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Abstract 

This project seeks to answer the question, “What would Clement do?” 

concerning faith formation in churches today. Its aim is to help the spiritually 

curious, newcomers, and regular church attenders develop a more informed 

understanding of the Christian faith, particularly through the lens of the 

Reformed Church in America (RCA). My research for this paper began at Marble 

Collegiate Church (RCA) in Manhattan—a large, urban church context. In the 

summer of 2011, I began my ministry as a solo pastor at The Community 

Reformed Church (CRC) at Manhasset, NY, a small, suburban congregation just 

outside of New York City. The Explorer’s Handbook and formative process that 

comprise my doctoral work both emerge from and serve both types of settings. 

Its appeal is wide; its scope is broad.  

Chapter One explicates Clement of Alexandria’s historical context, 

theological contributions, and pedagogical approach. In this chapter, I also assess 

the relevance of the Church Father’s work for faith formation today. Chapter 

Two addresses the relationship between the proposed four-week Explorer’s 

Handbook and sessions and the more comprehensive vision of catechesis in the 

early church. In addition, both the handbook’s content and formative process of 

the sessions are considered in this chapter. In Chapter Three, I evaluate the 

handbook’s effectiveness and impart feedback from two churches that piloted 

the sessions and used the materials. The Conclusion includes my final thoughts 

on the importance of faith formation as well as suggestions for revisions and 

refinements to my work. Appendix A contains the actual Explorer’s Handbook—

tailored for Reformed churches—which addresses perennial questions such as: 

Who Am I?, Why Are We Here?, Where Do We Come From?, and What Do We 

Believe? Appendix B contains the Leader’s Guides for all four Explorer’s 

sessions. Appendix C is the participant evaluation form. Appendix D is 

Clement’s beautiful “Hymn to Christ.” Appendix E is a section that helps define 

catechesis and related terms.  

This paper is presented in partial fulfillment of the Doctor of Ministry 

degree, granted by Western Theological Seminary, to the glory of God and for 

the edification of the church.  
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Introduction 

“What would Clement do?” That was the question I asked myself as I 

pondered how our Reformed churches might meet the challenges of faith 

formation today. My Doctor of Ministry exploration began as a general study of 

Patristics and the early church catechumenate. My readings eventually led me to 

Clement of Alexandria, the Greek theologian who taught at the catechetical 

school in Alexandria, Egypt (c.190-c.200). While reading Clement’s first major 

work, Protrepticus (Exhortation), I found myself captivated by his writing style, 

content and arguments. I was so quickly entranced by his enthusiasm and spirit 

that I wondered how I might harness his energy and inspiration to develop my 

own handbook on our Reformed faith and history. 

I was serving Marble Collegiate Church in New York City as an Associate 

Minister while I was in the process of both considering the form my Doctor of 

Ministry project would take and revisiting the works of Clement. While reading 

Clement, I was prompted to ask, “How might a recovery of the early church 

catechumenate, as imagined by Clement of Alexandria, help large, historic, and 

diverse churches like Marble Collegiate Church, situated in an urban, religiously 

pluralistic setting such as New York City, faithfully present the Christian faith in 

the face of prevalent doubts and intellectual critiques to those whose desire it is 
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to explore the Christian faith?” It is an important question1 and one that has 

evolved as I have transitioned to a new call as pastor of a smaller congregation, 

The Community Reformed Church at Manhasset, New York, just outside of New 

York City. 

After making the transition from Marble Collegiate Church to The 

Community Reformed Church, I realized this project is much larger than any one 

Reformed church. It became apparent that both churches faced similar challenges 

in the area of faith formation. After speaking with colleagues in other Reformed 

churches in the New York metropolitan area,2 I discovered that they, too, have 

similar concerns about faith formation in their churches. Questions ensued: 

Beyond Sunday morning worship, what is being offered in the areas of faith 

formation and discipleship? How do we address the needs of the spiritually 

curious—both newcomers and regular church attenders? How should these 

                                                 

1 The question is especially important for the RCA and for most historic mainline 

denominations in North America. Two additional questions raised include: (1) how is Clement’s 

historical and cultural context like/unlike that of my historical and cultural context (Alexandria 

and metropolitan New York)?  and (2) how might the pastoral imagination of Clement serve 

pastors like myself in the formation of faithful disciples today?  
2 In his work, American Education: The Metropolitan Experience 1876-1980, Lawrence A. Cremin 

(1925-1990), a historian of education in America, highlighted the “metropolitan experience” as the 

lens for viewing the history of American education (New York: HarperCollins, 1990). Consider 

today how City Church San Francisco and affiliated congregations across the country view urban 

ministry—ministry in the city center—as the place to invest the church’s efforts and energy in the 

21st century. As I will share later, metropolitan areas like New York share many characteristics 

with the Alexandria of Clement’s day—especially in terms of cultural influence. 
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“explorers of faith”3 get started? What materials might be used? Who will lead 

them? These are just a few of the questions I considered as my project began to 

unfold. 

As mentioned in my abstract, this project proposes to help newcomers, the 

spiritually curious, and regular church attenders develop a more informed 

understanding of the Christian faith, particularly through the lens of the 

Reformed Church in America.4 The assumption is that people within many 

                                                 

3 In a recent issue of Time, Jon Meacham writes that “more and more Americans—especially 

the young—claim no religious affiliation. The figure has climbed from 15% to 20% of all 

Americans in the past five years. Pew researchers call the trend ‘nones on the rise.’” Jon 

Meacham, “Preach Like Your Faith Depends On It,” Time, 25 March 2013, 46. Meacham also 

mentions that Christian identification among Americans was around 91% during the baby-boom 

era, and today is down to 77%. While it’s true that America has grown more “skeptical of 

institutions,” the church, both Protestants and Roman Catholics, will need to focus on how to 

engage people where they are, speaking out to the “cultural tenor of the times.” 
4 Who exactly are these people I envision the Explorer’s Handbook addressing?  Robert 

Wuthnow, a sociologist of religion, offers more in-depth research defining these categories. In his 

book, After the Baby Boomers: How Twenty-And Thirty- Somethings Are Shaping the Future of 

American Religion (Princeton, NJ: Princeton, 2007), Wuthnow addresses two types of “spiritual 

tinkering” among young adults, 114. He labels the types “church shopping” and “church 

hopping,” 114-115. Church shoppers are those who may be intently looking for a church to settle 

down and become a member. Church hoppers tend to move from one church to another, rarely 

settling for one congregation. Wuthnow points out that more hopping is done by singles than 

married people. For singles, having options is highly valued and variety is cherished. Wuthnow 

writes, “The fact that young adults move around as much as they do, marry later, and remain 

childless longer thus suggests that church hopping is a phenomenon more common now than in 

the past.” This complements the research he had already conducted in After Heaven: Spirituality in 

America Since the 1950s (Berkeley: University of California Press, 1998). Since Word War II, 

people’s perceptions of spirituality in the United States has been radically changing. Wuthnow, 

as quoted in Karen M. Yust and E. Bryon Anderson’s Taught By God: Teaching and Spiritual 

Formation (St. Louis: Chalice Press, 2006), writes, “a traditional spirituality of inhabiting sacred 

places has given way to a new spirituality of seeking [in which persons] increasingly negotiate 

among competing glimpses of the sacred, seeking partial knowledge and practical wisdom,” 45. 

Wuthnow refers to this spirituality associated with “Christian houses of worship” in the United 
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Reformed faith communities, whether visitors or existing members, are 

genuinely interested in exploring the church’s faith and entertaining questions in 

a casual, safe environment. This project serves as a starting place for that type of 

exploration to happen. It provides a means for people to consider their own 

stories as they intersect with Jesus’ story, the early church’s story, the Reformed 

Church in America’s story, and the story of the church they find themselves 

attending. Indeed, our shared narratives help shape identity and suggest 

purpose. The Christian narrative offers an alternative imagination5 to the North 

American cultural narrative of individualism and personal rights. 

The Reformed Church in America has produced some very helpful curricula6 

                                                                                                                                                 

States as “dwelling spirituality,” Ibid. During the 1970s and 1980s, a shift occurred that continued 

throughout the twentieth century and continues today. Yust and Anderson describe it as “a 

spirituality consisting of nothing more than one’s personal and individual experience of that 

which is presumed to be sacred. This form of spirituality understands the person as a seeker on a 

journey to discover the self as a being with sacred power and significance…The spiritual journey 

becomes its own religion apart from God and faithfulness to God,” 48.  
5 I would be remiss if I didn’t mention here that over the course of the first five centuries the 

early church developed the adult catechumenate with the clear goal of teaching new converts. As 

Richard R. Osmer writes in, Confirmation: Presbyterian Practices in Ecumenical Perspective 

(Louisville: Geneva Press, 1996), the church’s “purpose was catechumenal: a process of formation 

designed to shape the habits of thought, action, and feeling of persons seeking membership in the 

church,” 40. While the church was a minority presence in a pagan culture, it “represented an 

alternative to the dominant ideas and values of the Roman Empire,” Ibid. The same holds true 

today. The church offers an alternative imagination to those values incongruent with the 

teachings of Scripture. 
6 Helpful resources and curriculum include the following: Howard Hageman, Lily Among the 

Thorns (Grand Rapids: The Half Moon Press, 1961); Donald J. Bruggink and Kim N. Baker, By 

Grace Alone: Stories of the Reformed Church in America (Grand Rapids: Eerdmans, 2004); Elton 

Eenigenburg, A Brief History of the Reformed Church in America (Grand Rapids: Douma 

Publications, 1955); Herman J. Ridder, Membership in the Reformed Church (Grand Rapids: Rose 
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over the years with a similar goal as mine. However, many of the writings that I 

have consulted were tailored specifically for membership classes rather than for 

those who are simply interested in “exploring” the faith (perhaps prior to 

pursuing membership). Some of the materials are now out-of-print and others 

have been reprinted. Some contained a simple foundation of our denomination’s 

rich history and faith. Other materials used rather dated language and some of 

their illustrations were either not helpful or irrelevant. Upon reading these 

resources, I decided it was time to cull from them that which was helpful and 

present a new handbook for the Reformed Church in America, one that would 

raise questions I had heard from both the spiritually curious and my parishioners 

and would present the basics of the Christian faith and history in a simple, user-

friendly format.  

The Explorer’s Handbook that I have developed can certainly be used in 

membership settings, albeit with some adaptations, which I address in the final 

chapter of this paper. It has been designed, however, to serve as a simple 

foundation of the Christian faith, giving those wishing to explore our history and 

beliefs an opportunity to do so with no pressure to become a member. The 

Explorer’s Handbook can be used as a text for both small group and large group 

                                                                                                                                                 

Publishing Co., 1978); Heritage and Hope Series of the Reformed Church in America, 4 vols. 

(Grand Rapids: Reformed Church Press, 1978-1984). 
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settings.7 It has been designed for people to explore their questions and wrestle 

with those questions together. I have found that, for many, the experience 

provided a safe place for questioning, and provided some of the participants 

with reassurance in knowing that they were not alone in their questioning. 

One of the challenges I experienced at Marble Collegiate Church was 

effectively helping spiritual seekers/inquirers—those who come with an affinity 

for Christianity but who do not necessarily desire to join the church as 

“confessing members”—better understand the Christian faith and how it is lived 

out. With a large number of visitors every Sunday morning and Wednesday 

evening for worship gatherings, it was exigent for the church leaders to be 

prepared to address the needs of those who had questions about the Christian 

faith and life. At that time, the church lacked the vision to adequately address 

this problem. After talking to the clergy and staff about my observations and 

concerns, I concluded that an Explorer’s class and Explorer’s Handbook would be 

beneficial to both seekers and members of the church who never had the 

opportunity to ask or think deeply about their faith questions in a class or small 

                                                 

7 If the handbook is used in a larger group setting (12+ people), the facilitator will want to 

break the group down into smaller groups for discussion. Doing so will help build community, 

allowing the participants to be more vulnerable with their questions and responses.  
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group setting. The questions I heard, more often than not, from visitors, regular 

attenders, and, in some cases, staff members, were the following:  

Who am I? 

Why does this church exist? 

Where does this church come from? 

What does this church believe?  

 

These questions guided my design of the Explorer’s Handbook as it is appears in 

this final project. 

Based on the questions I was hearing on a regular basis, my assumption was 

that people were genuinely interested in exploring the deeper and more 

engaging aspects of Christianity. In addition, I deduced that those who were 

interested in such exploration desired to do so with trained leaders (i.e. clergy or 

other qualified instructors). I gathered from my conversations with these 

“spiritually curious” people that they were seeking additional knowledge and 

dialogue. However, they were not just looking for information to assuage their 

intellectual curiosities; but rather, they were hoping to build a connection with 

someone who was wrestling with the similar questions.  

Another assumption I had was that spiritual explorers—those concerned 

with how their personal, professional and spiritual lives intersect—could find 

solace by being with others who grapple with similar struggles and questions. 

This conclusion was prompted by a series of interviews with church leaders that 
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I conducted in Manhattan churches.8 I met with these leaders to learn how their 

churches were addressing people’s questions and the ways they were trying to 

help people grow spiritually. Each church had its own approach to faith 

formation. Interestingly, one of the churches had recently conducted a survey 

that included nearly 1,000 New Yorkers from every walk of life and asked the 

following questions: “What are you struggling with today?” “What issues keep 

you up at night?” “What aspects of your job, relationships, and of your life tug at 

your heart and mind?” That survey yielded two commonly held concerns: 

(1) Financial anxiety. New Yorkers are worried about the state of the 

economy; they are worried about keeping their jobs; and many who are 

unemployed worry if they will ever procure another job. 

(2) Holistic health. New Yorkers consistently say they are stretched too 

thin. They feel they are working too many hours and do not have 

enough time to work out or build meaningful relationships. In addition, 

they feel they are unable to plug into communities with any 

consequence. As a result, far too many New Yorkers feel alone and/or 

isolated.9   

The results of that survey still haunt me. I know people who are living with 

these anxieties every day. Such worries—if unchecked and unaddressed—can be 

                                                 

8 This research, conducted while serving Marble Collegiate Church, was collected in my 

paper for Learning Unit III: Researching Faith Formation Models in Manhattan Churches. I developed 

an interview protocol that helped guide my conversations. My goal was to discover, discern and 

gain important data about what was working and, in some cases, not working in the areas of 

faith formation. 
9 I was able to obtain this information from Rev. Randy Weber of Fifth Avenue Presbyterian 

Church on February 11, 2010. 
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overwhelming and can even pose a serious threat to an individual’s wellbeing. 

While some may live in constant worry about their finances, others may be 

longing for a personal connection. Or, they may be looking for both!   

As evidenced by the results of the above survey, it can be assumed that 

many who stumble into our churches are looking for answers and may be 

wondering how God fits into their longing for connectivity. How should 

churches respond? Are we not called to build meaningful relationships? Are not 

Christians called to be that “good neighbor,” inviting others into conversation 

and offering hope to the anxious in heart? Indeed, churches need to be ready. 

They need to be welcoming and hospitable. They need to have leaders prepared 

to assist those with real concerns and questions. They need to be able to 

articulate what the Christian faith is all about.  

This brings us back to the question, “What would Clement do?” But perhaps 

prior to this question, come a few other questions: How does his work have 

universal appeal and how might his teachings be adaptable to different contexts? 

What is the hermeneutic by which Clement’s insights and visions for catechesis 

are being brought from his time and place to bear on current times and places? 

What difference does his context make for building on his model of faith 

formation? How did Clement use his own culture as a way to communicate or 

articulate his arguments in support of the gospel? In what ways has Clement 
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inspired the development of the Explorer’s Handbook and formative Explorer’s 

sessions, and what role does the instructor or “tutor” play in this process? These 

questions are addressed in chapter one of my paper.  

Why Clement? First, let me just say that I am drawn to Clement because of 

his amazing ability to engage people through honest discussion, by sharing his 

own spiritual experiences, and by tackling difficult questions.10 As the late 

German theologian, Hans Von Campenhausen, writes: “Clement was not a 

public teacher of the Church and, despite his extensive knowledge, not really a 

scholar. He was a man of conversation, a man of spiritual experience, and a 

trained pastor of souls. As such, he acquired insights, posed questions, and 

pondered possibilities and problems which we meet almost nowhere else.”11 

Clement knew the right questions to ask. He was steeped in history and 

philosophy and could relate to people in their intellectual and spiritual struggles. 

He understood just how important the role of “teacher” was when it came to 

spiritual formation and maturity. He also knew how to carefully and 

convincingly present Christ to those looking for meaning and purpose.  

                                                 

10 Clement’s model of faith formation goes beyond the dissemination of information or 

knowledge to include affection and volition. It was never enough to know things about God. God 

was to be known and experienced through engagement (i.e. more than knowledge of or about 

Christian faith). A helpful study on this subject is offered by David R. Hunter, Christian Education 

as Engagement (New York: The Seabury Press, 1963).  
11 Hans Von Campenhausen, The Fathers of the Greek Church (New York: Pantheon, 1955), 29.  
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To my knowledge, there is no other project quite like this one. It is unique in 

its approach to understanding Clement’s methods for faith formation and how 

his understanding might be applied to faith formation today. Echoes of Jesus’ 

teaching can be heard in Clement’s pedagogy: “Blessed are the pure in heart, for 

they shall see God.”12 Among many things, it was the journey of developing a 

“pure heart” that concerned Clement. His schooling involved a spiritual 

process—of being cleansed of our wrongdoings and “initiated in the mystery”13 

of Christ’s instruction and then into God’s holy presence—and it all began by 

asking the existential questions that still preoccupy our thoughts today. The 

questions are timeless, such as: “How can God be known?”  

Clement addressed topics that were relevant for his time and believed that 

learning happened through careful study and conversation. In fact, Christian 

education was spiritual exploration and something that did not happen in a 

vacuum nor was it conducted without a destination in mind. His was an 

approach to faith formation with the clear objective: to usher someone into the 

very presence of God through God’s Word, Jesus Christ, the Logos. And that 

conversion could only happen by God’s grace. 

                                                 

12 Matthew 5:8, English Standard Version. 
13 Robert Payne, The Holy Fire: The Story of the Early Centuries of the Christian Church in the 

Near East (Crestwood, NY: St. Vladimir’s Seminary Press, 1980), 27.  
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I am also drawn to Clement because he set the stage for theological 

conversation to take place among the theologically curious and spiritual 

neophytes, showing no fear of trying to tackle the complexities of the Christian 

faith. Similarly, I aim to provide by way of my own research and constructive 

work a way to engage those who are seeking community, answers to the 

existential questions of life, and a safe place to ask questions in regard to the 

mystery of the Christian faith. Inspired by Clement, my project gleans insights 

from his writings for the church today. These insights, in turn, form the 

foundation for the Explorer’s Handbook and formation process. 
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Chapter 1: Historical Analysis: Clement of Alexandria 

Titus Flavius Clemens 

Titus Flavius Clemens, better known as Clement of Alexandria (c. 150-c. 215), 

was born in Athens and possibly into “mingled Greek and Jewish parentage.”14 

Clement grew up in Athens and received training in both philosophy and the 

classics. Robert Payne describes him as “saintly, sweet-tempered and garrulous, 

an admirable poet, the most gentle of men.”15  Later in his youth, he became “a 

traveller, always moving.”16 In a way, he became the peripatetic learner, shaped 

and molded by a variety of eastern Mediterranean teachers.17  There is little 

written about his upbringing, life and conversion to Christianity. Through his 

works, however, we come to know what he believed and how he viewed the 

world.  

He resembles Montaigne in his playful pedantry, his firm prejudices, his 

occasional bitterness, his grave benevolence. He believed calmness to be 

the most prized possession of a good Christian, but he was not always 

calm. He detested fops, rhetoricians, men who shaved off their beards, 

                                                 

14 Payne, The Holy Fire, 24. His name “curiously commemorates the Roman Emperor who 

overthrew Jerusalem, an imperial Roman family and a Pope,” 24. 
15 Payne, The Holy Fire, 24 
16 Eric Osborn, Clement of Alexandria (Cambridge: Cambridge University Press, 2005), 1.  
17 Payne, 25. “He must have traveled widely in his youth, for he speaks of his teachers: an 

Ionian who taught in Greece, another from southern Italy, a third from Egypt, a fourth who was 

born in Assyria, a fifth who was a Jew from Palestine. At last he studied under Pantaenus, an 

Athenian Stoic turned Christian, who was reputed to have gone on a mission to India, where he 

found a copy of The Gospel according to St. Matthew in Hebrew characters left there by St. 

Bartholomew,” 25. 
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women who wore expensive garments, all people in the high positions of 

authority…He had the academic mind, in the best and the worse sense, 

he was profoundly in love with freedom, and he was the first Christian 

writer to assert the doctrine of free will. His piety was lyrical, 

contemplative, never complex: the piety of a man who had no iron in his 

soul and never had to battle his way to Christ.18 

 

His remarkable eloquence throughout his writings suggests Clement came 

from a privileged family. Interestingly, he may be the only early church writer 

that spoke in favor of wealth when used appropriately. In his mind, the 

provisions for “widows and orphans, the ransoming of prisoners, and the 

support of families of martyrs all came from the common chest.”19 Providing 

such care and showing hospitality to those traveling Christians required money. 

Clement defended “wealth and property as the prerequisite for philanthropy” 

but also gave “praise of poverty.”20 He would not have wanted generosity to be 

seen as a good work that helped one earn their salvation.  

Like Justin Martyr (c. 100 - c. 165), Clement’s conversion most likely did not 

happen overnight. He was mindful and contemplative. To say he was a simple 

explorer of spiritual truths would be a gross understatement. He poured his life 

into his studies and would not rest until every idea under the sun had been 

                                                 

18 Payne, The Holy Fire, 24-25. 
19 Roland H. Bainton, Early Christianity (Princeton, NJ: D. Van Nostrand Company, 1960), 56.  
20 Bainton, Early Christianity, 56 
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considered. It was his ardent interest in Christianity that brought him to 

Alexandria.  

Timeless Philosophical Pursuits 

Spend any amount of time in New York City’s subway stations and you will 

notice a proliferation of posters advertising “The School of Practical Philosophy.” 

As the posters tout, the school strives to convey the basics of philosophy. The 

assumption is that one’s familiarity with the ancient discipline can improve his 

or her wellbeing and overall success in life. The poster promises an exploration 

of the questions: Who am I? What am I doing here? How can I find my purpose? 

How did this world begin? What is real freedom?21  The pedagogical approach of 

the school, which is explicated on the school’s website, is inspired by the ancient 

teachings of Advaita Vedanta. Advaita, literally, “not two,” assumes a universal 

unity to the world, which underlies its diversity. According to the school, “This 

understanding of ‘unity in diversity’ is at the heart of the great western 

philosophical and religious teachings and courses present this wisdom as expressed 

by a range of philosophers, thinkers and writers.”22  Clearly, the school’s teachers, 

                                                 

21 www.philosophyworks.org. Accessed January 20, 2013.  
22 http://www.philosophyworks.org/content/philosophy-overview. Accessed January 20, 

2013.  

http://www.philosophyworks.org/
http://www.philosophyworks.org/content/philosophy-overview
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staff, and founders believe that this ancient philosophy and thinkers from the 

past can bear light on the perennial questions about the meaning of life. 

Isn’t it intriguing that the existential questions that were asked thousands of 

years ago still haunt philosophical schools today? From the Pre-Socratic 

philosophers to the great thinkers of our time, questions about the meaning of 

life and how the world was made continue to confound human beings. It is no 

wonder then that resources like The School of Practical Philosophy, which claim 

to help people find answers to these questions, are attractive to those who are 

thirsting for the truth.  

Clement’s world was not that different from our own. People of his time, like 

ours, sought answers to life’s great questions by exploring them in educational 

settings and by adopting a particular philosophical method. One way in which 

these questions were answered was through Platonism.23  This school of thought 

had heavily influenced Clement as is evidenced throughout his writings. As 

Robert Payne writes, “There was something liquid in the Platonic theory; you 

could stain these waters whatever color you wished, but they remained Platonic. 

                                                 

23 That Clement was influenced by Platonism is not debated by scholars of Patrology. 

However, in his recent monograph, Piotr Ashwin-Siejkowski also argues for the importance of 

Judaism in Clement’s work. Ashwin-Siejkowski focuses particularly on the importance of Jewish 

sapiential literature, or the Books of Wisdom, for Clement’s thought. Piotr Ashwin-Siejkowski, 

Clement of Alexandria: A Project of Christian Perfection (London: T&T Clark, 2008).   
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In the vast reaches of Plato’s mind all things had been pondered, and it is not 

surprising that he should leave traces of himself on those who fed at the 

source.”24 

But Platonism did not rise solitarily. It was the Stoics25 who helped 

promulgate Platonism26 more than any other school of thought. The Stoics were 

convinced that humankind could make sense of the created world only if there is 

a personal, “single spirit that breathes life into all the world and gives it vital 

being.”27 It is this same spirit that steers both the movement of the natural world 

                                                 

24 Payne, The Holy Fire, 46. Payne describes in great detail Platonic thought. He writes that 

there is great power in the “speculative mind to solve all questions except one through the quiet 

logic of reasoning. All things could be understood save God alone. God was incommensurable 

and above reason, and could be apprehended only under three forms—as the infinite, limitless, 

and without thought or form or being; as the one and the good, the source of all that loves; and as 

the sum of all the powers of the universe. Out of this superabundance issues the world of 

ideas…The task of the good man is to ensure that he belongs to the world of ideas rather than the 

world of matter…,” 47.   
25 The Greek philosophy of Zeno of Citium (c. 334 BC - c. 262 BC), holding that self-control 

and inner strength is developed to overcome destructive emotions. Only the impartial 

philosopher can attain univeral reason (logos) and live a virtuous life.  
26 This is the philosophy of Plato, or, the teaching of Platonic realism. Clement would 

become the first to confront Plato’s ideas with Christianity, preparing the way for Origen. 
27

 Owen Chadwick, A History of Christianity (New York: Barnes & Noble Books, 2005), 52-53. 

While the prevailing name in Greek thought was Plato, it was the Stoics who were “most helpful 

to the spread of Christianity,” 52. Interestingly, Christians and Stoics during the first two 

centuries shared several beliefs. For example, both believed in one God whose spirit permeated 

the entire world directing men and women’s lives. Ostensibly, both Christians and Stoics were 

committed to doing good and to being good. Sacrificing one’s life for a noble cause was an 

admirable duty shared by both groups. In addition, both promoted detachment from worldly 

possessions. How did these two groups differ?  Chadwick writes, “A Stoic had to aim to be a 

hero; a Christian did not. If a Stoic prayed he did not want to be sorry and had little use for 

forgiveness. He did not think it right to be humble. There was nothing in him of ‘Lord have 

mercy on my soul’. He wished to have no fear of what might come at death. He thought that any 
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and what is to transpire in an individual’s life. The Stoics also propounded the 

idea of fate and argued that no human action could change what was already 

predetermined.28 It is noteworthy that one of Clement’s last mentors was 

Pantaenus, the leader of the catechetical school in Alexandria and a former 

Athenian Stoic who had converted to Christianity.  

Because of his experiences and education, Clement understood his culture 

and the importance of drawing from the Greek writers. The city of Alexandria, 

for instance, was ruled by the values of Greek philosophy, and Clement was 

intentionally steeped “with study of this culture.”29 Because he relished both 

philosophy and literature, Clement could be relevant and talk the language of 

the market places. He knew poetry and music was able to articulate commonly 

held believes in the vernacular, giving him a credible platform.30  Some of those 

beliefs he challenged outright, blazing a new trail for dialogue between faith and 

reason. Consider the following pericope from his first major work, Protrepticus: 

                                                                                                                                                 

person was allowed to kill himself, while the Christian regarded humanity as sacred and suicide 

as murder, even if it was to cut short an incurable disease or escape the scaffold,” 52.  
28 Chadwick, A History of Christianity, 52. Concerning fate, Chadwick writes: “Things will 

happen, you can do nothing to change them; be resigned, it is fate.” 52 
29 Osborn, Clement of Alexandria, 2. Osborn writes, “Clement displayed that heritage as 

clearly as Tertullian displayed the Roman heritage of Carthage,” 2. 
30 According to Eric Osborn, “Clement cites scripture 5,121 times and 348 different classical 

authors, including Plato 600 times, Philo 300 times and Homer 240 times. He agrees with Philo 

that all great natures, freed from passion, can hit on the truth.” Ibid, 5. 
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Other philosophers went beyond the elements and sought diligently for 

a more sublime and excellent principle. Some of them celebrated the 

praises of the Infinite, as Anaximander of Miletus, Anaxagoras of 

Clazomenae, and Archelaus of Athens. The two latter agreed in placing 

Mind above the Infinite; while on the other hand Leucippus of Miletus 

and Metrodorus of Chios also left, as it seems, a pair of first principles, 

“fullness” and “void.” Democritus of Abdera took these two and added 

to the “images.” Nor was this all; Alcmaeon of Croton thought that the 

stars were endowed with life, and therefore gods. I will not refrain from 

mentioning the audacity of these others. Xenocrates of Chalcedon 

intimates that the planets are seven gods and that the ordered 

arrangement of the fixed stars is an eighth. Nor will I omit the Stoics, 

who say that the divine nature permeates all matter, even in its lowest 

forms; these men simply cover philosophy with shame. At this point 

there is, I think, nothing to hinder me from mentioning the Peripatetics 

also. The father of this sect, because he did not perceive the Father of all 

things, thinks that he who is called “Highest” is the soul of the universe; 

that is to say, he supposes the soul of the world to be God, and so is 

pierced with his own sword. For he first declares that providence 

extends only so far as the moon; then by holding the opinion that the 

universe is God he contradicts himself, asserting that that which has no 

share in God is God. Aristotle’s disciple, the celebrated Theophrastus of 

Eresus, suspects in one place that God is heaven, and elsewhere that God 

is spirit. Epicurus alone I will banish from memory, and that willingly, 

for he, pre-eminent in impiety, thinks that God has no care for the world. 

What of Heracleides of Pontus? Is there a single place where he too is not 

drawn away to the “images” of Democritus?31 

                                                 

31 Clement of Alexandria, Exhortation to the Greeks, trans. G.W. Butterworth (Cambridge, MA: 

Harvard University Press, 1982), 149-150. These lines are classic Clement. He wonders how men 

could assert these absurd tales. A few lines later, Clement, in his own search for God, states 

plainly, “I seek for God Himself, not for the works of God.” He would also evoke the name 

“Plato,” asking, “How, then Plato, must we trace out God?” God is found, according to Clement, 

in the honest search for all that is good, not in the sun, moon, or stars. “For there is a certain 

divine effluence instilled into all men without exception, but especially into those who spend 

their lives in thought [or, Logos]; wherefore they admit, even though against their will, that God is 

One, that He is unbegotten and indestructible, and that somewhere on high in the outermost 

spaces of the heavens, in His own private watch-tower, He truly exists for ever,” Exhortation to the 

Greeks, 155. 
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In this one elegy, Clement confronted several Greek thinkers and their ideas. 

He pointed out here and in other places just how easily men would worship the 

created world (e.g. the sun, moon, stars, fish, sheep, doves, mice, cats, other 

people) or deduce that this or that was God. While some of the heretic’s or 

pagan’s ideas were fascinating, Clement found many of them to be misleading. 

And, he believed “all philosophy can be, and must be, placed in the service of 

Christ.”32   

Clement knew knowledge was true power. In addition, by knowing his 

culture he could properly frame the questions in conversations or group settings. 

He could be relevant, connected to his time and effectively bridge the gap 

between spiritual truths and the challenges of the day. In fact, he knew what 

people were talking about and could make appropriate connections between 

those timeless philosophical pursuits and the Scriptures. Why else would 

Clement write the following? 

What then is the purpose of this instrument, the Word of God, the Lord, 

and the New Song? To open the eyes of the blind, to unstop the ears of 

the deaf, and to lead the halt and erring into the way of righteousness; to 

reveal God to foolish men, to make an end of corruption, to vanquish 

                                                 

32
 Payne, The Holy Fire, 48. Using the ideals of Greek philosophy to build his arguments, 

Clement wouldn’t present Christ as a mere idea or even the best idea. Instead, Christ was (is) the 

Truth and source of all notions and impulses. Salvation could not be found in Greek ideas alone. 

Rather, those viewpoints helped to prepare someone to embrace Christ and receive genuine 

salvation through faith in him. 
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death, to reconcile disobedient sons to the Father. The instrument of God 

is loving to men. The Lord pities, chastens, exhorts, admonishes, saves 

and guards us; and, over and above this, promises the kingdom of 

heaven as a reward for our discipleship, while the only joy He has of us 

is that we are saved. For wickedness feeds upon the corruption of men; 

but truth, like the bee, does no harm to anything in the world, but takes 

delight only in the salvation of men. You have then God’s promise; you 

have His love to man: partake of His grace.33 

A Modern-Day Alexandria? 

During the second century A.D., the Egyptian metropolis of Alexandria was 

considered one of the greatest cities in the world. It was a main port for trade and 

the center for Greek speaking and Hellenistic thinking. It was here that the Bible 

was translated into Greek. By 180 A.D., the city was already a center for the 

Christian mission.34  As author Robert Payne has described it, Alexandria was an 

epicenter of culture, religions,35 and one of the intellectual capitals of the Roman 

Empire. 

In Alexandria were the largest and best-equipped libraries, the best 

museums, the biggest theaters, the longest race track, the finest 

craftsmen of letters, the most widely read philosophers…It had two 

harbors—Grand Harbor and the Harbor of Happy Return—and the 

lighthouse was one of the wonders of the world. The main avenues were 

                                                 

33 Clement of Alexandria, Exhortation to the Greeks, 15. 
34 W.H.C. Frend, The Rise of Christianity (Philadelphia: Fortress Press, 1984), 286. 
35 When Clement lived in Alexandria, according to Robert Payne, there were cults “vying for 

supremacy” and the “Jews had their synagogues, the Persians the gardens where they adored the 

Sun, the Romans their temples dedicated to the worship of the reigning Emperor,” The Holy Fire, 

23. In addition, the Greco-Roman god, Serapis, was the symbol of abundance and adored by 

many of the Alexandrians. As Payne points out, “He [Serapis] answered men’s needs, gave them 

a white-robed and tonsured priesthood, ceremonies of baptism and communion, doctrines of 

salvation and redemption, daily preachings from the pulpit, habits of contemplation,” 24.  
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thirty yards wide. Conquered by the Romans, the city was still Greek in 

spirit, though Platonic wines had fermented under the Egyptian sun. 

Greek was the common tongue, Greek their way of thought…The 

Alexandrians detested calm. They adored processions, harsh colors, the 

clanging of temple bells, all that was vibrant and shrill and colloquial. 

The best singers came from there, and the gayest dancers. At night this 

seaport was given over to the wildest license.36 

 

It is not difficult to draw connections between the ancient city of Alexandria 

and the modern urban center of New York, New York. Similar to Alexandria, the 

effervescent New York metropolitan area boasts some of the best museums, 

universities, libraries, stadiums, restaurants, music clubs, and is religiously 

diverse, hosting all the major world religions. As a religious melting pot, New 

York City has approximately 4,000 places of worship, representing almost every 

faith under the sun.37  The words of American singer-songwriter Billy Joel ring 

true: “…And I believe there is a time for meditation in cathedrals of our own.”38  

Indeed, they are plenty to choose from. Spiritual seekers often try to find the 

right religion in a form similar to window-shopping. If you see what you like, 

you may enter to find out more. Christianity, in its various forms and 

denominations, is just another religious option for people to consider.  

                                                 

36 Payne, The Holy Fire,  23. 
37 Eleanor Berman, Eyewitness Travel New York (New York: DK Publishing, 2007), 371. 
38 Billy Joel, “Summer Highland Falls” in Turnstiles (Family Productions/Columbia), released 

May 19, 1976. 
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New York City—and surrounding areas—is a modern-day Alexandria with 

a multiplicity of faiths and religious worship sites. The entire world seems to 

pass through the Big Apple every day, bringing a plethora of ideologies, 

theologies, and spirituality with them. Those who seek knowledge will find 

welcome in a number of influential universities, including some of the very best 

libraries in the world. In fact, the city offers countless places for people to gather, 

socialize and engage in intellectual pursuits. New York pretty much has it all. As 

a colleague once commented to me, “This is the city where it is believed all your 

dreams will come true and where all the action takes place.”39   

Couple those focused activities with all the other cultural enjoyments—the 

20,000+ restaurants, myriad museums, symphonies, Broadway Musicals, Off-

Broadway plays, concerts, festivals, parades, clubs, sporting arenas, shopping, 

and more—and remember that this is also the city that “never sleeps.” New York 

City welcomes the rich and poor, the young and old, every race and ethnicity, 

and those who believe and those who do not. Living in this area makes ministry 

both exciting and challenging. As a pastor, it is exigent to learn how to address 

people’s deepest yearnings, presenting the gospel of God’s love in a compelling 

                                                 

39 These words are taken from a conversation I had with Dr. Arthur Caliandro, then senior 

minister of Marble Collegiate Church, on June 2, 2008. 
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way and by living out that gospel in my daily life. Clement, I believe, sheds light 

on how to be effective in such a context. 

Clement the Instructor 

After being discipled by Pantaenus and learning allegorical exegesis of the 

Bible,40 Clement would soon argue for Christianity as the superior form of 

philosophy, even trumping the works of Orpheus, the legendary Greek 

musician, whom Clement later declared a deceiver.41  Clement writes, “This is 

the new song, the song of Moses, ‘Soother of grief and wrath, that bids all ills be 

forgotten.’  There is a sweet and genuine medicine of persuasion blended with 

this song.”42 Proving himself a worthy student and promising instructor, 

Clement succeeded Pantaenus as the head of the catechetical school, providing 

careful instruction to the catechumens (i.e. those being trained prior to 

baptism).43  

                                                 

40 Thomas Finn, Early Christian Baptism and the Catechumenate: Italy, North Africa, and Egypt in 

Message of the Fathers of the Church, vol. 6 (Collegeville, Minnesota: The Liturgical Press, 1992), 174. 

Finn writes, “Alexandrian biblical interpretation runs toward allegory rather than history and the 

strict construction of the text…,” 174. See also, Adam Pryor, “Clement of Alexandria’s 

Methodological Framework and its Relation to the Biblical Virtues in Light of Concepts of Faith, 

Knowledge and Gnosis,” Student World (2004), Vol. 1, 58-65.  
41 Clement of Alexandria, Exhortation to the Greeks, 9. During this time, religious drama was 

the norm. The soothing sounds of Orpheus’s lyre would serve as background music for the 

annual drama at the cave of Eleusis, depicting of the rape and rescue of Persephone. 
42 Clement of Alexandria, Exhortation to the Greeks, 7. 
43 Michel Dujarier, A History of the Catechumenate: The First Six Centuries (New York: Sadlier, 

1979), 42-43. Clement may have been at the school c.190 – c. 200. Those preparing for baptism 
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When Clement became the head of the school in Alexandria—about the same 

time gnostic teachings were beginning to wrap their heretical tendrils around the 

Mediterranean world—he labored to present the case for Christianity as the way 

of life. Rival religions—such as The Mystery and Gnosticism—were also seeking 

to convert people and in some cases would infiltrate Christian communities by 

corrupting Christian theology. In his book, Early Christianity, Roland Bainton 

writes, “The Mysteries—so called from the Greek word ‘mysterion’, which 

means secret, applied to them because their rites were open only to initiates—

discovered the evidence of the divine in the processes of nature and particularly 

in the dying and in the rising of the seasons.”44 The mystery cults promised 

religious certainty and turned no one away.45  

Gnosticism, as championed by Valentinus and Theodotus (among others), 

was steeped in contemplation and offered many concepts or ways of salvation. 

The senses are a hindrance and the body, a barricade to God. It was believed that 

                                                                                                                                                 

would have been instructed for no less than three years before the sacrament of baptism was 

administered (cf. II Stromata 95.3-96.2). The school would have welcomed any and all to study 

with Clement. More than likely, there would have been wealthy, educated thinkers in the mix.  
44 Bainton, Early Christianity,  31. “The Mysteries would find in Christianity some elements 

unintelligible and uncongenial, such as the creation of the world, the incarnation of god in man, 

the voluntary dying of Christ, and the doctrine of sin and grace. Other elements would be all too 

intelligible: the resurrection, the rebirth, and the sacraments,” 33. 
45 Bainton, Early Christianity,  “The Mystery cults made a great appeal because they offered 

salvation from sorrow and death, because they were universal, accepting men of every race and 

social class (slaves were not excluded), because the units were small and intimate, because of the 

invariability of the seasons afforded ground for religious certainty,” 33. 
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one needed to possess a secret knowledge (gnosis) in order to gain salvation from 

the world, not of the world. As Bainton writes, “Here is the dualism which enters 

the Platonic tradition, pitting against each other soul and body and making of 

religion a way of escape, a rising above the trammels of the flesh until the soul is 

wrapt in ecstasy, discarding the visible for the invisible, absorbed into the being 

of the ineffable One.”46   The allure of gaining such knowledge, it was assumed, 

led one to tranquility of mind, lasting happiness and eventually, immortality. 

Clement’s liberal attitude to secular learning would become the 

underpinnings of Christian humanism, championing individual freedom and 

happiness that comes from being united in Christ.47  The challenge was always 

before him: “to meet the demand of thinking Christians for a more coherent 

account of their faith with the grounds for holding it, while at the same time 

steering them clear of heresy.”48  Salvation was (is) available to all because the 

                                                 

46 Bainton, Early Christianity, 34. Gnosticism differed from Christianity in many ways, 

especially when it came to understanding Jesus’ humanity. “…since matter is evil He [Jesus] 

could not have had a material body. God did not become flesh. The incarnation had of necessity 

to be denied. God did not suffer in the flesh, and the suffering of Jesus on the cross could not 

have been real. His life in the body was only an appearance. He seemed to be. Hence the Greek 

word meaning ‘to seem,’ dokeo, was applied to this view which is called docetic,” 35. 
47 Frend, The Rise of Christianity, 286. Philo, Clement’s contemporary, would argue in favor of 

what he deemed the highest form of wisdom—Judaism. Accorinding to Frend, Judaism was also 

thought to be the means by which humankind would come to “see God,” 286. Clement, as a 

concentrated student, was familiar with Judaic thought and his writings convey a great 

understanding of the Hebrew Scriptures. 
48 Henry Chadwick, Early Christian Thought and the Classical Tradition (New York: Oxford, 

2002), 33. Chadwick writes that Clement “consistently refuses the choice between the Scylla of 
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Scriptures present the case for true Christian gnosis.49  Those that Clement 

believed to be without understanding (i.e. without Christ) he sought to convert 

through exhortation, including Jew and Gentile alike.50  

Clement’s dictum was that Christ is the personified Logos—the ‘Word’ of the 

opening chapter in John’s Gospel—and the ultimate reason of humanity and the 

world. Clement even used Plato’s logic to elucidate the Bible51 and taught that 

God was absolute Unity (Gk. monas).52  Likely drawing from Justin Martyr and 

his teachings on the Logos, Clement believed God’s Son was the means by which 

God communicated being to all others and the one who made truth known to 

                                                                                                                                                 

obscurantist orthodoxy and the Charybdis of heretical reinterpretations of the faith,” 33. 
49 Clement’s understanding of this true gnosis included several notions of Greek 

philososphy, but he would eventually part ways with the Gnostics and many of their teachings, 

reproving their negative view of the world and their denial of the role of free will. 
50 Clement also actively pursued members of the educated Alexandrians (i.e. the clerisy) and 

presented his case that Christianity was the culmination of all philosophical works. His teachings 

likely made their way to other circles (e.g. slaves and women), presenting Christ’s message of 

hope, reconciliation, equality, forgiveness and love for all humankind.  
51 Osborn, 3. “We shall see how Clement follows the Platonic logic of simple and complex 

unity (Parmenides 137c-142). God is the first and oldest first principle and the cause of all things. 

Nothing can be predicated of him, for he is neither a whole nor a collection of parts. He has no 

limit, form or name, so all the names we give him are improper. We choose the best names to 

support our understanding and to indicate the power of God. He cannot be proved because there 

is nothing prior to him and he is known only by the grace and the word which proceed from him 

(5.12.81f). Yet the same God, as divine logos, is the creator and sustainer of all things.” See also C. 

Meinwald, ‘Goodbye to the Third Man’, in The Cambridge Companion to Plato, ed. R. Kraut 

(Cambridge, 1992), 365-96. 
52 Clement of Alexandria, Exhortation to the Greeks, 195. On page 195, Clement adds, “Let us 

hasten to salvation, to the new birth. Let us, who are many, hasten to be gathered together into 

one love corresponding to the union of the One Being. Similarly, let us follow after unity by the 

practice of good works, seeking the good Monad. And the union of many into one, bringing a 

diving harmony out of many scattered sounds, becomes one symphony, following one leader 

and teacher, the Word, and never ceasing till it reaches the truth itself, with the cry, ‘Abba 

Father.’”  
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humankind. For Clement, the incarnation of Jesus Christ was bona fide—the 

final revelation of truth.  

The three major works53 of Clement can be broken down as follows:  

Protrepticus, (Greek, “exhortation”) is also known as Exhortation to the 

Heathen, or, Exhortation to the Greeks, and is written for those who are just 

starting out and desire to find faith in Christ. It deals with the 

worthwhile points of Greek philosophy and its weakness, urging the 

reader to embrace Christianity. Christ is the exhorter of all people and 

summons all to seek Truth with fortitude. 

Paedagogus, (Greek, “tutor”) is also known as Christ the Instructor or 

Christ the Educator and is more of a guide to Christian morality. The idea 

is that Christ, as Logos, serves as the “Tutor” for those who have been 

baptized. 

Stromateis, (also Stromata, known as “Miscellanies”), is not a systematic 

work but points to a deeper Christianity. The Greek word Stromata is 

translated, “tapestries.” This is a fitting title since this is a more difficult 

work to comprehend. Many topics are woven together, making his 

teachings in this third volume less cohesive. Here Christ is the “Master,” 

or Didascalos, helping the Christian understand the more difficult aspects 

of Christianity.  

Spend any amount of time with Clement’s works and you will see just how 

bemused and entertained he was by the Greek writers. Clearly he was not 

threatened by their ostentatious erudition and used their works to prepare his 

students for a deeper and more profound understanding of the gospel.54  

                                                 

53 Payne, The Holy Fire, 27. Some fragments of other writings have survived as well as a 

sermon based on Mark 10:17-31. Regarding the three major works, Payne points out, “Inevitably 

there is some overlapping, and Clement has the happy faculty of rarely sticking to the point. At 

the sight of the smallest hare running across the landscape, Clement is immediately after it,” 27.  
54 J. Philip Wogaman, Christian Ethics: A Historical Introduction (Louisville: Westminster John 

Knox Press, 2011), 40. Wogaman states that for Clement there wasn’t much of a struggle between 
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Avowing that Christianity was the higher philosophy, Clement purported Jesus 

to be the Logos revealed to humankind,55 ultimately calling for his students to 

make a choice and be saved56 by becoming a friend of God through Christ.57 

Clement seems to follow a general pattern to convert through exhortation, then 

instruct in Christian morality and finally to give clarity on a variety of subjects 

such as the practice of marriage, the process of sanctification and even 

martyrdom.58 Acquiring certain aplomb in the collected sacred Scriptures and in 

Christ himself, Clement confidently exhorted his catechumens: “Faith shall lead 

you, experience shall teach you, the Scripture shall train you.”59   

After Clement 

The bishop of Alexandria, Demetrius, would appoint Origen to take 

Clement’s place as head of the catechetical school in Alexandria (c. 202 A.D.). 

                                                                                                                                                 

faith and reason. He writes, “Since truth is one, the truths of philosophy support and prepare the 

way for the Christian faith: ‘Before the advent of the Lord, philosophy was necessary to the 

Greeks for righteousness. And now it becomes conducive to piety; being a kind of preparatory 

training to those who attain faith through demonstration,” Stromata 1:5. 
55 Clement of Alexandria, Exhortation to the Greeks, 235. “…who is the real Purifier, Saviour 

and Gracious One, the Divine Word, the truly most manifest God, who is made equal to the 

Master of the universe, because He was His Son and “the Word was in God.” 
56 Clement of Alexandria, Exhortation to the Greeks, 251. “What then is my exhortation? I urge 

thee to be saved. This is the wish of Christ; in one word, He freely grants thee life.”  
57 Clement of Alexandria, Exhortation to the Greeks, 261-263. “And if ‘the goods of friends are 

common,’ and man is beloved of God (for he is indeed dear to God through the mediation of the 

Word), then all things become man’s, because all things belong to God and are common to both 

friends, God and man.”  
58 Frend, The Rise of Christianity, 287. 
59 Clement of Alexandria, Exhortation to the Greeks, 195.   
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Due to heavy persecution that besieged the Christian community in Alexandria, 

Clement fled for safer horizons. Origen’s parents were converted to Christianity 

when he was young and helped to shape his thinking. He, too, studied the 

classics and learned how to use reason and logic. In 203 A.D. his father, 

Leonidas, was martyred but Origen didn’t retract from Christianity. He took on 

the work in Alexandria and left a permanent mark on history by turning “those 

influenced by Clement’s teaching into convinced Christians.”60 

Clement’s words now long forgotten, countless people today find themselves 

searching for greater meaning and purpose. The questions Clement wrestled 

with are the same questions people ask today: Who am I? What is real? Why do I 

exist? Where do I come from? What is truth? Which school of thought will help 

me find answers? I am frequently reminded of this fact, especially when I see the 

posters for “The School of Practical Philosophy.”  

  

                                                 

60 Frend, The Rise of Christianity, 289. 
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Knowing 

Logos  

Attitude        Doing 

Trilateral Dimensions of Clement’s Pedagogical Approach: Figure 1 

 

  

     Logos             Logos 

 

 

          

Logos 

As part of my work for my first Learning Unit, I read and took copious notes 

on Clement’s second major work, Paedagogus (ca. 190) and paid careful attention 

to the various nuances and antecedents of his work.61  He wrote Paedagogus (also 

spelled Paidagogos) as a response to the Gnostics who had been interrogating 

Christians on the subjects of “baptism, immaturity, and perfection,” including 

questions about “Christ’s need for baptism.”62 In this section I attempt to unpack 

the essence of his catechetical instruction, unveiling the heart of his pedagogy. 

Clement moves from his appeal in Protrepticus to teach how one should behave 

while living in Logos. Drawing from the contextual framework surrounding the 

                                                 

61 The following is the primary source that I found most helpful: Clement of Alexandria, 

Christ the Educator, trans. Simon P. Wood (New York: Fathers of the Church, 1954).  
62 Finn, Early Christian Baptism and the Catechumenate, 185. 
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spirit of his teachings, I propose that the following concrete goals were what 

Clement had hoped to achieve through his instruction (please refer to figure 1):  

Cognitive formation in Logos - what he desired his disciples to know 

Affective formation in Logos - what he wanted his disciples’ attitudes to be 

Conative formation in Logos - what he expected them to do  

There is overlap in the ongoing formation process in the Logos (Christ). This 

is the heart of Clement’s vision for faith formation. The Logos is the Sustainer of 

the created world and shapes our minds and hearts for faithful living here on 

earth. When looking at Figure 1, consider what Paul wrote to Colossians: He 

[Christ] is the image of the invisible God…all things were created by him and for 

him. He is before all things, and in him all things hold together” (1:17, New 

International Version). Indeed, Clement’s understanding was that those who 

follow Christ are in the Logos. We are each of us unique, but we are not 

independent from him for he lives in us and we in him.   

When Clement took over the leadership of the school in Alexandria, he 

continued Pantaenus’s policies and methods while maintaining a deep passion 

for philosophy and included profuse quotations from the Greek writers in his 
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works.63  Clement also invoked “an authority from which he feels there is no 

appeal,”64 effectively using the Scriptures as a brilliant exegete. Using imagery 

and terminology familiar to his students, Clement laid out his primer in 

Christian ethics by carefully explaining what Christians believed and how they 

should live out that faith.  

His theology bridged the gap between Greek philosophy and Christian 

theology where Logos either meant the spoken or written Word or internal reason 

or mind.65 Clement’s Logos theology helped to differentiate between those 

heretical movements within Christianity and Greek philosophy. Other 

doctrines—such as the religious dualism of Gnosticism or the deceptive concepts 

of Docetism—were disclosed as heresy (or “false teaching”) so that faithful 

Christians would not follow them. These teachings were always compared to 

                                                 

63 Again, Clement’s imperious use of the Greek writers and the Scriptures is remarkable. 

Some scholars today doubt that there was much of a school in the formal sense in Alexandria 

before Clement. The school also seems to have been a separate entity and not part of the 

Alexandrian church. Later, Origen and the bishop of Alexandria, Demetrius, would work closely 

together.  
64 Clement of Alexandria, Christ the Educator, xi.  
65 For Christians, the spoken and written Word could stand for the proclamation of the 

scriptures. A pagan philosopher could also have identified the Logos of God as the divine Mind. 

Christians, however, interpreted the Logos to be Jesus himself (cf. John 1:1,14). If a pagan was 

close to accepting the Logos principle, an apologist (i.e. “defender”), like Justin, would have 

considered him or her one step closer to embracing the Gospel, keeping in mind that Jesus was 

the Logos in human form. In addition, since Jesus was divine Reason (Logos) incarnate, early 

apologists would legitimately argue that the Christian lifestyle was in fact based on reason and 

those who lived according to reason had already obtained a portion of divine knowledge. 
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orthodox (“correct”) teachings in order to prevent catechumens from stumbling 

into empty falsities.66 

In Paedagogus (also translated as “leader of children”),67 Clement’s practical 

instruction and doctrine, perhaps reflecting that of the Alexandrian Church, is 

laid out in two movements:   

Movement One (or, Book One) - Clement’s thesis that Christ is the 

Educator and Christians (or, “little ones”) are cared for and nurtured by 

God who is a loving Parent for all humankind.  

Movement Two (or, Books Two and Three) – This addresses “how a 

Christian is to eat and drink, sleep and dress; what companions [they] 

should associate with; what attitude [they] should take toward the wild, 

effeminate practices found in a city as prosperous and commercial as 

Alexandria was.”68  Belief and behavior are presented as symbiotic in 

Clement’s work.69   

Clement specifically set out to educate, train and equip Christians for fruitful 

and virtuous living. In order to do this effectively, he had to narrow his focus 

                                                 

66 During the late second-century, Irenaeus, bishop of Lyons in southern Gaul (modern-day 

France), wrote a lengthy work traditionally known as Against Heresies. This work primarily 

speaks out against the teachings of Gnosticism, focusing his efforts on the goodness of the 

created, though fallen, world, including humankind’s flesh, which he declares will eventually be 

restored to life by God at the end of the age. Jesus, as the Son of God, entered our world not just 

to bring a saving knowledge but to change us as well. Here, Irenaeus emphasized a redemption 

achieved by Christ known as a recapitulation, a “doing-over” of all that has gone awry in human 

history. To be sure, Irenaeus was clear that understanding God’s revelation had to be accepted in 

faith and trust, not by acquiring some sort of special knowledge.  
67 Clement of Alexandria, Christ the Educator, xiv. This originally meant a “slave who 

conducted the children of the household back and forth from school, and later, the slave, usually 

an educated one, who supervised their training and the formation of their characters.” 
68 Clement of Alexandria, Christ the Educator, xiv-xv. 
69 In fact, Clement calls this the true gnosis (assuming a real incarnation). There is also a final 

stage which is forming new pupils as teachers (cf. Stromata 2.10). 
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first on shaping people’s minds. Once he was able to influence the way a 

Christian thought, he could then lead them on their journey toward spiritual 

maturity.  

Knowing  Cognitive formation in Logos 

At the onset of Paedagogus, Clement makes it very clear that knowledge is 

available to the Christian as long as their desire for it has been “aroused by an 

intelligent response to it.”70  How is this response triggered? Clement asserts it is 

from that which already lies within the human mind, and God is the primary 

agent activating such a response. God is so utterly transcendent that no one can 

fully know God except by grace.71  This is significant because grace resides in 

Christ the Logos. He is God’s gift to the world, bringing “grace and truth” with 

him.72  Disciples, by focusing their thoughts in the Logos, would begin to gain 

true knowledge of the divine. 

What we spend our time thinking about will shape who we are, who we 

become, and eventually what we do. You can tell a lot about a person by what is 

always percolating in their minds. Clement knew that people were constantly 

                                                 

70 Clement of Alexandria, Christ the Educator, 3. Clement makes an epistemological statement 

against humankind’s ability to know God fully but his writings do not negate the importance of 

pursuing God with our minds. “…we may somehow reach the idea of the Almighty, knowing not 

what [God] is, but what [God] is not” (cf. Stromata 5.71.3). 
71 Henry Chadwick, Early Christian Thought and the Classical Tradition, 56. 
72 John 1:17, New Revised Standard Version. 
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thinking about things (i.e. business transactions, family life, whom to associate 

with, what to wear or eat, living with the fear of the unknown, etc.). Because of 

this he sought to harness a person’s thoughts first by making them captive to the 

Logos. Through reflective reading, prayer and contemplation, a person’s thoughts 

could be shaped for holy living. Echoes of the Apostle Paul’s teachings resonate 

here:  

Finally, beloved, whatever is true, whatever in honorable, whatever is 

just, whatever is pure, whatever is pleasing, whatever is commendable, if 

there is any excellence and if there is anything worthy of praise, think 

about these things. Keep on doing the things that you have learned and 

received and heard and seen in me, and the God of peace will be with 

you.73 

 

Clement desired that his pupils would come to know the Educator himself, 

Jesus Christ. It was this same Christ who repeatedly invited his disciples to 

“abide” in him so that his joy may reside in them.74  He is the living Logos and the 

One who brings people to salvation by instructing, persuading, counseling, 

healing, and by guiding (like the Shepherd who leads his sheep). Just as a parent 

instructs, nurtures, and disciples their own children, the Educator enters into a 

similar relationship with his children. At the heart of this relationship is love. 

                                                 

73 Philippians 4:8-9, NRSV. In other words, disciples should saturate their thoughts in these 

things. In addition, Paul wanted Christians to follow his example as he himself lived to emulate 

the living Logos. In Philippians we read, “Have this mind among yourselves, which is yours in 

Christ Jesus” (2:5, English Standard Version).  
74 see John 15:1-11. 
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Clement also wanted his students to understand the difference between 

knowledge and ignorance. By using metaphors, as John does in his own gospel, 

Clement carefully explained the perils of “darkness” (i.e. ignorance), which can 

easily lure disciples into the web of sin, causing him or her to lose the ability to 

see the truth lucidly. Instead, enlightened disciples should be more inclined to 

pursue the “light” (i.e. knowledge). By doing so they acquire a “spiritual sight 

which is clear and unimpeded and lightsome, the sort of sight which alone 

enables [them] to behold divinity, with the help of the Holy Spirit who is poured 

forth from heaven upon [them].”75  

By justifying the importance of his catechetical instruction,76 Clement 

compellingly articulated how such instruction engenders faith, writing, “faith 

comes by the Holy Spirit and by baptism.”77 Commenting on the Apostle Paul’s 

words, Clement taught that faith is salvation “reaching the whole of 

[humankind], and that it is an impartial share of union with the just and loving 

God, given to all.”78  

                                                 

75 Clement of Alexandria, Christ the Educator, 27-28. 
76 In chapter seven, Clement talked about the transmission of learning from the instructor to 

the instructed, as well as the sense of the guidance that was given and the precepts that were 

deemed essential.  
77 Clement of Alexandria, Christ the Educator, 30. 
78 Clement of Alexandria, Christ the Educator, 30. Clement also built upon the Apostle’s 

words from Gal. 3:23-25, “…Therefore, the Law has been our educator in Christ, that we might be 

justified by faith…”   
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The Educator longs to bring healing to his children. By nourishing those who 

are spiritually sick with medicine—enlightenment (knowledge) and healing 

(life)—Christ the Educator is able to nudge one closer to salvation.79  This healing 

process led one to a deeper knowledge and that knowledge brought wholeness. 

Throughout this work, Clement emphatically declared that it is Christ, the living 

God, who manages this work. 

In addition, Clement wanted his students to know that Christ as “God the 

Word” is “without sin, without blame,” and “without passion of soul.”80   While 

Clement instructed his learners to be like the Educator by avoiding sin at all 

costs, he also explained that they, on occasion, would fall into temptation, 

needing to “recover their loss and repent.”81 Throughout this work, it is obvious 

that Clement would rather err on the side of grace, knowing full well that 

                                                 

79 Clement of Alexandria, Christ the Educator, 30. As the end of chapter one comes to close, 

Clement writes, “…when we are weak, our soul needs the Educator to cure its ills,” 30. In other 

words, the onus is completely on Christ for invigorating one’s spiritual life—for bringing their 

soul from a completely and utterly destitute place to the place where grace envelops and the 

divine becomes a living reality. As the Logos, Christ is the only One capable of leading someone’s 

soul progressively closer to salvation, and for Clement, it is Christ alone who can improve one’s 

soul and offer an authentic “faith in God” as true salvation.      
80 Clement of Alexandria, Christ the Educator, 5. The word “passion” is taken from the Stoic 

term apathes. The Gospels indicate that Christ was tempted in the wilderness, expressed many 

human emotions (i.e. anger, sadness, joy, etc.) and even displayed great anxiety (or emotion) in 

the Garden of Gethsemane before his crucifixion. The Gospels do not seem to indicate that Christ 

sinned while experiencing these emotions, but to say that he was without passion (or strong 

feelings) is confusing to many. The word “passion” could mean uncontrolled emotions. 
81 Clement of Alexandria, Christ the Educator, 6. 
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Christ’s disciples (including himself) would eventually trip, stumble and or fall 

at some point during their spiritual journey with Christ. 

Maintaining a high Christology where Jesus Christ, as the living Logos, is 

alone reliable, just and good, Clement taught that God has entrusted his disciples 

to Christ’s teachings, discipline, correction, care and guidance, having 

“commanded us: ‘This is My beloved Son: hear Him.’”82  By keeping their 

thoughts in Christ, the living Logos, disciples would be properly shaped for 

virtuous living. Would they be perfect? No. As the primary objects of God’s love 

and affection, however, disciples will know as they are known and love and they 

are loved. 

Attitude  Affective formation in Logos 

For the mind, seated on high on a quiet throne 

looking intently towards God, 

must control the passions.83 
 

While knowledge provided access into spiritual truths, Clement also 

encouraged Christ’s disciples to remain excited about the people they were 

becoming. This was the obvious progression to emotional maturity. God’s 

children, created in God’s own image, live nobly by cultivating an attitude 

                                                 

82 Clement of Alexandria, Christ the Educator, 6. Scripture reference taken from Matthew 17:5. 
83 Clement of Alexandria, Exhortation to Endurance, trans. G. W. Butterworth (Cambridge, 

MA: Harvard University Press, 1982), 371. 
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rooted in “holy wisdom;” that is, in the Logos, “which seems foolishness to those 

bent on evil.”84    

What did emotional maturity look like? What was Clement’s approach in 

cultivating such a mindset? How did he encourage his students to keep a good 

and proper attitude in the Logos? 

Christopher Stead, in his book, Philosophy in Christian Antiquity, writes, 

“Clement of Alexandria has a well-conceived educational programme which 

coheres with his metaphysics and theology, and aims at leading the mind away 

from material things to the study of transcendent realities.”85  By focusing more 

on the Scriptures as well as the questions about human nature, life and death, 

fate and free will, Clement could point his students to an all-loving, transcendent 

God, the Maker of all material things. Clement must have believed God was 

knowable, especially when he speaks of God as the One “whose love for man is 

unspeakably great.”86 

                                                 

84 Clement of Alexandria, Christ the Educator, 17. 
85 Christopher Stead, Philosophy in Christian Antiquity (New York: Cambridge, 1998), 84. 
86 Clement of Alexandria, Exhortation to the Heathen, 225. The Greek word used for “love” is 

philanthropia. It can mean “benevolent” or it can mean a love for humankind in general. This is a 

remarkable line considering the Greeks didn’t think God felt emotions or needed anything. God 

was perfect. To feel any emotion (apatheia) whatsoever would have made God vulnerable, like 

humans. This same God, who was thought to be beyond all our thoughts and knowing (cf. 

Stromata 5.81), would willingly choose to love humans?  Clement believed it was true because of 

the Scriptures. 
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Clement also believed the medium is the message. He wanted his students to 

consider his own attitude and behavior, and even pointed them to the Apostle 

Paul, who said, “Let the same mind be in you that was in Christ Jesus.”87 Other 

translations, as in the New International Version, use the word “attitude” instead 

of “mind.” To have a state of mind or attitude implies that you have developed 

something within your own psyche—a judgment about something or someone. 

Our attitudes ultimately shape our feelings toward a fact or state and can be 

molded or shaped either positively or negatively (sometimes even with hostility).  

Clement understood this all too well. From the perspective that in all 

humankind there are “habits, deeds, and passions,” he stated that only by the 

word of “persuasion” are unbridled habits contained and only by the word of 

“counsel” are misguided deeds and passions healed.88  Henry Chadwick would 

point out that the “Christian life is a ceaseless conflict with the downward pull of 

the passions…”89  Once a person’s thoughts resided in Logos through 

contemplation and prayer, Christ himself would cultivate, plant, water and grow 

                                                 

87 Phil. 2:5, NRSV. 
88 Clement of Alexandria, Christ the Educator, 4. As mentioned earlier, Clement credits God 

for instilling a receptive mind in a disciple. In effect, this is the grace of God in someone’s life. In 

addition, God follows up with God’s own work by “encouraging the one God has already 

persuaded.” Likewise, it is God who has offered a “cure” for someone’s passions. For Clement, 

God is always at the center of all salvific activity.  
89 Henry Chadwick, Early Christian Thought and the Classical Tradition, 63. 
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the seed of “godliness.”90 Again, with the Apostle Paul in mind, Clement would 

write: 

It is with good reason, then, that we consider ourselves, the little ones, as 

the children of God, who, having put off the old man and the cloak of 

wickedness, have put on the incorruption of Christ, so that, being 

renewed [from within], a holy people, reborn, we might keep the man 

unstained, and might be little ones in the sense of new-born children of 

God, purified of uncleanness and vice. St. Paul, at any rate, settles the 

matter for us in unmistakable words, when he writes in the First Epistle 

to the Corinthians: ‘Brethren, do not become children in mind, but in 

malice be children and in mind mature.’91 

There is a connection between a disciple’s attitude and his or her own will. 

Virtuous living wasn’t to be thought of as an abstract idea or notion. Referring to 

the Stoics, Clement once said duty does not consist in words alone but in actions. 

He wrote:  

But the deed of a Christian soul is the work of its reason accomplished 

by means of its friend and companion, the body, obeying the dictate of 

an educated judgment and of a desire for the truth. But [a disciples’] 

duty is to cultivate a will that is in conformity and united throughout his 

life to God and Christ, properly directed to eternal life.92   

A Christian’s education in Logos, under the tutelage of Clement, produced an 

attitude where virtuous deeds were controlled by reason (namely, a will 

conformed in Logos). Again, this divine work, “born in mind,”93 was credited as 

                                                 

90 Clement of Alexandria, Christ the Educator, 3. 
91 Clement of Alexandria, Christ the Educator, 32. Scripture reference taken from I Corinthians 

14:20. 
92 Clement of Alexandria, Christ the Educator, 90-91. 
93 Clement of Alexandria, Christ the Educator, 91. 



43 

 

the work of God in one’s life. When a disciple loves God with his or her mind 

and obeys God’s commands (i.e. “spiritual counsels”), Clement declared such an 

accomplishment as “fidelity.”94      

After a careful explanation of what disciples are to wear, eat and how they 

are to behave, Clement, with Plato’s works in mind, begins Book Three by 

painting a picture of the human soul. In short, he instructed that the inner person 

(i.e. one’s intelligence or reason) controlled the outer person.95  It is a picture of 

the development of one’s attitude.  

If asked how one might curb their prurient leanings or restrain their appetite 

for other sinful acts, Clement would have answered: 

To know oneself has always been, so it seems, the greatest of all lessons. 

For, if anyone knows himself, [they] will know God; and, in knowing 

God, [they] will become like God…God sees us pure in the adornment of 

our minds and our bodies clothed with the adornment of the holy 

garment of self-control.96  

 

Such an attitude, stemming from a mind that knows God intimately, is an 

attitude maturing in Logos. 

                                                 

94 Clement of Alexandria, Christ the Educator, 91. I understand this to be fidelity in the sense 

that God is faithful and continues this holy work in a person’s life. 
95 Clement of Alexandria, Christ the Educator, 199. 
96 Clement of Alexandria, Christ the Educator, 199. 
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Doing  Conative Formation in Logos 

Education is valuable as long as it leads to something constructive. For 

Clement, education was geared to deepen one’s knowledge of God and empower 

them to make a concerted effort in modeling holy deeds. Concerned with the 

ethics for Christian living he writes, “Let us, then, express our love for the 

commandments of the Lord by our actions…”97  Habits that bring life are 

produced from trying to resemble the Logos “in spirit as far as we are able.”98   

The word conative can either mean an act of attempting, or an inclination, or 

a craving to act purposefully. Living virtuously is living decisively according to 

right reason. Disciples are to live with purpose and resolve to enjoy their new 

fellowship with God.  

Influenced by Stoic moral doctrine, Clement made it his aim to bring the 

minds of Christ’s disciples into agreement with the Logos, the same impersonal 

force of reason responsible for creating the entire world and to help them 

recognize all that the Logos has done for humankind’s benefit. While he endorsed 

the virtues of self-sufficiency, frugality, and apathy,99 Clement held that the 

                                                 

97 Clement of Alexandria, Christ the Educator, 11. Such actions flow from a virtuous life.  
98 Clement of Alexandria, Christ the Educator, 5. 
99 Clement of Alexandria, Christ the Educator, xvi. Clement may have learned such virtues 

from the Later Stoa (i.e. Roman Stoicism).  
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highest virtue was to live (or act) according to the Logos. As the New Testament 

states: “Whoever claims to live in him must walk as Jesus did.”100   

Self-reliance was crucial for one to enjoy a productive life and the idea of 

being an encumbrance upon someone else’s life was problematic. Being frugal 

required great discipline as one willingly resisted the unnecessary luxuries or 

comforts in life. It has been vexing for many scholars that Clement upheld the 

virtue of apathy. Throughout history, Christians have never considered apathy a 

virtue. As mentioned earlier, Clement argued that Christ himself was apathes, 

“entirely free from human passion” (or emotion), and that Christians must try to 

“resemble Him in spirit...”101   

While modeling these virtues was essential to proper Christian living, it was 

faith and faith alone that guaranteed one’s salvation. A virtuous life flowed from 

a faith-filled life. Works cannot be credited for one’s entry point into heaven. 

Faith, according to Clement, remained the foundation of Christianity and those 

who were enlightened would move to a deeper understanding or “imitation of 

the Word, not arrived at through any single act, but a daily obedience to the 

                                                 

100 I John 2:6, New Living Translation. No doubt ethics played a key role in Clement’s writings. 

Rejecting the Gnostic scorn of sex, Clement preached a moral sincerity: that is, material things can 

and should be used with gratitude.  
101 Clement of Alexandria, Christ the Educator, 5.  
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divine command.”102      

Clement stated plainly, “Salvation is the following of Christ.”103  Because 

following Christ required action, Clement specifically instructed his students to 

put into practice what they learned. They were to concern themselves not with 

outer beauty but with beauty that’s found within. It was their attitudes that 

counted. He urged them to put childish ways behind them by modeling 

charity104 and holy living through regular worship of God, avoiding self-

indulgence and service to others. Disciples act sagaciously and with 

thanksgiving for all that the Logos has done, is doing and will do in their lives: 

Since the Master Himself, in establishing us as His Church, has taken 

charge of us as Teacher and all-governing Word, it would be well for us, 

having reached this point [of maturity], to offer to the Lord, in return for 

His wise education, the eternal offering of holy thanksgiving [living].105      

Clement’s Relevance and Influence 

So much more could be written about Clement. His works prove that he was 

a worthy thinker from the past who bears light on perennial questions about the 

meaning of life today. His works also stir the imagination in many ways. At 

times I can see Clement standing on the rooftops, shouting his arguments for all 

                                                 

102 W.H.C. Frend, The Early Church (Minneapolis: Fortress Press, 1982), 83.  
103 Clement of Alexandria, Christ the Educator, 27. 
104 Clement had I Cor. 13 in mind. 
105 Clement of Alexandria, Christ the Educator, 275. 
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to hear. At other times I can imagine him writing as if with a whisper. He wrote 

feverishly and with such reverence and awe of what God has done for 

humankind. Mystery wasn’t a bad thing and he didn’t try to prevent faith and 

doubt from colliding or coalescing. His works teem with the power to persuade 

people to look deep into spiritual truths, to weigh and consider how faith and 

virtue were not just to be known but lived as well.  

Some of his emphatic language about the Greek writers can be rather 

humorous—and yes, he does tend to bloviate. At times he comes off somewhat 

pretentious, and occasionally his theological arguments seem rather superfluous. 

And yet, I cannot help but notice how Clement writes with tremendous courage 

and conviction. He displays remarkable understanding as an educated Christian, 

ready to defend the faith and give an honest account of what he believes and 

why.  

Considering the religious context of his writing, the reality was that Clement 

had no other choice. By the end of the second century there wasn’t any “apparent 

codification of the catechumenate”106 as catechumenal formation was only in its 

infancy. Without a doubt, those who desired to follow Jesus Christ would need 

proper instruction. Such instruction would not happen in a vacuum, and 

                                                 

106 Dujarier, The History of the Catechumenate, 41. 
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Clement knew he would need to make huge investments in discipleship and in 

the future instructors of the church (e.g. Origen). The ideal was that his pupils 

would learn to be faithful, and for some, perhaps becoming instructors 

themselves.  

In addition, orthodox Christianity was, at times, under attack or not taken 

seriously. The intellectuals who had heard of the new Christian movement either 

dismissed it as nonsense or disliked it altogether.107 The ideas of love and 

heroism as presented in Christianity were attractive, but very few would have 

accepted Christianity as the truth.108 Rumors had long spread that Christianity 

was a cannibalistic religion, where people were gathering for a variety of bizarre 

reasons, including eating flesh and drinking blood. Others thought Christians 

were incestuous since they referred to each other as “brother” or “sister” (James 

2:15) and were encouraged by the Apostle Paul to greet each other with a “holy 

kiss” (Romans 16:16). How would Christians be able to differentiate themselves 

in positive ways, especially from false accusations (e.g. being linked to Greek 

                                                 

107 Wogaman, Christian Ethics, 39. Wogaman quotes Ignatius of Antioch, saying that “the 

greatness of Christianity lies in its being hated by the world, not in its being convincing to it,” 

Ignatius, Letter to the Romans 3:3, in Early Christian Fathers, trans. and ed. Cyril C. Richardson 

(1953; repr. New York: Macmillian, 1970), 104. 
108 Wogaman, Christian Ethics, 39.  
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rituals, or in partnership with Gnostic sects)?109  How might a Christian articulate 

their reasons for not worshiping the Roman emperor or other gods?  

It was Clement who would address all of those questions and more. His 

relevance lies in the fact that he actually believed the claims of Christianity were 

credible and sought to engage the sophisticated Greco-Roman world by 

developing Logos theology and by adopting a Christian morality. This was not a 

faith for the simple-minded or irrational, nor should Christian claims be 

dismissed quickly. Through persuasive argument and by modeling Christian 

virtues himself, Clement faithfully presented Christ to the intellectual and 

spiritual seeker alike.  

There is a recent blog posting about Clement by Rickman Cubed. He talks 

about Clement’s two understandings of faith: a beginner’s faith (pistis) and the 

more mature faith (gnosis). He writes,  

…pistis represented that initial faith that formed the groundwork of our 

religious and philosophical apparatus; while gnosis represented the 

mature faith of one who had investigated and formed his or her 

thinking. Both were gifts of God; and neither represented a difference in 

one’s standing in terms of salvation. Yet his [Clement’s] writings again 

                                                 

109 Through the doxographical works of Origen, Clement’s successor, are preserved Celsus’s 

critiques and accusations of Christianity. For example, Celsus asserted that Jesus had an earthly 

father and that his miracles were the works of sorcery. He taunted Christians for being ludicrous 

enough to follow a man who was nothing more than a magician. He would also rail against 

Christians for being unsophisticated and the unintelligent ones of society.  
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and again were designed to encourage the wise believer to add onto the 

scaffolding of pistis to form the truly solid and beautiful gnosis.110 

  

Regarding faith and doubt, Cubed says they are inseparable and “need to be 

tied together to form the type of mature faith that the early church called their 

followers to become.” He rightly endorses Clement for advocating a “doubting 

faith” that is developed over time and matures with grace. To be sure, 

Christianity is a “matter of the heart” and offers an “ethic of intention, in its 

commitment as in its freedom.”111  Indeed, Clement’s style was never to rest in 

his wonderments. If anyone was allergic to lethargy, it was Clement as he kept 

on researching, questioning, discussing and thinking, always trying to articulate 

an authentic knowledge (gnosis) in Christ that was also a vibrant, maturing faith.  

Obtaining true knowledge meant a person had been united with Jesus Christ 

in faith. The ideal Christian is the “knowing” Christian.112  To seek Christ is to 

seek God. To know Christ is to know God. “God,” Clement writes, “that is, the 

only true God, is perceived not by the senses but by the mind.”113  Should a 

                                                 

110 Rickman Cubed, “Milk and Meat, Pistis and Gnosis, Doubt and Faith: Why We Need 

Both,” 1.23.2013. http://mattroffact.wordpress.com/2013/01/23/milk-and-meat-pistis-and-gnosis-

doubt-and-faith-why-we-need-both/. Accessed January 25, 2013.  
111 Von Campenhausen, The Fathers of the Greek Church, 32. 
112 Von Campenhausen, The Fathers of the Greek Church, 35. This is the “Christian who is 

completely at one with God in knowledge and love,” 34-35. 
113 Clement of Alexandria, Exhortation to the Greeks, 117. Because of our humanity, our 

knowledge of God is limited. As Robert Payne points out, Clement concluded that “it is not by 

His [God’s] Attributes that He can be known; He is known by what He is not, for the limited 

http://mattroffact.wordpress.com/2013/01/23/milk-and-meat-pistis-and-gnosis-doubt-and-faith-why-we-need-both/
http://mattroffact.wordpress.com/2013/01/23/milk-and-meat-pistis-and-gnosis-doubt-and-faith-why-we-need-both/
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person surrender his or her thoughts (or, mind) to Christ the Logos, they can then 

be led into a deeper knowledge. This incredible act—an act of faith in itself—

leads a person into the Truth and forms their character for holy living.114 Only 

the God of love can help the Christian live faithfully by the “loosening of the 

heart from the bonds of earthly appetites.”115  

Clement’s passion for study and exploration of the gospel impelled him to 

pursue others to join him. He welcomed those interested in exploring 

Christianity as a new philosophy and knew enough to give people a helpful 

starting place for their spiritual exploration. For Clement, the instructor played a 

key role. Just as Christ is the Educator (i.e. “Tutor”) for all men and women, the 

earthly instructor needed to be of sound mind and character. Again, the medium 

is always the message. The educator’s life was a model for wholesome talk and 

good behavior. Those in spiritual exploration needed a seasoned teacher who 

could properly frame the right questions for exploration and serve as their guide 

or pattern for Christian living.  

                                                                                                                                                 

intelligences of men cannot rise to the knowledge of what He is,” The Holy Fire, 40. Only through 

Christ, the Logos, is God revealed as a personal Being who cares for all people. 
114 Those who converted to Christianity needed to be properly and thoroughly examined. As 

Dujarier points out in Clement’s II Stromata, several questions would be asked: “Was the choice 

made lightly?  Have the faults been repented of?  Is he aware of his failures?  And has he 

recognized them?” (26:4-5), A History of the Catechumenate: The First Six Centuries, 42.  
115 Von Campenhausen, The Fathers of the Greek Church, 38.  
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That having been said, we have returned to an earlier question (now slightly 

revised): “How might a recovery of the early church catechumenate, as imagined 

by Clement of Alexandria, assist churches to faithfully present the Christian faith 

in the face of prevalent doubts and intellectual critiques to those whose desire it 

is to explore the Christian faith?” In other words, what would Clement do? I 

believe he would create an atmosphere for spiritual exploration that is both 

engaging and purposeful. Those who have an affinity for Christianity but are not 

interested in church membership should be given opportunities to explore 

without conditions. That was exactly what I thought of when I developed the 

Explorer’s Handbook and formative process. This is my Protrepticus: a starting 

place for Christian exploration within the church. It was my intent to give people 

an opportunity to explore the very questions shared by most.  

Having culled and cultivated many ideas from Clement’s work, I have come 

to the realization that he, as an instructor, has been teaching me the importance 

of Christian exploration and formation. He has been teaching me lessons about 

the importance of careful study of the Scriptures- that being relevant is critical; 

that living a godly life matters. Christian instructors must be willing to model the 

Christian life by putting Christ’s teachings into action. Instructors are walking 

sermons. 
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I have internalized Clement’s instruction and that has given me the 

inspiration to develop what has now become the Explorer’s Handbook. Just as faith 

formation mattered then, it matters today as countless people are still searching 

for Truth and need someone to point the way. As a pastor and educator within 

the Reformed Church in America, I have taken note of a few personal 

applications and have simplified them from Clement’s legacy. As one Christian 

instructor to future Christian instructors, Clement would have us do the 

following:  

Study Diligently – Clement knew the Scriptures and philosophical 

arguments of the day. His was a mind saturated with God’s Word. He was 

knowledgeable of the classics and the Greek myths, and he remained aware of 

the rival religions and that of his competitors.  

Questions: How often are Christian educators studying the Word of God 

today? Are they reading what the critics are saying about the Christian faith? 

Could they confidently and compellingly articulate the beliefs of the Christian 

faith as well as their respective faith tradition? Are they able to give an account 

of what they believe about Christ?116 

 

                                                 

116 I Peter 3:15. 
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Be Relevant – Clement was a master with his relevancy and addressed 

subjects that were known to all. He knew his culture, could speak to the times 

and was persuasive and interesting. Being relevant gave him incredible leverage 

as a person and as a teacher of Christ.  

Questions: How are educators today staying relevant with the times? How 

are they staying informed? What books, periodicals, blogs and other literature 

are they reading? What subjects are most pressing that need to be addressed 

from a Christian’s perspective?     

Never Stop Exploring – Clement actively invited others to explore the 

Christian faith with him. There were no membership strings attached. In fact, 

joining the church doesn’t appear to be the goal. Rather, growing in faith and 

knowledge was the desired outcome. “For of a truth, the very words are 

unwilling ever to cease revealing the mysteries of that [Christian] life which 

knows no manner of ending,” writes Clement.117   

He invited any and all interested to wade in the waters of the faith by 

exploring the questions. To be sure, every existential question known to 

humankind would have been addressed and the Scriptures would have been 

taught. Clement did not shy away from considering the arguments and critiques 

                                                 

117 Clement of Alexandria, Exhortation to the Greeks, 263. 
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against Christianity. Instead, he would have used those critiques to build his case 

for Christianity as a perfect philosophy. Clement lived the questions, even when 

there may not have been easy answers: 

Who am I? 

Why are we here? 

Where do we come from? 

What do we believe? 

And other important questions: 

How can God be unknown, and yet known? 

How can God be unapproachable, and yet approachable? 

Who is Jesus Christ? 

Are not all religions the same? 

  

Contemplating these questions and more invites the inquisitor to “enjoy the 

danger of change.”118 

Questions: How might educators today invite others into exploration? What 

should the format be? What are the key questions people are asking right now in 

their respective faith communities? How would the Christian faith address those 

questions? 

Always Remember: the Medium Is the Message – Clement believed 

humans were free to do as they please, but the “greatest freedom is to love God 

and to have knowledge of Him, and to train oneself like an athlete in His 

                                                 

118 Osborn, Clement of Alexandria, 1. 
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honor.”119  Clement would use his freedom to present Christ to others through 

faithful thinking, rhetoric, teaching and living. As instructor, he patterned his life 

after Jesus’, studying the prophets and striving to be a good example to everyone 

in all settings. A faith lived well was a persuasive and convincing faith.  

When writing to new Christians, Clement speaks in terms of a contagious 

faith, saying, “Let everything you do be done for God, both deeds and words; 

and refer all that is yours to Christ; and constantly turn your soul to God; and 

lean your thought on the power of Christ…let Christ be to you continual and 

unceasing joy.”120  While prescriptive in tone, this was the ethic for Christian 

living (Colossians 3:17). In addition, Clement showed us how spiritual seekers 

need other experienced Christians to walk with them as they consider the 

commitment required to follow Christ with their whole lives. Spiritual 

exploration doesn’t happen in a vacuum. Instructors need to be prepared and 

committed to helping people during their search for meaning and truth.121  As 

Hans Von Campenhausen writes: 

That is why the teacher’s personality is so extraordinarily important and 

so absolutely indispensible for a living Christianity. Clement exhorts 

                                                 

119 Payne, The Holy Fire, 41. 
120 Clement of Alexandria, Exhortation to Endurance, 375. 
121 When the Ethiopian eunuch couldn’t understand the passage from Isaiah, he invited 

Philip to explain it to him (Acts 8:26-40). Interestingly, the eunuch quickly believed in Christ and 

went on his way. We do not know what ever became of him. 
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everyone to choose such a spiritual guide and friend as will tell him the 

truth quite openly, and who is not afraid, if the need arises, to be stern, 

as a means of helping and healing…he [spiritual guide] is in fact the 

mediator of the truth, the first to represent and reveal it to the beginner. 

By gradually introducing him to the new world of Christian prayer, 

vision, and love he transforms the seeker and the simple believer and 

turns him into an understanding, ardent, and radiant “knower” of his 

Lord…Even a Christian book, indeed the very Bible itself, in which all 

wisdom is contained, cannot replace the teacher. The fire of the spirit can 

be kindled only by a living fire.122  

 

Questions: How are we living out our faith so we present Christ to others? 

How might we make changes in order to model a contagious faith? For those 

who aspire to teach, who was that role model? 

Concluding Thoughts 

As Clement poignantly said at the end of his Exhortation to the Greeks, 

“Enough, I think, of words. It may be that, moved by the love of man, I have run 

on too long in pouring out what I have received from God, as is natural when 

one is inviting men to the greatest of good things—salvation.”123  I concur. It 

seems as though I have said too much here. Or, maybe I haven’t said enough? I’d 

like to think that I’ve said something worthwhile. What I have attempted to do in 

this chapter is unpack the insights gained from Clement that have influenced the 

development of the Explorer’s Handbook and formative process. Perhaps some of 

                                                 

122 Von Campenhausen, The Fathers of the Greek Church, 36-37. 
123 Clement of Alexandria, Exhortation to the Greeks, 263. 



58 

 

that inspiration can be implicitly implied. If somehow I have been able to 

articulate Clement’s vision of catechesis in the early church—making the 

connection between the union of belief and practice, thinking and doing—it is 

because of God’s grace.  

Clement was an instructor who wasn’t afraid to evangelize. He went to the 

people armed with the gospel of Christ and invited them to study the Christian 

faith with him. His intentionality propelled him into the arena of spiritual 

exploration with others ready to seek God. While a plethora of questions would 

have been considered, they would have studied the Scriptures124 and 

contemplated the claims of Christ.  

Clement’s evangelistic style was to engage the intellect first. He knew the 

process of coming to Christ did not typically happen overnight. There was never 

a closing hymn or a sawdust trail to be walked. Converting someone to Christ on 

a whim only meant those same individuals who so quickly chose to follow him 

would be left with lingering questions. Discipleship through honest exploration 

and questioning was needed if a Christian was to remain in Christ and produce 

the fruits of the Spirit.125   

                                                 

124 Alexandria was known for its scholarship and for possessing copies of Scripture known 

as Alexandria text-type, an early form of the Greek New Testament. 
125 see John 15:8 and Galatians 5:22. 
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Those who are spiritually hungry and in search of Christ need a teacher to 

help them consider the kind of a commitment that’s required of them. Clement’s 

works (or, catecheses) were designed to supplement the catechumen’s spiritual 

formation. His writings gave the learner a helpful starting place, but it was the 

instructor himself that helped the learner grow into spiritual maturity. 

Even when Clement’s writings appear rather urgent (“I exhort you to 

choose…”), the decision to embrace Christ need not be rushed or taken lightly. 

It’s a commitment that needs to be thoughtfully made. Eric Osborn writes, “In 

spiritual matters he [Clement] called for exploration and movement: he exhorted 

Greeks to turn to Christ, to follow Christian morals in every detail of behavior 

and finally to become wise in the mysteries of Christ.”126  Clement doesn’t seem 

to place a timeline on spiritual maturation. Catechumens may have studied with 

him for three years but the maturing process was ongoing until death. Perhaps 

this is why Clement wrote, “The entire life of men who have come to know 

Christ is good.”127 Yes! In Christ we find fulfillment and experience genuine 

liberation and lasting peace (see Appendix D-Clement’s Hymn to Christ). 

                                                 

126 Osborn, Clement of Alexandria , 1. 
127 Clement of Alexandria, Exhortation to the Greeks, 263. 
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Understanding eternal realities, Clement would urge his students to make a 

decision about Christ, to choose between “judgment” and “grace.”128 Clement’s 

“exhortation to the truth” is described as “the most faithful of our friends; for it 

remains with us until our latest breath, and proves a good escort for the whole 

and perfect spirit of the soul to those who are setting out for heaven.”129  The call 

to be saved in Christ—to live in him as the way—stays with us until our last day 

on earth. Until that time, we are all “under construction” on the path to 

perfection. We are all in need of grace in order to live in Christ and for Christ. As 

Clement put it:  

Purify the temple [your body], and abandon your pleasures and careless 

ways, like a flower of a day, to the wind and fire; but labour in wisdom 

for the harvest of self-control, and present yourself as first-fruits to God, 

in order that you may be not only His work, but also His delight. Both 

things are necessary for the friend of Christ: he must show himself 

worthy of a kingdom, and be counted worthy of a kingdom.130 

 

  

                                                 

128 Clement of Alexandria, Exhortation to the Greeks, 263. Consider the sense of urgency in 

Clement’s words when parsing Hebrews 3: “For great is the grace of His promise, ‘if today we 

hear His voice’; and this ‘to-day’ is extended day by day, so long as the word ‘to-day’ exists. Both 

the ‘to-day’ and the teaching continue until the consummation of all things; and then the true ‘to-

day,’ the unending day of God, reaches throughout the ages,” 189. 
129 Clement of Alexandria, Exhortation to the Greeks, 251. 
130 Clement of Alexandria, Exhortation to the Greeks, 251. 
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Chapter 2: Introduction To the Explorer’s Handbook 

The Old Becomes New: Early Church Catechetical Instruction 

There is a relationship between the proposed Explorer’s Handbook (see 

Appendix A) with four-week Explorer’s sessions and the more comprehensive 

vision of catechesis in the early church, especially in recent efforts to reclaim the 

tradition, drawing connections between the union of belief and practice, thinking 

and doing. After all, a dominant assumption in today’s world is that “something 

new is inherently better than something old.”131 If it’s new it must be more 

relevant. The past is the past, some argue. It’s tired and worn with little insights 

to offer us today. 

Karen Marie Yust and E. Bryon Anderson beg to differ. In their book, Taught 

by God: Teaching and Spiritual Formation, they claim that maintaining such a 

perspective is problematic for Christian teachers today. Our rich Christian 

history and practices have been handed down to us for our benefit, especially as 

we seek to teach and instruct the next generation of Christians. Consider what 

they write: 

We live, then, in the intersection of a cultural and religious tension. We 

are a people of the present day, eager to embrace the many discoveries 

                                                 

131 Karen M. Yust and E. Bryon Anderson, Taught by God: Teaching and Spiritual Formation (St. 

Louis: Chalice Press, 2006), 1. 



62 

 

and possibilities that a new century holds. We are also part of a religious 

community of saints that stretches backward through thousands of years 

and across many cultures and continents. Negotiating these two realities 

is a daily challenge of discipleship and faithfulness. We teach the faith in 

the midst of this challenge to persons who are caught in the same 

tension. Somehow, we must find ways to communicate ‘the old, old 

story’ to hearts, minds, and ears trained to hear only what is new.”132  

There is something meaningful about returning to our roots only to draw 

from wells that have long been dug for our gain.  Consider the way in which 

Renaissance Humanist teachers urged for ad fontes (Lat. “to the sources”), 

returning to original Greek and Roman sources of classical literature, the Bible 

and the earliest Christian theologians.  Protestant Reformers were certainly 

influenced by this movement and believed sound erudition could only be 

obtained by studying the earliest Christian sources.  What was old had become 

new again.133 

                                                 

132 Yust and Anderson, Taught by God, 1-2. I should mention here that in the Reformed 

Church in America, under the leadership of Rev. John Paarlberg, the concept of the adult 

catechumenate was used as a model for faith formation. Several churches participated, including 

Hope Church in Holland, MI and Central Reformed Church in Grand Rapids, MI. They engaged 

in pilot programs that used the catechumenate model of the early church. 
133 A helpful study to consult is J. I. Packer and Gary A. Parrett, Grounded in the Gospel: 

Building Believers the Old-Fashioned Way (Grand Rapids: Baker Books, 2010). In chapter one, 

"Building Believers the Old-Fashioned Way," Gary Parrett writes that there are signs of return 

and renewal in many Christian circles. He writes, “It can be seen in the sometimes random 

eclecticism of the so-called emerging churches. It can be seen with a more thoughtful and 

sustained apologetic and rationale in the “Ancient-Future” vision of Christianity Robert Webber 

championed in his prolific writing and teaching ministry. Evangelical publishers have developed 

series of books dedicated to ressourcement based upon ancient practices of the church.  Many 

individual congregations are finding their own ways ‘backward’…with a mix of curiosity and 

longing,” 26. Parrett rightly cautions any and all groups that are quick to latch on to “ancient 

practices” without understanding their “contexts—historical, cultural, and theological—within 



63 

 

Chapter One of my project draws from Clement’s work to show how his 

materials and approach to faith formation are relevant for catechetical instruction 

today. As a spiritual teacher of the past, Clement provides instructors with a 

framework that they can creatively appropriate for educational settings today. 

His is a voice in favor of imaginative faith formation, communicating the 

Christian story in ways that are new and fresh. The trilateral dimensions of 

Clement’s pedagogical approach reveal Clement’s vision for faith formation, and 

Christian instructors can and should embrace this vision and apply it to 

Christian education today.  

Before I share how I have applied Clement’s vision to the Explorer’s Handbook 

and process, I would be remiss if I didn’t mention the comprehensive vision and 

significance of early church catechetical instruction. Such instruction was not 

limited to disseminating information about Christian doctrine to converts.134  

Learning was certainly a part of the educational process but at the core of the 

catechumenate was formation. In fact, those candidates who were being 

prepared for Christian baptism were those individuals who had entered a 

                                                                                                                                                 

which they arose,” 27.  All of these practices need to be tested against the teachings of the Bible.  
134 A helpful study on this subject: James K. A. Smith, Desiring the Kingdom: Worship, 

Worldview, and Cultural Formation, Vol. 1 of Cultural Liturgies (Grand Rapids: Baker Academic, 

2009). Smith shares that the “wager” of his book is the invitation to “re-vision Christian education 

as a formative rather than just an informative project,” 18.  
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process of conversion. Louis John Cameli writes, “Catechumens in the 

conversion process not only learn new things and a new relationship, they also 

enter into a new world of feeling because of their new relationship with the Lord 

in the Church.”135  

The root word for “catechesis” is the Greek echo.136  As Thomas Finn writes, 

“Instructions were to be so internalized that they ‘echoed’ not only in one’s mind 

but in one’s conduct. As a result, the candidates bore the name ‘catechumens,’ 

designating those under instruction for baptism. Indeed, the whole process of 

conversion, from enrollment to the threshold of immersion, came to be called the 

‘catechumenate.’”137 It is fair to say that the theology of the early church centered 

on personal experience within the community. Theirs was a practical theology 

that resulted from “symbols deeply lived.”138 Because of this, formation was the 

ultimate goal of the catechumenate. The catechist, or instructor, was focused on 

an important question: How might a catechumen come to the conviction that the 

old ways of being need to give way to the new way of life in Christ? It was in the 

                                                 

135 Louis John Cameli, “Caring for the Candidate: Insights of Spiritual Theology,” in 

Conversion and the Catechumenate, Robert Duggan, ed. (New York: Paulist Press, 1984), 16.  
136 For definitions and descriptions of catechesis and related terms, please refer to Appendix 

E: Defining Catechesis & Related Terms.  
137 Thomas M. Finn, Early Christian Baptism and the Catechumenate: Italy, North Africa, and 

Egypt in Message of the Fathers of the Church, Vol. 6 (Collegeville, MN: The Liturgical Press, 1992), 

4. 
138 Finn, Early Christian Baptism and the Catechumenate, 5. 
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faith community—a place of worship, learning and formation by the Spirit—that 

one would find access to Jesus Christ the Savior and be transformed.139 

During the days of Clement of Alexandria, the catechumenate was in its 

infancy. Even the script for exorcisms—the process of casting out evil spirits in 

Jesus’ name—had yet to be written and was several years from being formally 

implemented into the catechetical structure. The church was less than two 

hundred years old, and Clement was just beginning to language the movement 

from an old way of living to a new one in Christ.140 Origen, Clement’s successor, 

would later systematize the method of instruction for those on the journey of 

conversion. From there, the catechumenate would become more and more 

structured, especially under Augustine. Until that time, however, there was no 

                                                 

139
 Anglican priest Tory K. Baucum conducted a study on the early church catechumenate 

and the contemporary Alpha course. In a recent book he writes, “Whenever the Church, as in the 

early centuries, recognized that their neighbors were especially far away from God—blinded, 

beaten and bruised—they created a place where seekers could come with their questions and 

hurts to find welcome. That place was known as the catechumenate…The catechumenate is the 

front-porch of the Church that can be widened or lengthened, depending on the needs of 

surrounding culture. The further people are away from the friendship and fellowship of God, the 

longer the porch obviously needs to be,” Evangelical Hospitality: Catechetical Evangelism in the Early 

Church and Its Recovery for Today in Revitalization: Explorations in World Christian Movements Pietist 

and Wesleyan Studies, No. 25 (Lanham, Maryland: Scarecrow Press, 2008), xv.  
140 Finn writes that the ancients understood conversion as “change” (epistrephein/conversion) 

from one way of living to another. He writes, “The destination was frequently called ‘salvation,’ 

and many embarked. Jews might journey from one Jewish sect to another in search of a greater 

righteousness; pagans, from civic religion to mystery cults in search of divinity and immortality; 

intellectuals from an aimless life to philosophy in search of truth,” Early Christian Baptism and the 

Catechumenate, 2. Conversion to Christianity, however, was mostly one that took “time and 

testing,” 3. 
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“one size fits all” approach to faith formation. Rather, there was much latitude 

given for instruction.  

For those genuinely seeking to be converted to Christianity and baptized, the 

conversion process meant they had to reject “all previous religious attachments 

and allegiances to embrace the new.”141 As Gordon S. Mikoski writes in, Baptism 

and Christian Identity: Teaching in the Triune Name, a person is given “a particular 

religious identity” once they are baptized into the Body of Christ.142 Mikoski 

continues, “In baptism, old ways of life—including religious ones—must be left 

behind and renounced in order that the new way of faith and discipleship in 

relation to Jesus Christ might be established. Baptism involves cutting ties with 

the forces of evil, injustice, and godlessness and being bound with cords of faith, 

hope, and love to the Triune God and to neighbor.”143 To embrace a new way of 

life through discipleship in Jesus Christ also involves receiving a new identity in 

his name. 

In the New Testament, particularly in the Book of Acts, we read that there 

were many who quickly converted and were immediately baptized (e.g. Jews on 

                                                 

141 D. H. Williams, Evangelicals and Tradition: The Formative Influence of the Early Church 

(Grand Rapids: Baker Academic, 2005), 30.  
142 Gordon S. Mikoski, Baptism and Christian Identity: Teaching in the Triune Name (Grand 

Rapids: Eerdmans, 2009), 205.  
143 Mikoski, Baptism and Christian Identity, 205. 
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the day of Pentecost, Ethiopian eunuch, Samaritans, Cornelius, Lydia, and the 

Philippian jailer). Peter’s sense of urgency and call for repentance was coupled 

with a simpler form of catechetical instruction. Instruction preceded action. 

Consider Acts 2:37-39:  

Now when they heard this, they were cut to the heart and said to Peter 

and to the other apostles, “Brothers, what should we do?” Peter said to 

them, “Repent, and be baptized every one of you in the name of Jesus 

Christ so that your sins may be forgiven; and you will receive the gift of 

the Holy Spirit. For the promise is for you, for your children, and for all 

who are far away, everyone whom the Lord our God calls to him.” 

 

Applying Peter’s words only meant that a repentant person would need to 

be reformed in heart and mind through ongoing instruction. A plethora of 

passages in the New Testament highlight this point.144 For example, the Apostle 

Paul talked about the new life in Christ and encouraged the Colossians to “put to 

death” the old ways of living, saying, “Let the word of Christ dwell in you richly, 

teaching and admonishing one another in all wisdom” (Col. 3:5, 16). This 

formative teaching may have involved baptism, prayer, worship, ethics or the 

                                                 

144 Packer and Parrett, Grounded in the Gospel: Building Believers the Old-Fashioned Way, 43. 

Here Parrett provides a helpful list of passages under the rubric, “Examples of ‘the Teaching,’ 

‘Sound Doctrine,’ ‘Tradition,’ and ‘Passed on’ in the New Testament” listing such passages as 

Acts 2:42, Romans 16:17, I Corinthians 11:2, 23-24, I Corinthians 15:3-4, I Thessalonians 2:15, II 

Thessalonians 3:6, I Timothy 1:3, I Timothy 6:1, 3-4, II Timothy 4:3, Titus 1:9, Titus 2:1 &10, II 

Peter 2:21 and II John 9.  
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Lord’s Supper.145  By the second century, the early church formalized the process 

of instruction—presumably because more people were converting to Christianity 

at an accelerated rate—making sure a candidate seeking baptism had applied 

Christ’s teachings to his or her life. In fact, the vetting process was intentional, 

scrutinizing those who were repentant of heart.146 Thomas Finn writes, the 

catechetical process gradually evolved to include several key movements:  

1. a period of preparation that emphasized instruction and testing 

and involved personal struggle; 

2. penultimate preparations for baptism also characterized by 

instruction, testing and ritual struggle; 

3. baptismal immersion; and  

4. post-baptismal “homecoming” celebrations, which included the 

Eucharist.147 

 

                                                 

145 Williams, Evangelicals and Tradition, 30. These practices, Williams adds, were “venues by 

which a new believer was instructed in the faith. A late first- or early second-century document 

known to modern scholars as the Didache provides what may be the earliest manual of Christian 

instruction. It briefly tackles each of the essentials of Christian belief and practice: baptism, 

prayer, celebrating the Eucharist, discerning true teachers from false, observance of the Lord’s 

Day, appointment of leadership (bishops and deacons), and a list of commonly known key points 

of behavior that lead to life or to death,” 30-31. 
146 Richard Osmer writes, “Over a period of several centuries, the preparation leading up to 

Baptism gradually became more formalized and elaborate. Baptism began as a straightforward 

washing with water, signifying the forgiveness of sins offered in Christ and the reception of the 

Holy Spirit. As the catechumenate became more complex, this central rite was supplemented 

with other rites. The baptismal service itself became more complex,” Confirmation: Presbyterian 

Practices in Ecumenical Perspective, 40.  
147 Finn, Early Christian Baptism and the Catechumenate, 3. Finn continues, “In second-century 

Rome the stages could occupy three years; in fifth-century North Africa they might take the 

better part of a lifetime or only the weeks of Lent; in first-century East and West Syria and 

Palestine it might be a matter of days.” 
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In Grounded in the Gospel: Building Believers the Old-Fashioned Way, J. I. Packer 

and Gary Parrett shed much light on the development of the catechumenate 

between the second and fifth centuries. Even though faith formation models 

changed over time, the catechumenate took the following form under the 

direction of Augustine: 

Phases of a Catechetical Journey 

Under the Ministry of Augustine 
Content Emphasis 

 

Inquirers  – Those expressing 

interest in the faith 

 

The narration (the great redemptive Story) told 

in compelling fashion 

Catechumens – Those newly 

submitted to Instruction in the 

Faith  

A long, sustained exposure, mostly in the 

setting of congregational worship, to biblical 

instruction that was both moral  and doctrinal  

Competentes – Those enrolled as 

candidates for baptism 

An intense time of preparation that included 

prayers, fasting, moral admonition, and 

instruction in the creed and the Lord’s prayer 

Neophytes – Those who have just 

been baptized 

A first experience of the Eucharist, with 

instruction about the meaning and mystery of 

the sacraments 

The Faithful – Those who have 

been baptized believers for some 

time  

Regular retelling of the redemptive Story, 

ongoing instruction in the Scriptures, 

primarily in the context of assembled 

worship148 

 

 

 

                                                 

148 Packer and Parrett, Grounded in the Gospel: Building Believers the Old-Fashioned Way, 142-

143.   
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Considering the shape of catechetical instruction during Augustine’s tenure, 

I was reminded of William Harmless’s helpful “tome”, Augustine and the 

Catechumenate. In an effort to unpack the various dynamics of the catechumenate 

(as listed above by Packer and Parrett), Harmless, using his “educator’s eye,” 

constructs his own portrait of Augustine’s catechesis, providing a list of helpful 

questions and thoughts that would have concerned Augustine (and, I would 

argue, other early church educators like Clement of Alexandria): 

Curriculum—that is, the “what” of catechesis: What past traditions 

(stories, beliefs, practices, prayers) of the Christian community did 

Augustine hand on? What present experiences of God and of community 

did he see as constitutive…What social habits and attitudes did he 

expect candidates to manifest in their day-to-day lives? 

Models of Teaching—that is, the “how” of catechesis: In a way similar to 

curriculum, it is clear that Augustine has not left us anything like a set of 

lesson plans. Thus his models of teaching will have to be discerned from 

the records we have of his actual practice. Specifically: How did he 

instruct? What language did he use? How did he gear his message to the 

mind and to the heart? 

Conversion—that is, the “why” of catechesis: Education is—or should 

be—a teleological activity. And thus its curriculum and teaching styles 

should converge so as to foster specific goals, aims, and intents or to 

promote a particular vision of the future…How did Augustine see his 

curriculum and teaching styles contributing to his candidates’ 

conversion? 

Faith and Culture—that is, the “where” of catechesis: Educators 

necessarily deal with specific people living in a specific culture, 

economic, social, ethnic, and intellectual milieu…How was his 

(Augustine’s) message shaped by his fourth- and fifth-century North 

African context? What economic, social, and ethnic realities did he 

address? How did contemporary religious movements and intellectual 

frameworks shape his formulation? Did he envision any clash between 
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the faith of his community and the larger (pagan or nominally Christian) 

culture? If so, how did he address it?149 

The questions and concerns raised by Harmless actually give voice to the 

current concerns and questions for catechetical instruction today. While it may 

be that not all of these questions can be answered, they do serve as a guide in our 

present-day struggle to address ongoing faith formation questions, especially as 

we discern those educational approaches that prove to be useful in church 

settings. Churches that are passionate about discipleship—and in particular, 

modeling their formative process based on early church practices—should revisit 

these “what,” “how,” “why,” and “where” questions every year. 

Proposing a modern-day definition of catechesis, Gary Parrett suggests it is 

“the church’s ministry of grounding and growing God’s people in the Gospel 

and its implications for doctrine, devotion, duty, and delight.”150  As Parrett 

rightly points out, many have argued for the “value of a pre-Christian 

catechizing of those who are intrigued by the call of the Gospel but are not quite 

prepared to heed it.” My work in the Introduction and Chapter One of this 

project highlights this very point. The Explorer’s Handbook and process would 

classify as a “pre-Christian catechizing,” a starting place for those with an 

                                                 

149 William Harmless, Augustine and the Catechumenate (Collegeville, MN: The Liturgical 

Press, 1995), 32-34. 
150 Packer and Parrett, Grounded in the Gospel, 142-143.  
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affinity for Christianity but find themselves unsure about making a commitment 

to Christ and to the church. While it is a starting place, I’ve always envisioned 

subsequent sessions being offered for those whose desire it is to keep exploring. 

In the next chapter, I address possible options for further exploration. With all of 

this in mind, Parrett outlines three noteworthy distinctions in the formation 

process (a basic outline that complements Clement’s approach to catechesis):  

 Procatechesis (or protocatechesis): This refers to catechizing those whom 

many contemporary church leaders call “seekers” and whom the 

ancients might have called “inquirers.” 

 

 Catechesis proper: This refers to the formal catechetical work of preparing 

children or adult converts for baptism or confirmation—that is, for their 

full inclusion in the life of the church. 

 

 Ongoing catechesis: This refers to the ministry of teaching and formation 

that really is neverending as believers are continually nurtured in the 

way of the Lord.151 

 

I’d also like to point out an impressive ecumenical organization known as 

the North American Association for the Catechumenate (NAAC), of which the 

Reformed Church in America is a member. NAAC provides training and support 

for churches engaged in the process of baptismal conversion and making 

Christian disciples. The leaders of this organization believe that the 

catechumenate is a vital tool for faith formation today. Their process prepares 

                                                 

151 Harmless, Augustine and the Catechumenate, 29. 



73 

 

people both for baptism and for baptismal living. Consider how NAAC defines 

the catechumenate: 

A process of faith formation and discipling that began in the early 

centuries of the Christian Church — has been reclaimed in the twentieth 

century, primarily as a result of the work of the Roman Catholic Church 

in the development of the Rite of Christian Initiation for Adults. During 

the past two decades non-catholic Christian churches have slowly begun 

to understand the catechumenate as a process of faith formation and 

spiritual development for twenty-first century people who have little or 

no previous association with the Christian faith. The catechumenate is 

also being adapted in congregations for renewal in the processes of the 

Baptism of infants and children, in confirmation ministry, and in the 

affirmation of Baptism or the reaffirmation of the Baptismal covenant by 

the already baptized.152 

 

NAAC offers assistance to church leaders who are passionate about the 

catechumenate as it seeks to development the disciplines of faith: corporate 

worship, the study of Scripture, prayer, and baptismal living. Theirs is a 

countercultural, process-oriented approach to discipleship rather than a 

program-oriented one. In a recent phone conversation with NAAC’s President, 

Rick Rouse, I learned that NAAC assists “congregations looking to move away 

from membership and into discipleship and baptismal living.”153  NAAC also 

offers those adults who may be spiritual explorers an apprenticeship in the life of 

faith. Those who may already be baptized are aided in the deepening of their 

                                                 

152 www.catechumenate.org. Accessed March 29, 2013. 
153 Taken from a phone conversation with NAAC’s President, Rick Rouse, on Friday, March 

29, 2013. 

http://www.catechumenate.org/
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faith and commitment. They offer a wide-range of materials154 that can be used in 

churches today, and they provide proper training and instruction for teachers. 

The Explorer’s Handbook and Process 

It is fitting and appropriate to provide a brief but somewhat detailed 

discussion of how Clement of Alexandria’s pedagogical principles are reflected 

in the handbook and formation process for the Explorer’s sessions. As I have 

already mentioned in the first chapter, Clement would intentionally create 

atmospheres for spiritual exploration to happen that are both engaging and 

purposeful. Special consideration has been given to those spiritual explorers 

interested in Christianity and who would like to explore the church’s beliefs, 

history, and ethical standards without conditions. I have developed the Explorer’s 

Handbook and process as my own version of procatechesis (or, Clement’s 

Protrepticus), a starting place for Christian exploration and formation. In an effort 

to reach the spiritual inquirer, it is the first step in faith formation that must be 

offered. This step should be accompanied by a personal invitation from the 

facilitator to the inquirer. Because relationships matter, the explorer’s process 

                                                 

154 One such resource is a recent publication by Augsburg Fortress Press, titled, Go Make 

Disciples: An Invitation to Baptismal Living. President Rick Rouse of NAAC highly recommended 

this resource to me as it provides helpful tools for welcoming seekers, making disciples, and how 

to lead the process of the catechumenate in church’s today.  
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should always be seen in the context of building healthy, meaningful 

relationships.  

Like Clement, my intention is to give people an opportunity to explore the 

very questions shared by most, and it has always been my intent to present and 

proclaim Christ. The handbook’s introduction provides the reader with helpful 

information as to the ebb-and-flow of the material and its overall purpose. It 

begins by acknowledging the reader as a spiritual explorer with special interest 

in the church. The handbook itself is a basic introduction to our church’s life and 

witness and attempts to present some of our beliefs, history, strategy for ministry 

and overall structure.  

One of the ways the early church catechumenate has influenced the 

handbook is in its overall design. The handbook and class was never thought to 

be a way to propagate information only. Such a vision would be far too myopic. 

While information can be helpful, the handbook has been designed as an 

interactive tool for group settings. The facilitators who lead the group sessions 

need to keep in mind that this is a formative process, giving people an 

opportunity to be connected to others on their spiritual quest.  

Because this point cannot be underscored enough, I have developed a 

Leader’s Guide for all four sessions (please see Appendix B—Explorer’s Sessions: 

Instructing Instructors). These instructions are detailed and will help a 
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facilitator/instructor better understand the design of the sessions and how to 

effectively use the handbook. Just as Clement of Alexandria was an instructor to 

instructors, I felt it was imperative to provide future teachers with careful 

instructions on how to lead one through the Explorer’s sessions and process. For 

more on this, please pay careful attention to pages 46-57 in Chapter One of this 

project. 

Explorers are encouraged to journal their thoughts throughout the readings 

and share their comments and questions with other explorers. This formative 

process will help them get to know the participants. Plus, I contend that it is 

important for participants to be exposed to some of the church leaders. They 

should be able to speak freely with the church’s minister, elder, deacon, or a staff 

member should they have any questions or comments. 

The Explorer’s Handbook has four main sections, all of which begin by asking 

key questions… 

Who Am I? 

  Finding my place… 

 

Why Are We Here?  

  We exist as a church to… 

 

Where Do We Come From? 

  The history of our church is… 

 

What Do We Believe? 
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As a church, we hold these essential beliefs in common…As the explorers 

read these sections, they are also encouraged to read the endnotes as they may 

shed some light on their questions. Participants are also encouraged to reflect 

and journal when prompted. It is anticipated that as the participant reads the 

handbook, they will come up with questions of their own. They should write 

down their thoughts and then be invited to share them in a group setting. A 

person’s experiences help to shape them into the person they are today. Our 

personal experiences outside of the classroom are often more influential. Because 

of this, the facilitator needs to make room for the students to teach each other. By 

sharing their experiences, they can help add depth to the sessions.  

Because words can mean different things to different people, the handbook 

also includes a Glossary of words and concepts which may not be familiar to the 

participant. It is designed to clear up any confusion about our faith language that 

they may have. Should they need further clarification about a word listed in the 

Glossary or somewhere else in the handbook, they should ask someone in 

leadership at the church they may be attending. The handbook also directs them 

to our denomination’s website so they can learn more about our historic church. 

The Explorer’s Handbook begins with an important question: “Who Am I?” 

This section addresses the curiosity, hunger, and longing of seekers, inquirers, 

and explorers. It intentionally precedes information about the church and helps 
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the explorer with questions about identity. At the end of the section, the explorer 

is asked to consider the question more relationally; that is, to ask, “Who am I?” in 

relation to Christ and Christ’s people.  

The opening section brings the discussion about community and 

individualism into light. The Judaeo-Christian tradition views the person-in-

community. This is in stark contrast to the dominant value of North American 

culture which treasures individualism. The communal nature of Christian faith 

has implications for identity and belonging (i.e. membership in a community of 

believers/disciples). This point has become critical to my earlier assessment in my 

project Introduction and in my discussion of the implications of Clement’s model 

of faith formation in a modern, metropolitan culture similar to the one in which 

he found himself in Alexandria. 

Section two attempts to tackle the question “Why Are We Here?” My work 

centers on the question of purpose but also discloses the ways in which the 

church carries out its mission. I find that it is most beneficial to know the “why” 

behind the mission or effort. In fact, the examination of one’s identity and 

purpose is a life-long task. For those who may identify themselves as members of 

a religious community, the exploration of purpose is one that intersects with the 

life of that community. The question “Why are we here?” is a critical question 

not only for us, as individuals, but for the church as well.  
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The second part of section two carefully unpacks those Christian practices 

that help the church fulfill its purpose. Etienne Wenger, Richard McDermott and 

William Snyder have written an advantageous book on the concept of 

“communities of practice.” In their work, Cultivating Communities of Practice, they 

define such societies as those “groups of people who share a concern, a set of 

problems, or a passion about a topic, and who deepen their knowledge and 

expertise in this area by interacting on an ongoing basis.”155  A congregation is a 

“community of practice” and a place where explorers become apprentices 

(disciples/learners) and eventually disciple (or teach) others.  

The third question raised addresses church history and seeks to tell “the old, 

old story” with a new and fresh approach. We can never know where we are 

going unless we know something about where we’ve been. If anything, this third 

section shows that we stand on the shoulders of giants. Our faith, shaped by a 

turbulent history at times, has been handed down to us because of staunch and 

courageous people. While their story must be told again and again, it is 

important to point out to the participants that church history is still being 

written. Those who are a part of the church or may soon begin to follow Christ in 

mission create their own church history.  

                                                 

155 Etienne Wenger, Richard McDermott and William M. Snyder, Cultivating Communities of 

Practice (Boston: Harvard Business Review Press, 2002), 4. 
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Because our theology has been shaped by history, the last section of the 

handbook divulges our core beliefs, convictions and particularities. The question 

“What do we believe?” is especially important as we consistently ask what it 

means to confess faith in Jesus Christ in a pluralistic and diverse world. What we 

believe about the creeds, RCA’s Doctrinal Standards, sacraments and the Bible 

are all covered. By way of summarizing, I list ten core beliefs at the end of this 

section.  

In chapter three of my project, I will assess the overall effectiveness of the 

handbook and of the designed formation process and share the outcomes of 

having this material/process used in two different church settings. In addition, I 

disclose possible ways (or discipleship paths) one might take beyond the 

Explorer’s process.  
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Chapter 3: Explorer’s Handbook and Process:  

Assessing Its Effectiveness 

 

Introduction 

Two churches tested the Explorer’s Handbook and process during the fall of 

2012. The Community Reformed Church at Manhasset, New York and the 

Church on the Hill (RCA) in Flushing, New York. 

The Community Reformed Church is a ministry of the Reformed Church in 

America (RCA). The church began with 65 families in the Village of Lake Success 

(part of Great Neck, New York) in 1732. The congregation moved to its current 

location (then known as “the head of Cow Bay”) in 1816 and today celebrates a 

legacy of love and faithful Christian service to the North Shore of Long Island 

(and beyond) for over 281 years. This is a church with a very rich history, 

preserved in the minds of the faithful and in old hand-written minutes (many of 

which I enjoy reading). Before 1942, CRC Manhasset was known as The 

Reformed Dutch Church of North Hempstead. I am the 29th installed minister 

since 1732.  

Like many RCA churches, however, CRC’s membership reached its peak in 

the late 1960’s and has been in decline since. The church currently has 58 

members with five people on staff, including me as their pastor. There are four 
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elders and four deacons serving on Consistory, and the current mission 

statement is as follows:  

To help people experience God’s presence, 

learn (and live!) Christ’s ways, 

and serve others in need. 

As part of my vision for The Community Reformed Church (CRC) at 

Manhasset, I recently explained to the congregation the kind of church we are 

building together. One of my points was about building a church that’s relevant, 

both in preaching and in faith formation. Churches need to be connected to the 

time. They should have social significance. Jesus was relevant in his teachings 

and taught on subjects that people needed and wanted to know about (e.g. 

eternity, death, how to behave, how to treat others, the importance of 

forgiveness, the kingdom of God, etc.). As a missional church on the North Shore 

of Long Island, we need to learn what people are interested in. We need to know 

the questions they are asking. CRC Manhasset can be that church that goes to the 

people, inviting them to come, ask questions, learn together and or wade in the 

waters of the mystery of God.  

My congregation knows that I am passionate about reaching people, 

especially through faith formation opportunities. I’ve dubbed it the “side door” 

of ministry. For whatever reason, walking through the front door of the church 
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to attend a Sunday morning service just isn’t as inviting as a personal invitation 

to a small group, Bible study, retreat, special service or even a Sunday school 

class. These are just a few of the options available to people through CRC 

Manhasset. I’ve been serving the church for a little over a year and a half, and so 

far, the best form of evangelism remains personal invitations. They go a long 

way, especially in a successful, affluent community like Manhasset where people 

are wired for connectivity through meaningful, authentic relationships. Because 

character and credibility matter, those extending an invitation to a church 

function need to remember whom they represent. 

Having extending personal invitations to several people regarding the 

Explorer’s Handbook and sessions, I was pleased that several people had 

responded with alacrity. The CRC Manhasset group that piloted the Explorer’s 

sessions and the Explorer’s Handbook was diverse and multigenerational. Not only 

did they represent diverse socioeconomic backgrounds and education levels, 

each person was at a different place on his or her spiritual journey. Two of the 

participants identified themselves as “conservative evangelicals.” One person 

said he remained “open to the idea of Jesus” but that he “doubted any one 

religion had copyrights to the truth.” Another woman, in her early eighties, was 

recently widowed and mentioned how she was “really mad at God.” Even as a 

seasoned Christian, she seemed to be the individual who had the most questions. 
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All who participated acknowledged that they were spiritually searching, and 

everyone was fully aware that the sessions had been designed as part of my 

Doctor of Ministry project through Western Theological Seminary.  

The Church on the Hill in Flushing, New York began in 1927. The church 

currently has 158 members and membership has remained steady over the last 

decade. There are four church staff members, including the pastor, Rev. Justin J. 

Meyers. In addition, the church has eight nursery school staff members. The 

church offers a variety of ministries to the community: pastoral care, bargain 

boutique, women’s group, outreach, worship and Sunday School. While adult 

educational opportunities are available, very few participate. Twelve people 

serve on Consistory and the current mission statement is as follows:  

Here at the Church on the Hill we are called as the Body of Christ to be a 

Beacon to our community and the world. 

Matthew 5:14: Jesus said, “You are the light of the world. A city built on 

a hill cannot be hid.” 

As the Body of Christ we strive to do the things that Christ did while on 

earth: Preach the Gospel of God’s grace, bring comfort to the sick and to 

those in life’s later years, meet the spiritual and physical needs of people, 

and welcome young and old into fellowship with God. 

Jesus also commanded us to be light of the world. We strive to be a place 

that draws people to the light of Christ, by opening our doors to the 

community, worshiping God with music and prayer, going out into the 

world, feeding the hungry, giving shelter to the homeless, and nurturing 

children through education and care. 

1 John 4:19: We love because God first loved us. 
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The demographics of the group Rev. Meyers led consisted of a Korean 

Christian (pastor’s kid), a seminary student, a long-time RCA member, a 

Presbyterian, and a former Baptist. The group, consisting of all Christians, was 

predominately upper middle-class, ethnically diverse, and several had earned 

post-graduate degrees. Rev. Meyers and his group found this four-part series to 

be a comprehensive overview of both general Christian tenets and specific beliefs 

of the Reformed church.  

General Observations & Evaluative Feedback 

The Community Reformed Church  

Individuals who attended CRC Manhasset, but did not necessarily seek or 

hold membership, and who had expressed an interest in spiritual exploration 

were asked to participate in these Explorer’s sessions. Eight participants met 

once a week for four weeks at my home. Food and beverages were shared among 

the group each week. Our sessions were highly interactive with much discussion, 

lasting two hours each. There were moments when the conversation grew quite 

serious and intense, and there were other light-hearted moments filled with 

laughter. It was evident from the participants’ comments that those who 

participated were excited to be a part of this class. 
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By way of an icebreaker exercise, I asked the participants to come each week 

prepared to share a “God Watch” moment. I encouraged them to look for God at 

work or at home, to come and share a moment when they experienced 

something special (e.g. a moment of grace or of gladness and they sensed God 

was somehow in it). This exercise proved most effective. As people shared their 

“God Watch” moment, we bonded through our transparency and vulnerability 

to each other.  

Several participants appreciated having an opportunity to reflect and 

journal. Being able to jot comments and questions throughout the readings 

enabled their voices to be heard. For the most part, the participants enjoyed the 

questions that were being asked of them, both throughout the readings and 

during the sessions. A comment was made that it would be more effective to 

spend time wrestling with the questions than reading the material together. 

Another comment was made that more Bible reading may be helpful, especially 

in section two of the handbook, “Why Are We Here?” 

The question that seemed to haunt the group throughout all four sessions 

was “How might Jesus’ story change your story?” This was a new question for 

many of the participants and one that was brought up periodically. There was 

much discussion on the person and work of Jesus Christ, especially when we 

discussed mission statements and the subject, “A Mission Motivated by Love” in 
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section two of the handbook, “Why Are We Here?” One person commented how 

she “couldn’t make sense of the whole sin thing and why Jesus needed to die.” 

An interesting and fun exercise took place during session two. I asked for 

those willing to share their response to the question, “Why are you here?” 

Several responded and each was completely and uniquely different. One person 

responded in the following way, “I guess I’m here to keep the family name going 

and to teach the kids to live well. If I’ve glorified God in any way, maybe it’s 

somehow on account of my children. But, I think I’m here to enjoy each moment 

on earth and to share something of the love I’ve experienced from God and to 

help others.” 

Regarding session three, “Where Do We Come From?” a lot of questions 

surfaced. Some of the questions were about the church’s authority and 

governance. Others were about all the different denominations and how the RCA 

fits into the equation. Someone asked, “Don’t we all pretty much believe the 

same stuff?” Another person asked, “Why are some traditions so important if we 

all worship the same God?” Needless to say, the history section, while helpful 

and informative, spurred the group to ask a lot of good questions. Our 

discussion was rich and the group was genuinely pleased to have had a chance 

to learn about the RCA’s story and history. 
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The final section on our beliefs raised a plethora of questions as well. One of 

the participants asked if they were “required to believe everything the Reformed 

Church teaches in order to be a Christian?” And the answer is…of course not!  

We did spend some time talking about faith and practice. The question was 

raised, “If you believe this, what does it mean to live your life as a Christian?” 

Almost everyone weighed in on this subject. Echoes of the phrase “faith without 

works is dead” (James 2:17) entered the arena of conversation. As the discussion 

turned more towards the importance of orthopraxy, one woman said, “Honestly, 

I just don’t want to go to hell. It sounds horrible!” The entire room erupted into 

laughter.  

I received a lot of positive feedback on the materials and process. One of the 

participants, Lesley Mazzotta, who is in her early forties and was raised 

Unitarian Universalist with a Christian doctrine, was willing to write about her 

experience. She considers herself a new Christian and had the following to say: 

I am delighted to have had the opportunity to participate in Rev. Steve 

Pierce’s Explorers’ Class in [the] fall [of] 2012. I found it immensely 

beneficial in helping me deepen my own spiritual journey while 

providing me with a rich foundation of the RCA church history, beliefs, 

and creeds, which I had never really understood in the past. It also 

served as a vehicle to meet and get to know some of the people at The 

Community Reformed Church by sharing our thoughts, beliefs and life 

experiences with each other over our four weeks together. As a new 

person in the community, I was thrilled that a group of strangers quickly 

became friends! 
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Rev. Pierce created a safe and supportive environment for us to ask 

important spiritual questions, ones that I have found are difficult to 

answer alone. These questions, Who Am I? Why am I here? Where do we 

come from? What do we believe?, do not have simple answers, but seem 

meant to challenge, provoke and transform, which is precisely why it 

was rewarding to explore them together as a faith community. Our 

different backgrounds, thoughts and life journeys enriched the 

experience of the group, as we worked to connect these questions in 

practical real life ways. The discussions we had sparked deeper 

reflection on my part, long after the weekly gathering was over. 

I told Rev. Pierce that this class should be expanded into a year-long 

program, where small groups examine each question in-depth, using 

scripture and other spiritual tools to enhance learning. What a journey 

that would be! I believe the Explorer’s Class would be beneficial to any 

church seeking to help its congregants understand the relevance of these 

most important Christian questions for themselves, their community and 

the RCA church as a whole. 

Lesley’s comments are helpful as I consider next steps for the Explorer’s 

Handbook and sessions. Based on what she says above, I have decided to keep the 

four-week Explorer’s process as is, but plan to work on developing an expanded 

version, a small-group learning module for those whose desire it is to further 

their exploration. These ideas are further developed in the conclusion. 

Church on the Hill 

As Rev. Meyers reports, the class materials were engaging, and the 

participants were very enthusiastic about the subject matter. Rev. Meyers 

comments that there is enough material here to make two separate yet 

compatible programs (which are explained below). He suggests that the sessions 
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of the programs be offered in one-hour segments. He feels that asking 

participants to commit to a two-hour class each week is too much. As I 

mentioned to Rev. Meyers, I do not agree with this assessment. As confirmed by 

my experience at The Community Reformed Church at Manhasset, one-hour 

sessions are too short for a class of this nature. He also thinks the material might 

be too comprehensive and in-depth to serve as a basic introduction. In his 

experience, there is more material in each session than can be discussed in one 

hour. 

After some thought, Rev. Meyers recommended creating a two-part series, 

each with four lessons: 

Series One:  Introduction to Christianity—this could be targeted to 

people who are curious about the church and Christianity in general.  

Series Two: Foundations of the Reformed Church—this could be helpful 

in allowing people to go deeper if they find themselves drawn not just to 

Christianity but to the particularity of the Reformed tradition. 

All four questions—Who am I? Why are we here? Where do we come 

from? And what do we believe?—are appropriate to ask in both series.  

Rev. Meyers contends that the two-part series would allow churches to tailor 

classes to a more defined demographic (e.g. a basic seekers’ class or class for new 

Christians), making the materials accessible to people at different levels without 

being overwhelmed. In regard to content, a couple of individuals in Rev. 

Meyers’s group felt the quotes were too academic. They were more interested in 

the Bible as a source for quotations.  



91 

 

It is important to note that the participants from CRC Manhasset were 

interested in the quotations (in all four sections), as they helped to guide our 

conversations. For us, they added depth and meaning. It is important to note as 

one considers the target audience—seekers and the spiritually curious—that 

secular sources may be more credible to someone who is unfamiliar with the 

Bible and still “exploring” the Christian faith. As mentioned in Chapter One of 

my project, Clement of Alexandria’s work, Protrepticus, is a classic example of 

offering secular views and Scripture, all within the same work. While I know 

Rev. Meyers tried to include the spiritually curious from within his church, we 

need to keep in mind that those who committed to his group were all seasoned 

Christians who did not consider themselves explorers. 

Rev. Meyers did use the Leader’s Guides I drafted for each of the sessions 

(refer to Appendix B—Explorer’s Sessions: Instructing Instructors). He 

mentioned how they helped in his overall preparation. The guides also made 

him feel more comfortable with the material (and overall process) and helped 

him to think through the flow of the sessions. The commentary aided him in 

being able to articulate various points and helped him properly frame questions 

to keep discussion moving along. Throughout the process of facilitating the class, 

Rev. Meyers and I met a number of times to talk about the sessions and next 

steps. Like Clement of Alexandria, who was an “instructor to instructors,” I felt 
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this process was productive and meaningful and Rev. Meyers indicated that such 

discussions were helpful for his own preparation.  

From the beginning, I explained to Rev. Meyers that the Explorer’s sessions 

have been designed as a “no strings attached” approach to introducing spiritual 

explorers to the Christian faith and to the RCA. Membership in the RCA was 

never the goal of these sessions. Even so, Rev. Meyers feels the class, at some 

point, should still introduce the requirements for RCA membership (i.e. belief in 

the Triune God, the Bible as authoritative for faith and life, and to be a public 

disciple of Jesus). He also suggests that both series could highlight how these 

requirements are lived in everyday life. As I mention above, my approach can be 

modified, and Rev. Meyers’s suggestions could then be incorporated into a one-

on-one session between the pastor and the class participant. Also, options one, 

two, or three (listed above) could cover these requirements should an explorer 

decide to take the next step. 
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Conclusion 

Restlessly Seeking Deeper Understanding156 

As I mentioned in my project Introduction, it was my commitment to 

helping churches in the area of faith formation that prompted me to consider 

writing the Explorer’s Handbook and to develop a process by which it could be 

implemented. The question that has accompanied me throughout this process is 

how we might help spiritual inquirers (and in many cases, Christians) better 

understand the Christian faith and how it is lived out. Furthermore, it was my 

reading of Clement of Alexandria’s work that planted the seeds for the 

pedagogical approach and theology of the handbook.  

One of the “seeds” of wisdom, which Clement planted in my own 

theological reflection, is that God is a mystery to be contemplated rather than a 

problem to be solved. Clement was intent on honoring the mystery inherent in 

our exploration of God. For the Church Father, faith is perceived as being like a 

cave with endless tunnels and passageways that beckon to be explored. In the 

theological quest for understanding, questions are sure to rise, and those 

courageous enough will ask them and pursue them.  

                                                 

156 Daniel Migliore, “The Task of Theology” in Faith Seeking Understanding, 2nd edition (Grand 

Rapids: Eerdmans, 2004), 1-10. Anselm is credited with defining theology as “faith seeking 

understanding.” Clearly, faith is not something that is stagnant. It perpetually seeks 

understanding, asks questions, probes deeper, and delves into the mystery of God.  
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Echoes of this element of Clement’s teaching can be heard in the works of 

theologians today. Consider the words of the Reformed theologian Daniel 

Migliore, who defines the work of theology as a “continuing search for the 

fullness of the truth of God made known in Jesus Christ.”157  Like Clement, 

Migliore recognizes that our quest for spiritual truth is “interrogative rather that 

doctrinaire; it presupposes a readiness to question and to be questioned. Like the 

search of a woman for her lost coin (Luke 15:8), the work of theology is strenuous 

but may bring great joy.”158  

For both the spiritually curious and the experienced Christian, the Christian 

faith is a mystery summoning them to exploration. Even seasoned Christians are 

faced with the enigma of the core tenets of the faith (e.g. creation, God’s love for 

all, the Lordship of Jesus Christ, the Holy Spirit, forgiveness, reconciliation, etc.) 

as they delve deeper into their contemplation of the character of the divine. 

Mystery is built into the very fabric of our faith. Because of this, those on the 

quest to find God need a “high tolerance for ambiguity.”159  The quest is ongoing. 

Questions abound. As the Apostle Paul states: “For now we see in a mirror, 

                                                 

157 Migliore, Faith Seeking Understanding, 1. 
158 Migliore, Faith Seeking Understanding, 2. 
159 This was an expression Professor Carol Bechtel taught me while a student at Western 

Theological Seminary a decade ago. 
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dimly, but then we will see face to face. Now I know only in part; then I will 

know fully, even as I have been fully known.”160 

While we maintain that God has powerfully spoken and worked through 

Jesus Christ, there is still so much more to comprehend about the Christian faith. 

Although we might like for it to be, Christianity is not a pre-packaged product. 

As Christians seeking to call others to Jesus and disciple those who are new to 

the faith, we cannot simply hand a person a packet that summarizes everything 

he or she needs to know and say, “Here you go!  Enjoy!” Rather, faith is 

hammered out on the anvil of the human heart. Faith formation, then, is 

something that takes time, patience, learning, dialogue, and individual reflection. 

This life-long quest for God can be difficult and frustrating at times, but it is also 

rewarding along the way. 

With countless people restlessly seeking deeper understanding, Christian 

leaders within our Reformed churches need to be more intentional about setting 

the table for honest discussion and heart-felt contemplation. We can and should 

be more intentional about welcoming people’s doubts and intellectual curiosities 

rather than shying away from them. As people desire understanding and long 

                                                 

160 I Corinthians 13:12, NRSV. 
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for exploration, the church can provide a nonjudgmental arena for questioning.161  

The key is giving the spiritually curious a welcoming place and a helpful guide 

for that journey. The Explorer’s Handbook with guided sessions is that guide.162   

Revision and Refinement 

I have reserved some of the larger visions suggested by the evaluative 

comments for my conclusion. These are the sort of next steps and future 

projections growing out of the project in contrast to the more immediate and 

short-term revisions noted in chapter 3. 

A fair critique by Rev. Meyers is that the Explorer’s Handbook and process 

may be too content-heavy and perhaps too academic in nature for some. 

Depending on the person and the context, this may be accurate. The handbook 

                                                 

161 Several years ago, while serving Marble Collegiate Church, the Senior Minister, Dr. 

Michael Brown, and I extended an invitation to the Reformed Church in America’s General 

Secretary, Wesley Granberg-Michaelson, to teach about the Reformed Church in America and 

Marble’s connection to our denomination. After worship, Dr. Granberg-Michaelson’s class was 

packed with those itching to ask questions about the church’s faith, history and mission. 

Attendance was higher than usual…a lot higher. As the lecture ensued, I leaned over to Dr. 

Brown and asked, “Why do think so many people are here today?” Dr. Brown leaned into me 

and whispered, “They want to know who they are and why they belong.”     
162 It is important to keep in mind, however, that the setting of the class is equally as 

influential as the class content in providing a space for successful faith formation. Suggestions for 

creating a hospitable environment are addressed in Appendix B. While general tips are given 

regarding class setting, it is helpful to note that each congregation is unique. Its leaders have 

distinctive gifts, and therefore, while it is exigent that hospitality be a priority, what this will look 

like will vary from congregation to congregation. The handbook itself will not provide a teacher 

or leader with the kind of direction or instruction that will help them attend to creating a 

hospitable learning environment. Appendix B-Explorer’s Sessions: Instructing Instructors is 

needed as a guide.  
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does reflect much of who I am and my own academic interests. My passion for 

theology and history are clearly evident in the handbook. Balancing who I am 

and what my gifts bring to this project with the recommendations coming from 

the feedback/evaluations is critical and will only strengthen this formative 

process. I have spent a considerable amount of time thinking how the 

evaluations might modify the handbook and overall design of the sessions. 

I acknowledge that the evaluations reflect the difference in teachers (Rev. 

Meyers and myself) and in the two congregations. Even the size of our sample 

complicates how much weight to attach to the feedback. Had Rev. Meyers and I 

taught more classes it would have added to the strength of evaluative comments. 

I also need to acknowledge that having a wider variety of congregations in the 

sample would also have strengthened the validity of the evaluations. While the 

evaluations are limited—raising cautionary signs—I also acknowledge that they 

do not necessarily detract from the quality or value of the handbook or the class 

design. 

As I had mentioned in my project proposal, a four-week class is limited in 

time, and thus in scope. Therefore, more time may be necessary for people to 

contemplate and seriously consider the call to discipleship. This limitation of the 

class became clear as the sessions transpired. Each week, more and more 

questions were being asked, and I could tell there was a hunger for the 
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discussion and spiritual exploration to continue beyond the fourth week. That 

being said, my original assumption about the Explorer’s sessions and handbook 

was correct: that is, the learning materials and sessions proved to be a helpful 

starting place for further faith formation and perhaps commitment to Christ and 

his church. Another supposition I articulated early on in the project was also 

confirmed through the piloted class: that is, giving people a chance to be 

connected to the leader of the church and others in the congregation through 

theological conversation helps build the faith community beyond worship. 

Giving people a sense of “belonging” and feeling a part of community is also 

important.  

As the Explorer’s sessions were concluding, a common question was raised 

by a number of people in the group: “So, now what?” Because each participant 

was at a different stage in his or her faith formation, there was not a singular 

answer or formula that would address this concern. Rather, I recommend 

different options for people regarding follow-up. Offering multiple options 

recognizes individual differences and will certainly create more demands on a 

pastor or other leaders within the church. There is a cost to providing multiple 

discipleship pathways. More specifically, I suggest that upon concluding the 

fourth Explorer’s session, the facilitator or pastor meet with each participant 

individually to address lingering questions and concerns. As the leader learns 
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more about the participant’s needs, he or she may be guided to one of the 

following options: 

Option One – In-Depth Small Group Discussion 

For the participant looking for a more in-depth study of Christianity, I would 

recommend the book, Simply Christian: Why Christianity Makes Sense by N.T. 

Wright (New York: Harper One, 2006). The book is easy to read and considers 

perennial questions related to the spiritual journey of humans: Why do we 

seek justice? Why do we crave spirituality? Why are we attracted to beauty? 

Why are relationships often so painful? And how will the world be made 

right? In it, Bishop Wright carefully explains what Christianity is and what it 

is not. The class could be used for both the spiritually curious and for 

Christians. I would suggest that this class meet for ~18 weeks (there are a total 

of 16 chapters). Sessions would need to be around two hours. Because of the 

challenging subject matter and the need for spiritual leadership in a group of 

this kind, it would be best for the pastor of the church, an education director, 

a theologian, or an elder to lead this in-depth study.163 

Option Two – A Modern-Day Catechumenal Process164 

In a Christian Century article, “Growing Christians: A Four-Stage 

Catechism,” Lutheran pastor Frank Honeycutt proposes an eight-month 

catechetical process for those who find themselves on the brink of 

turning to Jesus.165  According to Honeycutt, conversion is a life-long 

process. He mentions how in the past those who have breezed through 

                                                 

163 One of the books that I’ve been reading this year is After You Believe: Why Christian 

Character Matters by N.T. Wright. This book was written in the wake of two previous works, 

Simply Christian, where Bishop Wright explains why Christianity makes sense, and, Surprised by 

Hope, where he addresses the question of the afterlife. After You Believe tackles the important 

question of how one lives out the Christian faith today. After the small group has concluded on 

Simply Christian, the group may decide to read either Surprised by Hope or After You Believe.   
164 Some educators would view this a “high commitment” model of education. Nevertheless, 

it is a viable and important option. Some church leaders have found that demanding “more” of 

members and potential members, while potentially driving some away, appeals to many others. 

Such a commitment signals value, importance, and significance to those who seek meaningful 

engagement. This approach is counter-cultural and counter-intuitive. 
165 Frank G. Honeycutt, “Growing Christians: A Four-Stage Catechism” in Christian Century, 

128:4 (February 22, 2011), 34-41. 
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new members classes at his church often disappear over a short period of 

time. For those people who have gone through the catechumenal 

process, the retention rate is much higher as these individuals have taken 

the time to reflect on their call over “unhurried” time. At his church, this 

process involves trained lay-leadership within the church. In fact, the 

leaders do not try to sugarcoat the commitment required to follow Jesus. 

More specifically, the four stages move the participant through the 

seasons of the church whereby the participants are able to ask specific 

questions that relate specifically to that particular season. Questions play 

a key role throughout the stages, and at the end of each stage a 

participant is given the option to move ahead or discontinue the process. 

A Detailed Outline of Honeycutt’s Eight-Month Catechumenal Process166 

 

1. Early October – the beginning of Advent 

This session addresses one’s overall commitment to Christ and the 

questions that prompted the individual to seek formation and exploration. 

 

2. Advent through the end of Epiphany 

This session addresses questions collectively and individually (e.g. What 

is waiting to be born in me?) 

 

3. Lent & Holy Week 

Questions address Jesus’ example of service to his disciples and his 

suffering and death. Participants are invited to consider what is dying 

within them to make room for something else. What are they leaving 

behind? Disciplines of fasting, prayer, and service are studied and 

practiced 

 

4. 50 Days of Easter 

The Sacraments are highlighted and the following question is discussed: 

How is Christ alive inside me after I have died with him in baptism? On 

Pentecost Sunday, the group announces to the congregation their 

respective call to service, naming specific ministries within the church. 

 

                                                 

166 Honeycutt, “Growing Christians: A Four-Stage Catechism,” 34-41  
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Option Three – A Class for Exploring Church Membership 

Depending on the number of people interested in becoming members 

upon completing the Explorer’s sessions, a membership class may need to 

be offered. Alternatively, the pastor or leader may simply wish to meet 

with the person(s) interested in joining. During these meetings (the 

number of which may be determined by the pastor or elders), it is 

important to address questions about a person’s commitment to Christ 

and to the church. In such settings, I often ask a couple of questions before 

a person joins: Why do you think membership matters? What excites you 

about becoming a member of this church?  You may also share with them 

how membership makes a difference for them individually and for the 

community.  

Option Four – One-On-One Discipleship 

Discipleship is hard work. When a person makes an investment in another 

person’s life through discipleship it takes a lot of time and energy. It is not 

something that the church can neglect, however. Disciple-making is the 

lifeblood of the church and a clear imperative of Jesus’ teaching and 

ministry (see Mt. 28:19). I offer this as an important option to consider 

because I am convinced that more one-on-one disciple-making 

relationships are needed in the church today. With the increased busyness 

of our lives there seems to be a decreasing focus on relationality 

(particularly the personal relationship between the pastor and the 

congregant). A model for this—that perhaps is being, and should be, 

revived—is that of the spiritual director.167  For a new Christian (or for a 

person who has rededicated her life to Christ) being in relationship with a 

mature Christian can make a world of difference. When individuals 

commit their lives to following Jesus, they need someone to walk with 

them. They need help and guidance. Additionally, if church leaders are 

not being discipled themselves, it is very difficult for them to disciple 

someone else.  

                                                 

167 At The Community Reformed Church, I recently hired a Director of Spiritual Formation 

to address these very concerns.  
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Two helpful resources to consider to this end: 

The Navigators – www.navigators.org 

As the website states, this is a ministry that helps people “navigate” life 

by establishing life-on-life mentoring—or discipling—relationships with 

them, equipping them to make an impact on those around them for 

God's glory. These life-changing relationships are formed in just about 

any setting. A personal note: while serving New Hope Church (RCA) in 

Powell, Ohio as an Associate Pastor (2003-2008), I was mentored by 

Navigators staff member, Bill Mowry, for several years. Without a doubt, 

this was one of the most meaningful and beneficial experiences of my 

life. As mentioned in Chapter One, Bill Mowry knew that “the medium 

is always the message.” He showed me what discipleship really looks 

like. By being discipled, I, in turn, learned how to disciple others.  

VantagePoint3 – www.vantagepoint3.org  

This ministry believes all Christian leaders, including pastors, have a 

responsibility for the formation and release of passion-filled disciples 

who will do their part in serving and leading wherever God plants them. 

They have many helpful resources, handbooks and discipleship models 

and believe whole-heartedly in Christian mentoring (for both laity and 

the current leadership of the church). Once again, I need to reference 

New Hope Church (RCA) in Powell, Ohio. They have also been using 

the VantagePoint3 materials and courses for their leaders. They have 

seen incredible growth (spiritually and numerically) over the last several 

years.  

The leader of the Explorer’s sessions will need to be sensitive to the fact that 

each participant will end the sessions at a different place. The above options are 

just that—options. There may be other forms of extended fellowship and 

formation that work better for other churches. The leadership of the church will 

need to be involved in order to determine which follow up option(s) is best 

suited for their church and for the individual participants. Based on the needs, 
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lay leadership should then be properly trained to lead the form of faith education 

that is selected for follow-up. 

Concluding Thoughts 

As I conclude this project, I return to the question: “What would Clement 

Do?” Clement’s passion for faith formation is inspiring—even some eight 

centuries after his lifetime. As I hypothetically consider how he might approach 

discipleship today, I am convinced that he would embrace an approach like my 

Explorer’s Handbook and formative design, which attempts to reflect the aims of 

his ancient Protrepticus. Clement’s objective, like my own, was to make a 

compelling case for Christ using a variety of sources by standing on the 

shoulders of both philosophical and theological giants. After being introduced to 

the faith, those who want to pursue a deeper understanding of God through 

Christ, the Logos, are then invited, as I suggest above, into deeper reflection and 

study. This conversion process (i.e. discipleship pathway) would eventually 

address faith practices and how one lives a godly life, in a way similar to 

Clement’s Paedagogus and Stromata.  

This project has encouraged me to reflect theologically on the practice of 

ministry specifically as it intersects with the faith formation of individuals. I am 

very pleased that the handbook was well received by both church groups and 
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fostered spiritual growth for both the newcomer and the experienced Christian. 

Both groups who used the handbook found its originality inspiring and viewed 

my work as necessary and important for the church. As mentioned, the 

handbook played a critical role in the participant’s formation process. In fact, 

both groups expressed a desire for further study and exploration. As I relayed in 

Chapter One, my Explorer’s Handbook and sessions could be seen as a kind of 

“modern-day Protrepticus.” Interestingly, Rev. Meyers and Lesley Mazzotta’s 

suggestions for follow-up focus on education of faith practices and godly 

living—the very content of Clement’s subsequent works, Paedagogus and the 

Stromata. Indeed, these two faith matters are important “next steps.”  

What the Explorer’s Handbook and process provides is a “starting place” or 

foundation for those who wish to explore the mystery of Christ, to delve deeper 

into relationship with God and each other, and to continue to ask questions that 

light the fires of faith. Like the work of theology and the woman in the Lukan 

parable who is searching for her lost coin, the Explorer’s adventure is one that is 

sure to be arduous, yet it is also one that produces great joy.168  To be sure, this 

work and joy were part of the experience of Clement as he sought to be an 

                                                 

168 Migliore, Faith Seeking Understanding,  2. 
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“instructor to instructors” and to introduce the Christian faith in a compelling 

and attractive way. Similarly, it is something that I experience in my own 

ministry as I seek to model the process of faith formation after this great Church 

Father, making his work relevant for both the Christian and spiritual seeker 

today.  
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