Times (New York: Harper and Row, 1 988). 

2°Fierre Babin, The New Era of Religious Comnmnication (Minneapolis: Fortress Press, 
1 99 1 ). 
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life and faith were the pedagogical tools employed by families as well as preachers and 

teachers. In a contemporary culture, largely audio-visual in character, the cerebral 

propositional approach to communication is often unwittingly abandoned in favor of 

experiencing faith through story. A 11 confession of faith 11 is abandoned in favor of a 

"testimony. " The danger is that individualism coupled with a lust for emotional and 

sensory gratification can foment an ambivalence toward doctrinal standards of any sort. 

The state of congregational expectations and the state of catechesis in the church have 

been a subject of a spectrum of books published in the evangelical community bewailing 

the "loss of tradition. "  

While there has been a significant loss of individual adherence to doctrinal 

standards, there has been a renewal of passion in matters of faith. Children, young people, 

and adults are "telling their stories" to each other and to others with ever greater social 

acceptance. The impact of this cultural change has not escaped the pulpit and teaching 

environment of the church. What is noteworthy is the renewed interest in the stories of 

the Bible, what we might loosely term, "the oral tradition. " The effect on preaching and 

teaching has been profound. For Eugene Lowry, the "sermon is a narrative art form. 1121 

Lowry suggests a structure to this "art form" with the following stages: 1) Upsetting the 

equilibrium. 2) Analyzing the discrepancy 3) Disclosing the clue to resolution. 4) 

Experiencing the gospel. and 5) Anticipating the consequences.22 

Of course, the fixed style of Lowry fails to take into serious account the hunger (or 

21Eugene Lowry, The Homiletical Plot (Atlanta: John Knox Press, 1 980), 1 5 .  

22Ibid. 25. 
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THE INDUCTIVE STYLE 

Closely related to the metaphor and the story in a methodology of communication 

is the inductive style of preaching and teaching. While the traditional deductive sermon 

begins with a proposition, a doctrine, or a statement of faith; an inductive sermon begins 

as Eugene Lowry suggests, with a problem, a question, or a conflict. It then takes the 

recipient of the message through a process of building an answer, a doctrine, or a 

proposition. This building process is accomplished by story, other Scripture, or a guided 

but shared walk though the center of a passage, emerging with a sense of having 

discovered the conclusion with the preacher or the teacher. 

Ralph L. Lewis and Gregg Lewis in their book, Inductive Preaching, 24 ill�strate 

and characterize the inductive style as part of the tradition of the church in its preaching 

and teaching. They go on to note how its character of communication is particularly well 

suited for a society that prefers active involvement in reflecting on faith over a passive 

acceptance of propositional statements. 

The danger of the inductive style is its marked departure from a style of preaching 

and teaching that has characterized the church, particularly the Reformed tradition, for the 

last century. The danger lies in that the congregation or the students may be unprepared 

for such an approach in a faith setting. Even though the contemporary educating process 

has adopted much of the inductive style in its approach, computers have allowed students 

24Ralph L. Lewis, and Gregg Lewis. Inductive Preaching (Wheaton: Crossway Books, 
( 1 983). 
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to embark on a mission of discovery of knowledge by working with the data until its can 

be summarized into a propositional statement. 

A second concern is an inherent quality of the inductive style of learning. Since 

this style does not operate with an established propositional statement, the danger is that 

the receiver of the message may sense a lack of organization. Persons with certain 

personalities or learning styles may tend to lose the thread or connection upon which a 

truth is being built. This requires that the preacher/teacher be particularly intentional in 

creating the steps of unfolding the truth, always connecting the story, experience, Bible 

passages, and even past and future lessons or sermons to the "pearl of faith" being 

uncovered. 

Computers equipped with CD Roms have created learning environments in }J.omes, 

schools, and businesses where the inductive style is at work. The use of questions and 

story have been a methodology in the catechetical training of the early church. The use of 

multi-media in contemporary learning environments within the church can serve to bring a 

greater variety of communication applicable to preaching and teaching. This will include 

the inductive style as a method of securing the receiver's attention through dissonance 

introduced by questions or story. This application of the inductive style meets people who 

may be comfortable as spectators in worship and education. Worshippers and students are 

called to a worship and learning process that may lead them to greater truths and 

undermine their apathy. 
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A DEFINITION OF PREACHING AND TEACHING 

These components of a communication theory now come together in the seed of a 

communication theory-- a definition of preaching and teaching. Every definition of 

preaching and teaching brings emphasis and nuance to the thesis of the author offering the 

definition. This definition attempts to balance the role of messenger (preacher/teacher), 

message (The Word), and the receiver (the congregation/students). A de-emphasis of any 

one of these three components distorts what is already a definition and understanding of 

the human mind, a mind with limited vision. This definition must recognize that on either 

end of a preaching/teaching event are people, fallible and broken, who can only participate 

meaningfully through the applied energy and gifts of the Spirit. At the center of the 

preaching event is the Word, the Gospel of Jesus Christ in both its simplicity and 

complexity. There is the reality that the infinite love, wisdom, and grace of God is 

surrounded by the finite mind, capability, and energy of human beings. 

This, then, is a definition or a seed through which further reflection and revision 

becomes a theory of communication applicable to preaching and teaching: 

Preaching and teaching in contemporary American society is the 

proclamation, instruction, and application of the living Word of God 

proceeding with authority, arising from the truth othe gospel as revealed in 
Scripture, filtered through personal faith, offering a Holy Spirit driven 

appeal from the preacher/teacher to the hearer whose connections are 

irrevocably tied to the Holy Spirit's opening of hearts and activity of renewal. 

This definition of preaching and teaching is beholden to a variety of sources for these 

insights. Eddie Fisher and George E. Morris in their book, Let the Redeemed of the Lord Say 

SQ, offer this definition of preaching: It is proclaiming "the biography of the deeds of God in 
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terms of one's own autobiography. "25 The fact that preaching and teaching arise out of a 

personal testimony of the salvific power of Jesus Christ is a premise that when taken for 

granted can limit preaching and teaching to an academic exercise, a ritual, or simply a 

function of imparting facts. George Buttrick brings emphasis to the healing quality of 

preaching when his definition calls preaching an event which will "once more name God in 

the world, form faith, address human situations, construct powerful eschatological vision, and 

indeed, announce God's new order, what Jesus called 'The Kingdom of God. "26 

The use of image in preaching and teaching employs metaphor and the imagination. 

The conceptualization of the Gospel of Grace with its transcendent character requires the 

presentation of mental images. As Bozarth Campbell indicates, "The function of the Logos 

is to let something be seen. "27 This methodological assertion is of increasing importance �n 

an American society where image is constantly in danger of closing its connection with reality. 

William Willimon in his treatise, Peculiar Speech, 28 draws attention to the uniqueness 

of the Gospel message, a uniqueness which calls for a distinctive vocabulary. This vocabulary 

when employed in preaching and teaching requires definition and should not succumb to 

25Eddie Fisher, and George E. Morris, Let the Redeemed of the Lord Say So (Nashville: 
Abingdon Press, 1 991  ), 29. 

26David Buttrick, "On Doing Homiletics Today" in Intersections, Post-Critical Studies in 
Preaching ed. Richard L .  Eslinger, (Grand Rapids: Eerdmans, 1 994), 
1 04. 

27Bozarth-Campbell . "The Word's Body" in Intersections, Post-Critical Studies in 
Preaching. ed. Richard L. Eslinger, (Grand Rapids: Eerdmans, 
1994), 82. 

28William H. Willimon, Peculiar Speech (Grand Rapids: Eerdmans, 1 992). 
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message is best summarize d in Babin 's motto, "To Un derstan d I s  To Participate. "31 

Though this collegial approach to preaching an d teaching fin ds more or less emphasis in 

particular religious tra ditions, the notion of "spectator worship" an d "spectator lea rning" 

have always been an aberration of the processes of preaching an d teaching. Effective 

communication is not simply an event, but an ongoing dynamic of messages sent an d 

receive d which inform, flavor, an d direct the communication process .  

The Biblical example of religious leaders '  detache d presence at Jesus ' preaching 

and teaching is an example of a disengagement which seeks to disrupt the communication 

process. It becomes aggravation or "static" which diminishes the preaching /teaching event 

for the person ( s )  disengaged as well as being a distraction to the speaker and other 

listeners as they attempt to be involve d in the communication process. 

The voices of contemporary business leaders such as Max De Pree point out the 

collegial nature of the communication relationship as being in dispensable. There is a 

greater awareness in contemporary American culture of the necessity of participation by 

all involved in the communication process.( since the a dvent of computers.) This has le d to 

a homiletic and pedagogical restyling which invokes an in ductive quality, a searching 

spirit, an d a component of self-discovery in which the preacher/teacher se rves more as a 

facilitator rather than a unique dispenser of knowledge an d truth. 

Biblically, the notion of the gifting of believers by the Holy Spirit emphas izes a 

gifting that encompasses not only the preacher and teacher, but all of those connecte d with 

the process of communication who are believers. The communal receptivity is a 

3 1lbi d. 21. 
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receptivity of a community what includes the preacher/teacher due to the efficacious 

quality of the Word and the working of the Holy Spirit in the community of faith. 

TECHNOLOGY'S DISTORTION OF IMAGE 

The contemporary technology of computer-assembled data and video imagery is 

voluminous, rapid, and nonreflective. In a society where images are confused with reality, 

it is increasingly difficult and even dangerous to attempt to communicate reality with 

images. The reality of many hearers is shaped by apparitions or what Daniel Boorstin calls 

"pseudo-events"32, which are treated as reality though they are synthetic in origin and 

nature. Gregor T. Goethals in his book, The Electronic Golden Calf,33 echoes his 

concerns for this unsettling phenomenon. This phenomenon is an ambiguous and even 

false perception of reality engendered by imaging overloads of media which provide little 

time for reflection as to how the image or images presented correspond to reality. Much 

of this analysis arose out of Malcolm Muggeridge's seminal thesis offered in his critique of 

British television entitled, Christ and the Media34. Muggeridge's concern is that such a 

saturation of media imagery is a fertile environment for images of matters of faith that 

pander to the unreal world of little sin, easy grace and a sanitized Savior. 

32Daniel J. Boorstin, The Image, A Guide to Pseudo-Events in America (New York: First 
Vintage, 1 987), 9. 

33Gregor T. Goethals, The Electronic Golden Calf (Cambridge: Cowley Publications, 
1 990). 

34Malcolm Muggeridge, Christ and the Media (Grand Rapids: Eerdmans, 1 977). 



--

40 

Neil Postman in his book, Amusing Ourselves to Death, 35 laments the power of 

television images in undermining clarity of communication. If there is to be clear 

communication in preaching and teaching, his call for awareness and critical examination 

of television images is an important voice to be heard. Reliance on technology for 

effective communication of faith is attacked by Quentin Schultze in his book 

Televangelism and American Culture.36 Schultze's even-handed and persuasive analysis of 

the tendency of media-driven evangelism to emphasize method over message is a 

necessary corrective in a religious world where communicating faith is more often 

preceded by the question of "How?" so that seldom is the question asked, "What?" When 

the Word is sacrificed to methodology or even mistaken for methodology, Gospel truth 

becomes ambiguous at best and a shadow of elusive substance at its worst. 

Communication of matters of faith must not, however, avoid technology to avoid 

the pitfalls of technology. The danger of images skewing the reality of faith has always 

stalked the communication process, especially when the truth of the Gospel is being 

conveyed. It is generally accepted that the early church fathers often overused the 

allegory or image faith. So too, the later church used the act of repentance (penance) and 

the gifts of grace (especially the sacraments) to make faith real. The process blurred the 

reality of forgiveness through Jesus Christ. There has always been the danger of 

restricting matters of faith to emotion or to cognition or to historical-critical summation. 

35Neil Postman, Amusing Ourselves to Death (New York: Penguin Book, 1985). 

36Quentin Schultze, Televangelism and American Culture (Grand Rapids: Baker Book 
House, 1 99 1 ). 
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Images must find their inception as well as their check and balance in Scripture where both 

oversimplification and unnecessary complication can find perspective. 

THE FAITH LIFE OF THE PREACHER/TEACHER 

While leaving room for the Spirit of God to use all people-- even unwilling 

participants in the communication of the message of the Gospel, there is yet a consistent 

call of Scripture for the preacher/teacher to be a person of faith whose commitment brings 

authenticity and integrity to the message sent. Though this principle also is applied to a 

business and marketing technique, the faith of the messenger in faith communication not 

only enables the receivers to deepen their trust, but it is also a necessary component of the 

work of the Holy Spirit. Paul's label of "Ambassador in II Corinthians 5 :20 and Ephesians 

6:20, is nuanced by his repeated defense and testimony of his faith grounded in Jesus 

Christ. This provides the authority and integrity for the communication of the Gospel. To 

include the faith life of the preacher/teacher is to speak profoundly of personal belief, 

preparation of communication, and the posture of the heart of the Gospel message sender. 

The Holy Spirit uses light to spread light. 

A theory of communication must also, then include a component of faith-life 

including both belief and the spiritual disciplines. Sincerity and passion rest on how the 

message sent intersects with the faith-autobiography of the sender. If the Word is a fire, it 

cannot arise out of wood unkindled. This faith-life is at its center a willingness to allow or 

participate in God's will being done. It is a giving up of reliance on technique or 

methodology as the source of strength and effectiveness. It is a relinquishing of any 
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personal agenda that can be artificially superimposed onto the message of the Gospel by 

the preacher/teacher. It is a recognition that neither the message not its application is 

owned by the sender. 
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sender of the message. When received, this message engenders awareness, learning, faith, 

and/or a communication response in which the receiver becomes the sender. The 

message, summarized in the Gospel of salvation through Jesus Christ, finds its revelatory 

roots in Scripture and its power in the Holy Spirit . The medium is shaped largely by the 

needs of the receiver. 

Overarching this "sender-message in medium-receiver" structure is the 

understanding that God, through the Holy Spirit, is the ultimate message sender. He is the 

one who shapes the message, the one who created humans to be creative in the use of 

media, and the one who opens the heart of every receiver to the Gospel message. Hence, 

the human preacher/teacher as sender of the message is a channel of communication rather 

than an initiator. As the apostle Paul indicates, "We have this treasure in-jars of clay to 

show that this all-surpassing power is from God and not from us. "(II Corinthians 4 :7) The 

message is the "Word" in Jesus Christ. The medium is more a tool than a driving force. 

The receiver created by God is constantly being reshaped as the Gospel of grace finds a 

home and establishes itself as the communication center of every preaching and teaching 

event. 

What this means is that God does not need a human sender for his message of 

love. It has been his choice to use preaching and teaching as a means of communicating 

his Gospel of salvation. Scripture emphasizes the beautiful simplicity of the message as 

well as its being beyond all human understanding. Though culture and the character of 

both the sender and the receiver influence the medium, it should be recognized that this is 

a holy event, all human communication is a message to God which speaks to him of the 
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faith and humility of the participants. The receiver is receptive through intellectual, 

emotional, and even a visceral apprehension. However, there is the recognition of the 

brokenness of humanity that brings both communication interference and even an inability 

to hear the message without a transcendent God opening the receptors of faith. 

The Components 

The components of a theory of communication which were summarized in the 

previous chapter include: 

1 .  Grace, the Distinguishing Mark. 

2. The Role of the Holy Spirit. 

3 .  The Efficacious Quality of the Word. 

4. Metaphor as Method. 

5 .  The Importance of Story. 

6. The Inductive Style. 

7. A Definition of Preaching and Teaching. 

8. Collegial Learning, Preaching, and Teaching. 

9. Technology's Distortion of lmage. 

10.  The Faith Life of the Preacher/Teacher. 

Components 1 -3 might be grouped as being the uniquely spiritual qualities of faith 

which impact a theory of communication applicable to preaching and teaching. Each of 

these three components highlight the power of a transcendent God who created human 

beings; gave to them the gift of communication; and who mediates that communication in 

an ongoing relationship of love. Components 4-8 address the medium and the style of 
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communication. They draw understanding from Scripture and offer a relevance to 

contemporary society that is particularly suited for a technologically-entranced society. 

Components 9 and 10 nuance the theory of communication for contemporary society and 

for the faith participants in the process of communication. They are offered both as 

necessary aspects of the theory and as warnings of the danger of overlooking the 

necessary presuppositions of perceptions of reality and in preaching and teaching. 

First, the unique spiritual qualities of a theory of communication applicable to 

preaching and teaching in a contemporary society. The message of preaching and teaching 

is the Gospel of Jesus Christ. The implications of this fact are so profound that every 

dimension of communication is influenced and impacted more than human understanding 

can comprehend. The message is a miracle. The gift of salvation, in no way desired or 

embraced by the receiver, is placed in the heart of a person by the Holy Spirit. It is an 

unreasonably loving act of a compassionate God that defies human analysis or definition. 

A theory of communication applicable for preaching and teaching in a contemporary 

society must recognize that it is a process which involves holy matters, matters not easily 

structured or wholly definable. The effect of the Holy Spirit in enabling a preacher/teacher 

to send the message, the effect of the Holy Spirit in opening the heart of a receiver to take 

in the message, and the effect on the larger community of believers when such a holy 

transaction occurs remains in large part a mystery of the grace of God. 

Such communication cannot be definitively diagrammed or evaluated. It might be 

more accurate to see this theory of communication as a approximation and even a 

tentative explanation or theory. The theory of communication must leave room for this 
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miracle of message sending and receiving to take place. This is not to say that a theory of 

communication must be so ambiguous as to be of little value in discussion or reflection. 

Scripture is pointed about certain facets of communication. The process is powered by 

God. The God who created by speaking sent his "One and only son into the world" as the 

"Word that became flesh. " The Gospel is not only God's idea, but it is God's act which 

fuels all preaching and teaching in the faith community. This Gospel of Jesus has 

particular power. Its process is guided by the Holy Spirit in every communication event. 

The revelation of Scripture is the source of our understanding as it is mediated by the 

Spirit. God has chosen the "foolishness of preaching" to relay the message. Preaching is 

understood here as the human acts of communication which includes both teaching and 

preaching in the context of this paper. This Gospel, which is the Word, has an effect 

beyond its spoken or written impact. It either draws the receiver to God or precipitates a 

movement away from God. There is no neutral listening, for the Word of God "does not 

return void" to the transcendent God who empowers all communication. 

The mystery and holiness of communication in preaching and teaching creates for 

the sender of the message an "articulate not-knowing" when communicating the gospel. 

One cannot presume to understand all that is transpiring in a preaching and teaching event, 

even when the message is channeled through one person. However, this does not leave all 

communication in preaching and teaching to chance or fate. The presupposition which 

underlies this event is that "God is gracious and compassionate, slow to anger and filled 

with love. " For the preacher/teacher, there is the assurance that God never misuses or 

ignores all participants in any communication event. They are all recipients of a divine 

------------------------------
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love which, in its anger at sin and brokenness, offers an all-sufficient grace. 

Components 4-8 of the theory of communication address the medium or the style 

of the communication. Since it is discerned that the Gospel and the realities of a 

transcendent God are beyond the full understanding of humanity, the medium through 

which this message is given in Scripture is largely metaphor. The image of Jesus Christ as 

" The Vine"," The Way," "TheBody," and even "The Word" capture reality only in part 

through the metaphor more humanly discernible. Scripture's use of metaphor to 

communicate the Gospel suggests that the use of metaphor in communication in preaching 

and teaching is appropriate and even necessary. Perhaps the parables of Jesus best 

illustrate the metaphorical quality of communicating the realities of the Gospel. 

Those parables also highlight a second component of the communication medium, 

which is the story. Creation, the fall, the exodus from slavery, the anticipation of a 

Messiah, the coming of the Messiah, his life and death and resurrection, his ascension, and 

the growth of the believing community through preaching and teaching are all presented in 

Scripture in story form. This Scriptural narrative style of communication suggests that 

such a style of preaching and teaching may make the Gospel more apprehendable than the 

statements of propositional truths. This entering into the world of the receiver to connect 

with identifiable events or objects in personal life is a medium through which the Gospel 

can be showcased. Story also opens the Gospel to a greater spectrum of age groups of 

receivers. Both young and old can receive a story, its character, and its plot as well as its 

setting at their various levels of experience and understanding. Each can draw from such a 

vehicle the message suitable to their respective abilities and needs. The imagination is 
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triggered in ways guided by the Holy Spirit so that the Gospel might have a more direct 

impact. 

In a contemporary society where learning has become largely interactive, there is 

reason to entertain the notion of an inductive style of preaching and teaching. The style of 

learning through computers leads young people and even older people to form a 

hypothesis through a gathering of its summary parts. In preaching and teaching, this may 

give an impetus to an inductive style which takes "bytes" of learning and shapes them into 

a truth of Scripture. These "bytes" or pieces of the larger truth are also found in Scripture 

and can become the building blocks of doctrinal truths. Preaching and teaching become an 

expedition of discovery, searching through the avenues of Scripture for a Gospel truth, 

that can be summarized in a text or doctrine. Rather than "peeling back" the layers of a 

proposition, there is a construction of layer upon layer of truth which, when completed, 

become a gospel truth which can be held out as the message from Scripture in its fullness. 

The inductive method has particular meaning for a theory of communication in our 

contemporary society. 

Much of the component of the definition of preaching and teaching has already 

been integrated into this theory of communication. The usage of a distinct vocabulary 

which may not always find a parallel in the culture in which the message is a facet of the 

theory of communication worth noting. There are no parallel words or definitions for 

God, grace, baptism, Holy Spirit, Jesus Christ, and a number of other realities of the 

Gospel. It is by necessity that the preacher/teacher uses a unique vocabulary which must 

be preserved. This does not mean that such a vocabulary is used without explanation or 
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story or metaphor. There is also a pastoral component which bears mention here. The 

metaphor and the story relating to a given text or lesson are always shaped by the abilities 

and needs of the receivers of the message. This pastoral quality of preaching and teaching 

has a Biblical foundation in that Jesus' messages of grace were always tailored to the needs 

of his listeners. This consideration of the receiver is part of the dynamic quality of 

communication in preaching and teaching. The message is always nuanced by the sender's 

ability to enter into the mind and heart of the receivers so that what is preached or taught 

has greater meaning and impact. 

Preaching and teaching in the believing community are also impacted and flavored 

by the truth that both the sender and the receiver are always affected by the message 

whenever it is sent. Though this seems to follow from our identification of God as the 

power behind all communication in preaching and teaching, it should be stated clearly that 

the sender, the preacher/teacher is also affected by the message of the Gospel. It is the 

reality that a separate communication event always takes place between God and a person 

or persons before they are enabled to preach or teach others the Gospel. A sender in 

preaching and teaching will, if there is a genuine Gospel message to be sent, first be a 

receiver of Gospel truth from God through his Spirit. 

Though not peculiar to it, the collegial quality of preaching and teaching is also a 

phenomenon of contemporary society. Scripture gives examples, especially in the 

Gospels, of how Jesus' preaching and teaching was of a collegial style. The question-and

answer format and the conversational style of many of these events speak of inter

communication leading to learning and faith. Though Jesus Christ in his uniqueness 
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occupies a place in the communication process unlike any other person, the interactive 

quality of Gospel message-sending is noted in the early church's ministry. 

The final components of a theory of communication applicable for preaching and 

teaching are more accurately termed limits, dangers, or warnings. The increasing role of 

technology in American society has led to a style of learning and message reception which 

offers little time for reflection. There is a subtle impetus to limit reflection so that images 

can be apprehended in a larger flow of images. This shapes the ideas and minds of the 

receiver without giving opportunity to examine the presuppositions of these images and 

their message. In this environment of little reflection, everything is taken at "face value"; 

depth of thought and understanding are minimized. The widespread nature of sin, the 

larger implication of grace, the "greatest love" of a savior who came to bring life into a 

world destined for death can be sacrificed for images which create shallow facsimiles of 

the reality. The preacher/teacher and the receiver must always take the time to reflect on 

the presupposition upon which a truth is founded. Preaching and teaching should be times 

for reflection. Care must be taken to bring critical thought to all aspects of the message-

no matter what its shape. 

However, that is not to say that there is no opportunity to use technology as a part 

of the preaching/teaching event. The possibilities for visual images, aural experience, as 

well as systematic outlines of direction can enrich the preaching/teaching event. For 

instance, the placing on the screen of an artist's rendering of a redemptive event, the words 

of a related passage of Scripture, or a song which ties the heart to the mind would be 

appropriate uses of modem technology. Such observations are particularly applicable to 
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contemporary society. 

The final component of a theory of communication is what may be so obvious as 

to be assumed. Yet contemporary society, there is the need for emphasis here. The faith 

life of the preacher/teacher is what brings integrity to the communication event. If a life of 

humility lived in closeness with God through Scripture and prayer is not maintained, there 

is the constant danger of speaking one's own truth, preaching one's own gospel and 

teaching one's own message. All of this will serve to deceive and confuse the receiver. 

Depending on the eloquence of the preacher/teacher it can easily masquerade as the gospel 

of Jesus Christ. This concern ties in directly to the need for the sender to have already 

been the receiver of a word from God before preaching or teaching can occur. The sender 

must be preached to and taught by the Spirit in times of reflection and prayerful 

communication with God. Absence of the Christian disciplines in the life of a preacher or 

teacher can lead to a misleading communication since the Lord's will is obviously seen as 

optional. Eloquence, a persuasive style, reputation, and emotional impact are no 

substitutes for a message which is spawned from a relationship with God. 

A theory of communication applicable to preaching and teaching in contemporary 

society is both simple and complex. It is a clear Gospel and it is a mystery of grace. It 

calls for reflection, yet defies definition. Preaching and teaching are an art which is 

learned through the power and gifts of the Holy Spirit. 



Chapter 4 

A SAMPLE SERMON AND CHURCH SCHOOL LESSON 

This sermon and Church School lesson were designed to put into practice the theory of 

communication with its emphasis on story, metaphor and the inductive style. They are 

both drawn from the Heidelberg Catechism, Questions and Answers 3-8. They are 

recorded here with the script or lesson plan that was used in the respective preaching and 

teaching events. Both of these were "first run" attempts to put some of the principles of 

the theory into practice. Sufficient time has passed since their delivery so that adequate 

reflection is possible. 

The setting of this preaching event is a suburban church of 1 000 members. The 

size of the congregation and the rectangular shape of the sanctuary combined with its 

length to dictate that dialogue between preacher and congregation take on a more formal 

approach. The long history of a traditional style of worship of this congregation also 

intervened to shape the style of this sermon and its delivery. This style of preaching was 

also an experiment for the preacher, since He had not previously observed such a format 

for sermon presentation. 

53 
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The Sermon 

Title: "The Misery of Sin" . 

Heidelberg Catechism Questions and Answers 3-8 

The sermon begins with a reading of a story from Scripture: Genesis 3 .  

The Text of the Sermon: 

Anyone who reads or hears this story of a man and a woman, a snake, and the God 

who created them has one of two responses: l)"This is a story; a myth to explain evil in a 

world created by a good God"- or- or 2)"This is my story. It summarizes my life, my 

refugee status with God. This summarizes my pain. " The price to pay for the first 

response, "This story is unimportant for understanding life," is simply thaf you lose Jesus 

Christ. Either life is as bad as Genesis 3 suggests and we are helpless and hopeless-- or 

we are not really so bad-- and Jesus and his death and resurrection are not all that 

necessary. If you and I do not believe in the poisonous, infectious, deadly quality of sin, 

we lose Jesus Christ. We may not keep Jesus as a good example, a teacher of love, or a 

figure in history who stand for renewal. We lose Jesus Christ because he said, "I have 

come to call sinners to repentance. I must die. " Either Genesis 3 and Jesus' statement 

about himself are true or you have to write him off at the very least as misguided. At the 

worst, he is insane. 

Sin is seldom comfortable to explore. Oh, the sins of others are easy and 

comfortable to discover, explore, and discuss. But my sin, my human condition without 

Jesus, is seldom comfortable to explore and is often distorted-- because even my thought 
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process is  broken. It is  not easy to say, "I hate God and other people naturally. "  I have 

never heard an unbeliever say that. I have spoken with few believers who find it easy to 

say, "I naturally hate God and other people. " 

I am using the metaphor of "Building Blocks" to help us piece together an 

understanding of sin that we can define and correctly communicate to each other and to 

unbelievers. 

Building Block #1 (Genesis 1:27-28, 31-33) 

Do you have memories of the Garden of Eden? I think that I do. I am serious. I 

think that deep inside of me are memories of a world where everything was good. Those 

memories surface when I stand with a family as they watch life slipping away from 

someone they love. At those times when death comes with its deliberate finality, it is my 

memories of the Garden of Eden that make me feel that this is not right. This is not the 

way it was supposed to be. Children are not supposed to die. Neither should anyone else. 

When my father died, he was ready and even eager to live in heaven with Jesus, but 

something inside of me told me that even at the age of 77, he was too young to die. I 

sense Eden before the fall when there was no mourning, no crying, no pain, no sickness, 

no death, and the dwelling of God was with people and he lived with them. 

There was a time when human beings knew what they should do and they did it. 

There was a time when we knew God, when his plan was our plan, when we did not have 

to pray, "Your will be done. " We lived our role as image-bearers of God. And the 

righteousness and holiness of God was a part of who we were. Sin was not a part of how 

we were made. Our frustration with sickness and death, with broken relationships, with 
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We decided to change a section of the plan. We decided to change the location of a door. 

This was not a wise move. When the house was finished, that door always blocked a 

window. It was irritating at first. But soon we accepted it as normal. Until. Until much 

later when we re-examined the original plan. We saw where we had gone wrong and how 

it could have been different. This is what the law of God does for us. It reminds us of 

how we accept what is unacceptable. I realize that God's plan is not the plan I have been 

using to build my life. I realize that my plan is my plan. And I realize that God's plan is 

the plan. 

Some months ago, I struck up a conversation with a 27-28 year old man in a 

pharmacy. He had taken some allergy medicine and the side-effect was hyperactivity. He 

asked the pharmacist, "Since this medicine makes me hyperactive, can you give me some 

ritalin to slow me down?" He turned to me and said, "I have already lost one court case 

this morning because of this stuff " Then a friend came up to him. After some 

conversation, she asked him how his home life was going. He said, "Well, you know, 

we're just surviving. My marriage is just surviving. " As she walked away, she closed the 

conversation with this statement, "We are all just surviving. "  They knew something was 

wrong. Rock music says, "Life is tough. I feel alone. I am angry. " And the only solution 

offered is, "Just love me and make it go away." 

My conscience is not God's law. A person's conscience does not tell that person to 

love God above all and love others. Our natural conscience says, "Love yourself, but be 

appropriate. "  

Building Block #3 THROUGH GOD'S LAW, I KNOW ABOUT MY MISERY. 
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Building Block #4 (Jeremiah 1 7:9, I John 1 :8& 10, Romans 8:7, Titus 3:3) 

This is a hopeless depressing situation. It is certainly evident to most people when 

they observe criminal activity, gang violence, drug raids, MTV videos where the cross of 

Jesus and sex and violence are blended into a loud anesthetic for people in pain. It is 

visible in Satan worship. But that is not where we face sin most often. Jesus only ran into 

a few demon-possessed people. 

Most people are just indifferent. They just responded, "I'm not so bad. It is not 

all my fault. "  They are honest accountants, hardworking, hard-driving women in middle 

management positions, sports figures, and waiters, farmers and philosophers who have 

decided it is  really only possible to "Achieve your potential and be happy doing what you 

are doing. " There is a minister, a young man, a woman--they have begun to believe that 

worship is dressing up, sitting still, singing, pretending to listen and pray. There is a 

person who has never dared to sincerely say to God, "Not my will but yours be done. " 

The indictment is that we are broken and culpable. It is our fault. The indictment comes 

from an unexpected figure--Jesus, the one who was with God at the beginning of the 

creation; the one who held high the law of love; the one who died for hopeless people. He 

says to us, "You have missed the mark. You are walking in forbidden territory. You may 

think that you are enlightened only because you are used to the darkness. You have an 

inability to love God and others. Here is the standard. Love. " 

Building Block #4 I CANNOT LIVE UP TO THIS PERFECTLY. 

Sin is presented Biblically and precisely in the Catechism. This is the smallest 

section of the Heidelberg Catechism. Some of the shortest questions and answers are in 
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this section. There is no list of good deeds. No opportunity to explain sin away. The 

Catechism teaches sin the way the Bible teaches sin. Always pointing to comfort. Sin is 

fully displayed. It is as if sin were ushered onto a stage, but it is handcuffed. Next to sin 

is the larger, stronger figure of Jesus. The Catechism is what Christians believe. The 

sense here is comfort, not fear. If you believe in Jesus Christ and you still feel guilty, 

remember that Jesus is never ever an accuser of believers. That accusing, the Bible tells 

us, is Satan switching from his role of encourager in the Garden of Eden to accuser. In 

Job's life, he accused Job of shallow faith. Revelation describes the end of Satan this way: 

"The accuser of our brothers who accuses them before our God day and night has been 

hurled down. " 

"Are we so corrupt that we are totally unable to do any good and inclined to 
.
all 

evil?" If you say, "Yes," and stop there, you have bought the theology of Satan. Jesus 

said to Nicodemus and to us, "Yes, you are hopelessly broken and unable to love-- unless 

you are born again by my Spirit. "  Christians do not hide from sin. Christians do not let 

sin set the agenda for their lives. Our statement of belief is really a way of bowing before 

God and saying, "Not my will but yours be done . " This is what we believe about the 

"misery of sin: " 

I HA VE A NATURAL TENDENCY TO HA TE GOD AND OTHERS. WE ARE 

TOTALLY UNABLE TO DO ANY GOOD UNLESS WE ARE BORN AGAIN BY 

THE SPIRIT OF GOD. 
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QUESTIONS WHICH MAY CONFRONT US 

(These questions are directed to the preacher after the sermon by persons in the 

congregation. Before the service , the participants were asked to come forward to a 

microphone at an appropriate time and raise these questions. )  

Question 1 .  "You keep talking about people sinning. I am not so sure that is true. But I 

can tell you who sins. I have observed and experience churches, ministers, elders, 

deacons, and church governing bodies that have hurt people. What I know about church 

history is that the church has been an instrument of argument and war, usually seeing them 

as "holy. " Most wars fought today are fought in the name of God. How does the church 

dare to tell me and my friends and my husband and my children that we are the sinners?" 

Response: The Bible is honest in confronting the sins of church people as witnessed �n 

Revelation 3 :  lb-3 and Revelation 3 :  1 5-20. 

Question 2. "My friend believes in God. A person with whom I work is an intelligent 

loving person. He gives so much of himself to others and has taught me much about being 

sensitive to people. He is easier to work with than many Christians I know. My friend is 

not miserable. 'A natural tendency to hate God and others?' Not my friend. 'Totally 

unable to do any good?' I think not . "  

Response: Jesus' reply to the rich young ruler shares this concern and love. John 1 4:6-

"1 am the way, the truth, and the life. " 

Question 3 .  "I think that it is about time that we heard a sermon on sin. This church and 

others like it have become soft on sin. We need to call it what it is. It is disgusting. 

Everyone likes to talk and preach about the love of God, but unless the church speaks out 
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and begins to confront and discipline divorcing people, homosexuals, members on the rolls 

who do not give or who do not attend church, we are going to lose out. Grace is fine, but 

we need a tighter organization that teaches the rules and enforces them. " 

Response: I point to God's caring for sinners in their sin and not Genesis 3 :  2 1 ,  Luke 

5 :27-3 1 and I John 4: 1 6-2 1 .  

Question 4. "My little sister was just born. She is kind of cute. She can't talk or take care 

of herself. She is just a baby. Don't people get to be sinners as they get older-- like 

teenagers? Do you think that kids in the nursery tonight 'hate God and other people and 

cannot do any good?"' 

Response: A little girl once said it this way: "Even babies sin because they are infected 

with it through Adam and Eve. " I cannot say it any better than that. At a baptism, even 

your dad and mom say that your sister is infected with sin. But I want you to hear what 

God is saying. He is saying, "I love her. I love your sister more than you can imagine. I 

am not a mean God who spends his time being angry with people who sin. I was here on 

earth as a baby because I love you and your sister so much. I promise you that I will walk 

with you and with your sister and already I am beginning to call you to love me and follow 

me. When I was on earth, the men around me thought that children were a nuisance--not 

worth caring about. Most people thought that children were not worth much. I said it 

then and I will say it now, 'Let the children come to me, because it is hearts like yours and 

your sister's that are made for the kingdom of heaven."' 
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Evaluation of Sermon: 

Since this sermon attempts to include the components of the theory of 

communication offered earlier, this evaluation will include the components of that theory 

as they are put into practice in this sermon. In offering a theory of communication, the 

emphasis was on the grace of God which must be at the center of every Gospel message. 

The metaphor of sin being ushered onto the stage of Scripture, led and handcuffed by the 

person and work of Jesus was a central tenet of this sermon. This unique quality of all 

preaching was present in this sermon, even though the sermon focused on a right 

understanding of sin. This, of course, reflects the Heidelberg Catechism's approach to its 

questions and answers about sin. 

An evaluation of the style of the sermon asks whether metaphor, story, an 

inductive methodology, and a collegial quality of preaching was evident. The metaphors 

of sin being like cancer, a lack of awareness of sin like a forgotten architectural blueprint, 

and the ushering of sin onto the stage of Scripture all serve as familiar examples of objects 

or actions which reveal a facet of sin and grace. This sermon was part of a series of 

sermons, each of which began with a story pertinent to the Catechism topic being studied. 

This story from Genesis 3 serves not only as a narrative description of falling into sin, but 

it becomes a referent later in the sermon for both events and feelings which can inform the 

hearer. The inductive style was an intentional methodology used in this sermon. 

Following the reading of the story, the "Building Blocks" serve as small conclusive 

discoveries which grow block by block into a statement of faith or doctrinal stance. In 

each case, the Scripture passages suggested (Not all of which need be used) become the 
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material for shaping each smaller statement of belief. The collegial quality of this sermon 

is understood as an opportunity for a member of the congregation to participate in the 

discovering process so that the conclusion is arrived at by both preacher and hearer. The 

outline which serves as a visual summary of ideas-gathered, the "going together into 

Scripture" through the sermon, and the question and answer session at the end of the 

sermon all provide a participatory quality that could likely be enhanced in a smaller group 

setting with a more informal interchange of ideas and conclusions. 

There was an attempt to deal with the contemporary distortion of the image of sin 

by the introductory insistence that a refusal to take Scripture and the idea of sin seriously 

is an outright rejection of Jesus Christ and his resurrection. This"take-no-prisoners" 

approach insists that false imagery of sin fails to deal with the Biblical account of the h�art 

of the gospel of Jesus Christ. It avoids the cosmic need for his death and resurrection. 

The final component of the theory of communication, namely the faith life of the preacher 

was highlighted in the testimony of my father's death and the feelings which accompanied 

his death and other deaths. 

Having included the constituent parts of the theory of communication applicable 

for preaching and teaching in contemporary society, there is evaluation of the preached 

sermon. Most notably, the sermon with its question-and-answer session was too long for 

the service. Deeper reflection suggests that perhaps too much of the topic of sin was 

attempted to be covered in a single sermon. Hence, this sermon might have been more 

appropriately developed into three sermons focusing on "The Good of Creation," "The 

Depth of the Fall, " and "The Useless Quality of Human Effort . "  Another option would be 
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to conclude the sermon and divide the congregation into small groups to respond to the 

questions with a revisiting of the sermon and its various aspects the next week. A third 

possibility is to lessen the "preaching" which attended each of the "Building Blocks. " If 

such basic doctrines are understood by most of the congregation, these conclusions could 

be more quickly reviewed so that the questions which arise from this doctrine could be 

more easily addressed. 

Although the services were well attended, the responses to the sermon were few. 

There was a concern expressed that some of the questions were presented so that they 

afforded little time for reflection or for continued dialogue. That concern is valid if for no 

other reason than that the questions asked were deeply personal and historically 

controversial. It is possible that other responses were in the minds of the congregation 

even as I was offering what I believed to be a Biblical answer. This could easily have left 

a number of persons frustrated with what they might perceive as either a shallow or a 

simple answer to what is a very complex concern. 

The sermon did provide some impetus for further thought. These sermons 

suggested a method of teaching the Heidelberg Catechism to high school students. This 

resulted in efforts diverted to constructing a curriculum for such instruction. What 

follows is a lesson plan for this topic of sin as misery to be explored in an informal 

classroom setting. 

The Church School Lesson 

The Program 

This lesson is part of a curriculum for high school students called "The Confession 
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Component. "  It is a curriculum designed for four eight-week sessions to be scheduled one 

session per year. This study is intended to lead students in grades nine through twelve to 

an understanding of the confessional stance of the Christian Reformed Church through a 

study of Scripture and the Heidelberg Catechism. The primary intent of this study, 

however, is not confined simply to knowing about Jesus Christ and his gift of faith. The 

primary intent of these lessons and all of Church School is that they be used by the Holy 

Spirit to guide young people to know Jesus. The inclusion of grades nine through twelve 

in the same educational setting created a concern that what is challenging to a young 

person in the early years of high school may be repetition for an older student. The 

blessing of this situation is the opportunity for older students to model faith growth as 

they have learned to wrestle with challenges unique to students of this age. 

The Underlying Presuppositions 

1 .  The creeds and confessions of the Christian Reformed Church are not, as documents, 

comparable to the Holy Scriptures, but rather, they find their integrity and measure in their 

direct discemable harmony with Scripture. 

2. Familiarity with Scripture is a key component of confessional life and testimony. 

3 .  Church School's unique contribution to the covenant community is its gifting to young 

people of a Biblical understanding of faith as it is embraced by the family of believers of 

which that young person is a member. 

4. An inductive teaching style will bring students' questions to Scripture where creedal 

and confessional responses can then be derived and applied. 

5 .  Confessional teaching is teaching by witness which allows time for personal questions 
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and opportunities for testimony of teacher and students. 

6. The creedal statement which underlies this approach is, "Jesus loves me, this I know, 

for the Bible tells me so. "  

The Inductive Methodology 

The inductive style uses a series of questions which search for their answer in Scripture. 

This lesson asks a specific question which seeks an answer in the process of study for the 

day. The specific direction of the lesson is further detailed in "The Truth to be Taught. "  

The lesson begins with a series of questions which are designed to pique interest and 

which will seek resolution or at least will be addressed in the lesson. The students then 

proceed to read a story which provides insight into the topic through narrative style. This 

lesson also has "Building Blocks" which represent a portion of the response to the initial 

question. These sections are introduced with a word or title which is intended to stimulate 

curiosity about a particular truth. Each of these sections list specific Scripture passages 

which are read and summarized by the students and the teacher. Passages explored are 

not intended to "proof-text" a response, but rather to gain an understanding of Scripture's 

approach in a given topic of faith. These Scriptural referents, when summarized, provide 

a "piece" of our understanding of the concept under study. Step by step, we continue to 

consult Scripture and add "pieces" until we achieve a reasonably complete statement of 

belief which, not accidentally, is a confessional statement drawn from the Heidelberg 

Catechism. This statement of belief then becomes the propositional truth which is 

challenged by the questions which were suggested at the beginning of the lesson. The 
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Confessional Source: Heidelberg Catechism, Questions and Answers 3-8 

Lesson Aims: 

General : Students will be aware of and feel sorrow for the corrupting nature of sin. 

Specific: Students will be able to : 

A Tell how God's good creation was spoiled at the Fall. 

B. Identify the law that is informing us of our sin. 

C. Point to the Gospel light shining even in a study of sin. 

Step One: 

Ask students to briefly respond to the following statements: 

1 .  Do you naturally hate God and other people? 

2. "Infant children are hopeless sinners?" How do you react to this statement? 

3 .  As you get older and try harder, will you be a better person? 

4. "We need to talk more about sin. Grace is fine, but a strong church teaches the 

rules and enforces them. " How do you react to this statement? 

Step Two: 

The Story. Read Genesis 3 .  

Note: V. 1 0--the fear. 

V. 1 2  & 1 3--the lying. 

V. 1 6--the physical pain and predicted unfairness. 

V. 1 7--the difficulty of work. 

V. 1 9--the death. 

Step Three: 



"Falling, Poisoned, and Infected. " 

Read Genesis 1 : 27-28, Psalm 8 .  

"God created us  good in his image. "  
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Read Genesis 6 : 5, Isaiah 53 :6, Romans 7: 1 5-20. 

"The Fall has poisoned our nature. " 

Read Deuteronomy 6:5,  Leviticus 1 9: 1 8, Psalm 30:4-5, Luke 1 0:25-29 

"Through God's law I know how miserable I really am. " 

Jeremiah 1 7:9, I John 1 : 8& 1 0, Romans 8 :7, Titus 3 :3 .  

" I  cannot live up to God's expectations. " 

Step Four: 

"In Other Words, . . . " 

(The teacher's summary for the students): In summary, the Heidelberg Catechism says it 

this way: "I have a natural tendency to hate God and other people. We are totally unable 

to do any good unless we are born again by the Spirit of God. " The Catechism teaches sin 

the way the Bible teaches sin--always pointing to Jesus and offering us comfort and life. 

Sin is fully displayed. No pretending here. But sin is ushered on stage and it is 

handcuffed. And standing over sin and Satan is the larger, stronger figure of Jesus Christ. 

If you believe in Jesus and still feel guilty for who you are, remember that Jesus is 

never the accuser of believers. The Bible tells us that Satan pretends to be an encourager 

in Genesis 3 .  In the Book of Job, he accuses a believer of shallow faith. Read Revelation 

12 :  1 0- 1 1 .  Satan is the only accuser of believers in the sense that he alone suggests to a 

believer that they are not children of God, forever saved, and forgiven. 
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Step Five: 

Are the questions with which we began the lesson answered in your mind? 

As you get older and try harder, will you be a better person? Read Luke 1 8 : 1 8- 1 9  and 

John 14 :6 .  

"We need to emphasize sin. Grace is  fine, but a strong church is  a church that makes rules 

and enforces them ! "  Note God's care and love for sinners, even in their sin: Genesis 3 : 2 1 ,  

Luke 5 :27-3 1 ,  I John 4 :  1 6-2 1 .  That message i s  the heart of our memory passage for these 

eight weeks-- Psalm 1 03 :  1 - 1 1 .  
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Student Handout: 

"Is Sin Really That Bad?" 

The Story in Genesis 3 

V. 10--the ------

V. 12  & 1 3--the --------

V. 1 6--The physical ________ and predicted _______ _ 

V. 1 7-- The difficulty of _______ _ 

V. 1 9-- The -------

" Falling, Poisoned, and Infected" 

Genesis 1 :27-28, 3 1 -33, Psalm 8.  

"God created us _______ __, in his image. "  

Genesis 6 :5, Isaiah 53 :6, Romans 7:  1 5-20. 

The fall has our nature. ------

Deuteronomy 6 :5, Leviticus 1 9: 1 8, Psalm 30:4-5, Luke 1 0:25-29. 

Through God's I know how I really am. 

Jeremiah 1 7:9, I John 1 : 8& 1 0, Romans 8 : 7, Titus 3 :3 .  

" I  _____ live up to God's ________ 11 

In Other Words, . . .  " 

"I have a _______ tendency to _____ God and other people. 

We are ______________ to do any good unless we are ___ _ 

by the ______ of God. 11 
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Evaluation of the Lesson: 

As the introduction indicates, the components of the theory of communication 

offered are present in this lesson. The emphasis on grace is of, course, the most important 

lesson of this lesson. The inductive style is utilized here as the teacher and student use the 

tools of Scripture to build a statement of faith. The use of story, as in the sermon, serves 

to provide narratival quality as well as a basis for discussion to which the class inevitably 

returns. The collegial quality of learning is emphasized as individuals in the class as well 

as the teacher read, raise questions, and challenge each other in the process of 

understanding the truths of Scripture. The faith life of the teacher bears some discussion 

here. This lesson should be taught as testimony, not as an academic exercise. The teacher 

must say directly "I have a natural tendency to hate God and other people . "  Without this 

confessional approach to teaching, the material, no matter how complete or challenging, 

can become an exercise in reasoned thinking. 

Comments of students were valuable in evaluating this lesson. Students reflecting 

on how this lesson and other lessons raised many questions and discussion time was too 

brief They also preferred a longer term of class, rather than just the eight weeks. Those 

were primarily the negative comments. Positive comments included the pleasant 

unexpected lack of boredom. They appreciated the use of the Bible to understand key 

doctrine. Some noted that questions of faith which had been difficult for them were 

clarified. Others found that for the first time the doctrines which they believed had direct 

applicability to life and their testimony. 

As I watched these students participate and gain a blessing, an unexpected 
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phenomenon occurred. The inability of the class to meet in a comfortable Conference 

Room necessitated that they meet in my office which was both crowded and intimate. All 

of the students seemed to appreciate meeting in the office with its close quarters. They 

found prayer and discussion to be less "School-like" and also noted that traditionally, the 

only time they spend in the Pastor's office was time when they might have a problem. 

They noted the blessing of familiarity with the room and the ability to speak with the 

pastor in more personal surroundings. 
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